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MANTALK FRATERNITY MEN AND MASCULINITY
Abstract
By Shane Patrick McKee, Ph.D.
Washington State University
August2013
Chair: Kelly Ward

A majority of college men struggle to successfully navigate the college environment and
their newfound independence and freedom upon leaving home for the first time. Although
recent research makes it clear that there is a college male crisis withinddghation (Kimmel,
2004) and men are more likely to struggle navigating their identity and the college environment
therehas been a lack of programs and servaie®ed at helping men be more successful in both
endeavors (O0Ne ManTd(kaCaemérs, g2 @t h. group, 1is
for moreprogrammatiopportunities and servicéisat help men explore their masculinity.

This qualitatively study analyzeaeeki Mmeadrs
growth group to bettarnderstand how they made meaning of the experience and how it may
have shaped their understanding of their masculinity, its intersections, and its impact on their
lives as men. A mukilimensional theoretical framework combining student development
theory, critical masculinity, and critical pedagogy guides the study and frames the major themes
that emerged: masculinity and intrapersonal intersections, masculinity and relationships, and
making meaning of the overall experience. The major themes grew auimefiepth analysis
of participant interviews, participant reflection journals, researcher fieldnotes, and an
examination of the conversations included in each of th®emTalksessions.

The findings suggest that throutfie ManTalkexperience theagrticipants came to

develop a more critical awareness of their masculinity and its intrapersonal intersections (race,



gender and sexual orientation, body image, feelings and emotions, aastseth and self
awareness) as well as its interpersonal inttises (relationships). The findings also show that
the participants made meaning of the totality of their experience through their biggest lessons
learned, their increasing comfort with critical conversations, their action and application of what
they learned and discussed, and as a result of anabagrging group dynamic. The study

findings can serve as a guidepost for practitioners interested in programming designed to help
college men navigate their masculinity, and for those interested in explififergnt aspects of

masculine identity development within practice and research.
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CHAPTER ONE
INTRODUCTION

Although men are not often viewed as amisik group and even naming thehat way
seems countantuitive, they have been overlooked as graupecent yearsven though they
struggle innavigating the college experienceviery similar ways as other such underrepresented
cultural and ethnic minoritiego. As aresult,th@ ot i on t hat there is a fic
in highereducatiorhas become journalistic commonplaceecent yea (Kimmel, 2004). The
simple fact isa lot ofcollege men are struggling inside and outside of the classroom, and many
timesit is a direct result of how they understand, construct, and perform their masdubnity
predominantly hegemonic masculinity.

In the United States, hegemonic masculinity is the dominant discourse of masculine
behavior embedded in mends everyday practices
contributes to universal systems of beliefs and practices that are priroatietl on oppression,
exploitation, social control, and subordination of females and other males (Kimmel & Dauvis,
2011). The power of hegemonic masculinity lies not only it itpail/asive, takeffor-granted,
consensual nature, but also in the fact thete seems so few who readily understand its
destructiveness. Hegemonic masculinity in America guides what it means to be a man in society
and deviation from this discourse is usually met with resistance.

From boyhood to manhood males are generalliabned to walk, talk, and act in a way
akin to the dominant discourse and prevailing notions of masculimityich is centered around
action, strength, competitiveness, achievement, dominance, aggression, independence, and
controli ultimately leading t@ variety of harmful effects (Connell, 2001; Davis, 2082rper,

2004; Kimmel & Messner, 2007; Messn2rp 0 1) . The harmful effects



hegemonic masculine beliefs can include restrictive emotionality, failure to develop a healthy
sense of identity, poor selfody image, lack of confidence, seléstructive behavior, denial of
vulnerability, eschewal of setfare, impoverished relationships with others, and an increased
tendency towards aggressive and violent behavior (Kilmartin,)2007

By the time men reach college, often times their sense of what it means to be a man is so
engrossed in hegemonic masculine belief systems that it is not surprising that college

administrators and student affairs staff struggle to understand themtiegirocampusesd

how to best serve them Unchecked masculinity has created
campus and a |l abeling of men as an fdat risk?o
behaviors associated with hegemonic masculinity (D&visL a k er , 2004) . nThe

higher education has to do with masculinitigsoth the multiple definitions of masculinity
articulated by different groups of men and the intersections of gender relations with other lines of
identity and inequaiy 6 ( Ki mmel , 2004, p. 98). Because a
navigate their hegemonic masculine beliefs and the internal conflicts that result from their
subscription to the dominant discourse tbhé&gnend up outwardly struggling to navigate the
college environment in productive, safe, and healthy ways. Mateaic underachievement,
lack of engagementisky sexual behavior, alcohatlated issues, mental health issues, and an
overrepresentation in judicial proceedings are just a few of thespactific concerns facing
administrators on campuses across the country (Capraro,@00denay, 1998Harper &
Harris, 2010; Harper, Harris & Mmeje, 2005; Laker & Davis, 2011; Kellom, 2004; Kimmel,
2004; Sax & Arms, 2004).

A closer examination of ctent conversations about men on campus suggest that

specific male subgroups have a greater probability of running into academic and discipline issues



and are more likely to struggle with issues related to alcohol and other types of risky behavior as
a result of the masculine hegemony bred within these groups. For example, fraternityhmen
most highly researched collegeale subgroujp are one of the most risky, destructive,
stigmatizing, domineering, and hegemonic groups of college men (Syrett, 2068ugh
membership in fraternities provides men with a remdyle social network, leadership
opportunities, and a lifetime of brothers, fratermitgnare also one of the subsections of the
college male population that have been most destructive, dagnagd problematic within
higher education. Research over the last thirty years has consistently shown that fraterhity men
on averagé get lower grades, have stunted intellectual development, achieve lower levels of
cognitive gains during their firgtear, drink more frequently and more excessively, have higher
incidents of sexual aggression, assault and rape, and have the highest rates-oéladeihg
incidents, injuries, and deaths (Astin, 1993; Foubert & Cowell, 2004; Nuwer, 2004; Pascarella et
al., 1996; Pascarelld&lowers, & Whitt,2001; Wechsler, Kuh, & Davenport, 1996). For the most
part, the risky and destructive behavioffraternitymen and the subsequent issues that have
arisen within the fraternal communigyea direct result of thedgemonic masculinity that has
been and continues to be cultivated within these organizations and society as a whole (Syrett,
2009).

Until recently there has aldeen arabsence ofesearctand programming focused on
the gendered experiences of collegenand the challenges they face as a result of the way they
understand and perform their masculinity (Harris & Edwards, 20EQgn though most classic
student development theories were developed frompbeentric points of view that prioritized
the exriences of White men (McEwen, 200Bgavis and Laker (2004) argue that these theories

were notdeveloped with a gendered lénthat is, they did not seek to understand men as



gendered beingsThese studies wegactuallygender blind and never reatlyok into account the
male perspective or masculine identity issuékiknowingly, manystudent affairs
administratordiave wrongly asumed that they understand nsemply as a result afheir
knowledge of student development literature which eeaselopé by lookingprimarily atthe
collegiate experiences afen Just as college men are struggling to find their place in the world,
so too are the student affairs administratorsdhatasked with educating and developing them
Recent masculinity sclers (Harper & Harris, 2010; Kimmel, 2008; Laker & Davis,
2011) posit that thiack of programming for college men is one of the most neglected areas in
hi gher education and student affairs. Leadin
violence,rape, male suspensions and dropouts, and male suicides will it take for the profession to
understand that masculinity ideologies are di
( O6Nei | & Casper, 2011, p. 4 &tppracticAwhenriteomess a Vv
to understanding college men as gendered beings and working to design educational programs
that aid men in this endeavddarper and Harris (201@eclare thatitose who work at college
and universities have a professional resplaility to help men productively resolve their identity
and gender conflicts so they transition into adult life understanding the negative consequences
that patriarchy, sexism, homophobia, misogyny, misandry, sexual harassment, and all forms of
abuse andppression create. An 1A year old man who is treated as having no gender, and is
never critically challenged to understand the innate privilege and power that his masculinity
grants him, will rarely achieve a critical consciousness of his mascudimply on his own.
College is supposed to be a time for students to explore themselves and better understand
their identity, figure out their passions, become scholars in their field of study, learn what it

means to be independent and interdependent, and develop thdakifleetvital to be successful



upon graduation. Unfortunately college men are often unfairly lumped together as one collective
group and portrayed in the media and in socia
academically disengaged lovers ofpography, sports, and video games who rape women,
physically assault each other, vandalize buildings on campus, and dangerously risk their lives
pl edging sexist, racially exclusive, homophob
However, from ny experiences as a student affairs administrator, a large majority of the men |
encounter and have worked with, even fraternity men, are good and decent guys that can also
simultaneously represent the negative and destructive extreme. They make gosdiyesdee
involved orcampus, and they are scholars in their field. But these same guys are also the ones
who let loose by drinking in excess, hookimg, engaging in risky behavior, and playing video
games for countless hours on end. They are metiveatuatlivesi their academic life and
their social life. They are men that live dual masculinitifse harder more destructive
masculinity they perform to gain respect and admiration from their peers and the healthier more
selfaware masculinity it they oftentimes only bring out in the friendly confines of their female
relationships, familial relationships, or during times of crisis.

| was no different. When | was in college | was a struggling young man trying to find
myself, understand my idéty, develop healthy relationships, and navigate the college
environment in a successful nreer. From the outside looking imost of my professors and
peers knew me as a guy that excelled in the classroosriglaly involved as a resident
assistant ashwithin numerous organizationsas a leader on campus, and as a gentleman who
could get any girl he wanted. In all reality thougly, tme in college was filled with unhealthy
relationships, the tragic suicide of my brotheg separation of my pareras a result of my

d a d 0 s, bautk dfdeprassion, anextremely high levels ainxiety stemming from my



inability to cope withthe physical, social, and emotional pressures buildirgroypnd me. | did
not have a strong support networleriodicallyused alcohol to manage my emotions; | hid my
insecurities and anxiety by jumping into intimate relationsHigspught | was the only one
dealing with major life issues;delieved | could handleverything myself. | was wrong. In
many ways | was theereotypical college male student.

Fortunately, during my years as a Residence Hall DirettGonzaga Universitywas
blessed with the opportunity to make a positive impact on the lives of the men around me
through the creation and implementatonoiean 6 s gr owt hManTatk upegeaht i t | ed
of ManTalkat Gonzaga wat® provide college men a safe and conducive environment where
theycouldbe educatedsupported, challenged, and given the opportunity to discissl
issues related to their n@sginity and gendered experiences with other men. The program was
also meant to provide men with an opportunity to more critically examine their masculinity and
in so doing hopteheml yrdami @Behagemoni c mascul ini
from being their authentic selManTalkhas beemy vessel for addressing the issues facing
college men today and many of the sgreesonal and societalsues that | did not know how to
deal wth while | was in college. The program has continue@aizaga and is being translated
for use on other campuses and within a variety of student organizations. Anecdotal evidence
suggest that the program can be impactful, though a momejpth study is needed to truly
understand how men make meaning ofrtManTalkexperience and how it may aid them in
more critically understanding their masculinity and its impact.

Purpose of Study and Research Questions
The primary purpose of the presshidy is to understand how fraternity men make

meaning of theirmastui ni ty and their experMaeTaB.elhe i n a me



study offers insight into the experiences of fraternity men participativamralkand how the
experience shapes their understanding and conceptualization ehéseulinityand howit
impacts thenand those around them. The study also provides information about how
participation in a mends growth ewaewmpd can hel
cognizant ohow their masculinity impacts their different relationships and these
relationships have played a role in their overall masculine idenfifyaternitymenbetter
understand Wy their livesand relationshipmay be challenging and difficult at times as a result
of following unattainable masculine cultural imperasitteeymay comeo more criticallysee
the parthegemonianasculinity plays in all aspects of their identitielping fraternity men
understand the role their hegemonic masculine subscriptions play ievbgyday lifemay
ultimately improve their healttperformance, persisten@nd engagement while decreasing
disruptive behaviomnental health issuegiolence,sexual misconducgnd alcohorelated issues
on college campuses across the country
With reference to the overarching purpdssnderstandig how fraternity men make

sense of their masculinity andManTalithe experi en
following research questions guide the study:

1. How does participatiom ManTalkshape masculinity and other aspects of identity?

2. How doegpatrticipation inManTalkshape a more critical understandingealitionships?

3. How doparticipantamake meaning of theoverallexperiences iManTalk?

Conceptual Grounding and Methods
To addresshe researchjuestions the study relies on qualitative moeiblogy and a

multidimensionatonceptual framework to examine how fraternity men make meaning of their
masculinity and theiexperiemm c e s 1 n a me nMasTaly The studyis igfarneed ly  (

a threepronged theoretical framework that sits at thersection of student development theory,



critical masculinity, and critical pedagogy. Student development theory helps me holistically
understand each student as a unique individualav#ibecific set gpsychosocial developmental
needs and wants based their growth, development, and maturity. A critical lens, grounded
specifically in criical masculinities, guides mynderstanding of how masculinity isagped by
political, cultural, social, and gendbased structures which are often constrainingfarming,

and often times destructive. ditical approach to the construction of masculimitsofocuses

on how masculinity can positianenin relation tothemselvesind others as: powerful or
powerless, dominant or subordinate, central or marginasatous or unaware, confident or
insecure, and/or liberated silackled (Kimmel & Davis, 2011). Since this studyocused on
theManTalkprogrami which was envisioned and designed through the lens of critical pedagogy
T it also serves as part of my tretical framework. The theoretical grounding for the study is
explained in greater detail in Chapter Thr@&edata for the studincludesinterviews,

observations, and docuntanalysis. In triangulating the datamy intent is to create a holistic

picture of the mends experiences in the progr

them as men arttieir understanding@f their masculinity.
Summary

The remainder of the dissertation is presented in six clsagidapter Twaeexamines the
literature focused on identity development and the social construction of masculinity as well as
the most recent search on boys and masculinitgllege men and the impact masculinity plays
in how they navigate the collegeperience, the recent cati-action for more programmatic
efforts aimed at college men, and the gap in the research body on college men and masculinity.
Chapter Threexploreshe methodology and research design for the study, including an

explanation ofhe theoretical framework. Chapters Four, Five, and Six present the results of the



study. Chapter Four analyzes how hh@nTalkexperience helped the men in making meaning

of their masculinity and its intrapersonal intersections. Chapterdfi®es insghts into the

i ntersection bet we @amilia, maefemale) dadenalepandcathheir ons hi p s
masculinity. Chapter Six provides a detailed analysis of how the men made nfeamitigeir
ManTalkexperience, both individually and collectively. &iter Seven presents the overall

conclusions of the study as well as recommendations for future research.



CHAPTER TWO
REVIEW OF LITERATURE

Since the late 1990s and early 2000s, a body of higher education and student affairs
scholarship that considers the genddated experiences and challenges of college men has
emergedHarris & Edwards, 2010). This genedgpecificresearcltonsistently sows that
college men can struggle inside and outside the classroom in similar ways that other groups such
as women, underrepresented cultural and ethnic minorities, and gay, lesbian, bisexual and
transgender students do (Capraro, 2@yrtenay, 19984arper & Harris, 2010; Kellom, 2004,
Kimmel, 2004/2008; Laker & Davis, 2018ax & Arms, 2004). In response to concerns about
the issues college men are struggling with, many scholars and administrators across the country
havecalledfor additional programiatic efforts as well as increased research to specifically
address thspecificdevelopmental needs of college men (Davis & Laker, 2004; Kellom, 2004;
Kellom & Groth, 2010; Kimmel, 2008)In spite of these calls there is still only a modest amount
ofressar ch that examines mend6s experiences on car

In order tohavea critical foundationfor understanding the current studybrief
overview of thehistorical and contextual framewarkhat have guided the reseaagfendaon
men and masculinitigegins the literature review. The revialgo includs a brief exploration of
the struggles and issues facing boys and young men as they navigate their masculinity and time
in the K-12 system. Theemainder of the chaptécuseson the literaturéhatexamineghe
issues facindgraternitymen and the role masculinity plays in httveynavigde the
fraternity/collegiate experience, as wellthsrecent literaturealling for more malespecific

programming
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Historical and Contextual Frameworks to Undestand Masculinity

Early Masculine Development Theories

During the past one hundred years researchers in an array of disciplines and fields have
examined masculinity and its impact through a vardtlenses (Kilmartin, 2007)The earliest
studies on meculinity explored gender development through the lens of biology, psychology,
and anthropology (Kimmel & Messner, 2007). While each of these early developmental models
aided gender scholars in the understanding of men and masculinity, each of thesenmael
also severely confined by a variety of limitations.

Early bological scholarheldthat differences in endocrine functionimgrethe cause of
gender differencg that testosterone predisposeales toward aggression, competition, and
violence wheeas estrogen predispodediales toward passivity, tenderness, and exaggerated
emotiondity (Kimmel & Messner, 200y . These scholars argued tha
behaviorsviareedofihated males through biology, th
that masculinity is static, trafsstorical, crossultural, and crossituational (Kilmartin, 2007).
Biological differences in men and women may set some parameters for differences in social
behavior, but it does not explain everythinthe psychological model sought to explain men
and their deep sense of masculinity within the context of impactful childhoctiglegical
events. Sigmund Freud, Karen Horney, Heinz Kohut, and Carl Jung were some of the leading
scholars that subscriéo the psychological model of development (Kilmartin, 200Whe flaw
in the psychological model is that it relied solely onyeahildhood events and development to
explain male behavior and the masc@8chaarsoft y i ss
the anthropological modsbughtto understand men through the lens of culture and the

behaviors that pass from one gexi®n to the nextKimmel & Messner, 2007)But the

11



anthropological model mistakenly accepted prescribed behaviors and differences between men
and women regardless of whether or not they were outdated or restricagenatural and the
result of cultwal evolution; thus, they were not to be tampered with (Kilmartin, 2007).

Inthelate]l 9 7006s, t he f i r stndmasalnpy agpéaredvtbatvkeee on me
directly influenced by the feminist critiques (Chodorow, 1978; Gilligan; 1982) of the traaliti
explanation for gender differences. Al n all
stripped these early studies of their academic facades to reveal the unexamined ideological
assumptions contained wit hi nix).tBoreowigg frgnktheseme | &
feminist scholars a new paradigm for understanding and studying masculinity emerged. A
theoretical model that for the first time assumed nothing about men beforehand; rather it viewed
masculinity as more of a socially construtte p henomenon t hat occurred o
(Kilmartin, 2007). Existing research on masculinities almost exclusively considers it from a
social constructionist perspective (Harper, Ha&idMmeje, 2005).

The Social Construction of Masculinity

Thesocial constructionist model relating to masculinities subscribes to the notion that
man and his behaviors, values, and beliefs are a constantly changing collection of meanings that
are constructed through his relationship with himself, with others, analdrld (Kilmartin,
2007).Ki mmel and Messner (2007), Dboth social <con
participate in social life as a man, as a gendered being. Men are not born; they are made. And
men make themselves, actively constructingr thasculinities within a social and historical
cont ext 0 (quial corstructjonishoddiaseseeksd understand masculinips a
multidimensional, intersectional, and mutuadlyaping construct (Kimmel & Davis, 2011).

AOur s ex matypurideatitymsanher is developed through a complex process of
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interaction with the culture in which we both learn gender scripts appropriate to our culture and
attempt to modify those scripts to make them
xxi). To better understand masculinity as a socially constructed phenomenon, it is best to

examine it within the context of hegemony and the dominant discourse, gender role conflict, and
through an analysis dfow masculinityintersectsvi t h a ma nabtys and sb@aéclasss e x

Hegemony and the Dominant Discourseln simplistic terms hegemony teaches men:

be strong, dono6t cry, be the breadwinner, agg
| ogi cal not emot i on adirlorydwnmmghttioseayaut mah cakl,eandde g i r |
straight at all cost even if you arenot . The

which a group claims and sustains a leading position in social life (Connell, 2005), and the
dominant discoursef masculinity is one that is rooted in hegemony (Brod, 1987; Connell, 1987;
Kilmartin, 2007; Kimmel, 1987; Kimmel & Messner, 2007; Pleck, 1981). From a critical
standpoint the social construction of masculinity must be understood in relation hegetneny
power, privilege, and patriarchy that men have had and sustained over women and men who do
not live up to or subscribe to the dominant discourse. Donaldson (1993), best summarizes the
definition of hegemonic masculinity as it has appeared in the vabrksny of the preeminent
scholars in the field of masculinities:

Hegemonic masculinity, particularly as it appeartheaworks of CarrigarChapman,
Cockburn, Connell, Lichterman, Messner, and Rutherford, involves a specific strategy for
the subordinatin of women. In their view, hegemonic masculinity concerns the dread of
and the flight from women. A culturally idealized form, it is both a personal and a
collective project, and is the common sense about breadwinning and manhood. It is
exclusive, anxietprovoking, internally and hierarchically differentiated, brutal, and
violent. It is pseudamatural, tough, contradictory, crigigone, rich, and socially

sustained. While centrally connected with the institutions of male gomo@) not all men
practice i. Though most benefftom it. Although crosglass, i often excludes working
class and black men. It is a lived experience, and an economic and cultural force, and
dependent on social arrangements. It is constructed through difficult negotiation over a
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life-time. Fragile it may be, but it constructs the most dangerous things we live with.
Resilient, it incorporates its own critiques, but it is, nonetheless, unraveling (p. 4).

In the United States, the dominant discourse of masculinity is epitomyzeelfonality
traits such as strength, achievement, independence, toughness, aggressiveness, emotional
constriction, competitiveness, forcefulness, actiaented, risky, defiant, confident,
heterosexual, and sa#liant (Kilmartin, 2007). According tBrannon (1985) the four major
themes of the dominant disase of masculinity in Americaclude: (a)No Sissy Stuif
antifeminity; (b)The Big Whedl status and achievement; (e Sturdy Oak inexpressiveness
and independence; and @) v e E maddvehtwdudness and aggressiveness.
From an early age the dominant discodr&eiilt aroundB r a n nfaumthiiermes teaches
men to avoid behaviors, interests, and person
example, men are discouragedr expressing their emotions and feelings, being vulnerable,
getting to close with other men in a way that could be considered sexual, and/or pursuing so
called feminine professionsl¢ Sissy Stuff The dominant discourse glorifies men based on
their satus, achievements, and requires that they be successful at all they do: work, sports, and
sexual conquest3 fie Big Whegl . As a result of mends subscri
norms they maintain strict emotional composure and self control eviea indst difficult
situations, solve problems without help, and ignore pain while never showing weakimess (
Sturdy Oak The masculine discourse in America also encourages men to be adventurous, to
take physical risks, and to be violent if necess@iyd E m§ (Btamnbnl 1985).
However, there is a contradictory experien
a result othehegemonyngrained inthe dominant discourse (Kilmartin, 2007). The
contradiction lies in the reality that although a majority of men afadnprivileged and

power ful, often times they feel powerl ess and
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powerlessness andamginalization that many men feel as a result of their subscription to
hegemonic norms and their inability to unsubscribe to these destructive norms is what often leads
to gender role conflict.
Gender-Role Conflict. Gendesrole conflict is a psychologal state where gender roles
have negative consequences or impact on a person or others and this conflict ultimately restricts
a persondés ability to actualize theirounduman p

them (OO6Nei 1198 11)9.8 1 ;B uilledcikn g GendefRol® StrailModee p h P 1 e c

OO0Neil 6s (1981) theoretical conceptrelaed mal e g
conflicts and anxieties are the outcomes of d
cutur al l'y defined notions of masculinity. The

the culturally defined notions of masculinity that he may subscribg&ndesfrole conflicti is

often the root cause for issues such as: restrictive emotiotmaityophobia, socialized control,

power, and competition, restrictive sexual and affectionate behavior, obsession with achievement

and success, and heaithe | at ed i ssues (OO0Nei |, 1981; OO6Nei l
behavior that most oftenresul f r o m a 4moée cohfbct age@efinked as:

1. Restrictive Emotionalityy Havi ng di fficulty expressing on
their rights to emotional expressiveness.

2. Homophobiai Having fear of homosexuals or a fear of being homosexuahaidéehg
onto beliefs, myths, and stereotypes about gay people.

3. Control, Power, Competitioii To regulate and restrain, to obtain authority, influence, or
ascendancy over others, to strive at all costs against others to win or gain something.

4. Restrictive @xual and Affectionate BehaviokrHavi ng | i mited ways of
sexuality and affection others.

5. Obsession with Achievement and Succédsaving a disturbing and persistent
preoccupation with work, accomplishment and eminence as a means of satrsesnd
demonstrating value.

6. Health Care Problem$ Having difficulty maintaining positive health care in terms of
diet, exercise, relaxation, stress, and a hedféhgtyle( O6 Nei | , 1981)
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In understanding gendeole conflict it is also importartb understand its four
psychological domains and its numerous situational contexts. The four domains include:
cognitivei how men think about gender roles; affecfivieow men feel about gender roles;
behaviorall how men act, respond, and interact withess and ourselves because of gender
roles; and unconscioishow gender role dynamics beyond a m
behavior and produce conflicts (OO0Neil et al,
experience gendeple conflict in four speific situational contexts: (a) gendegle conflict
caused by gender role transitiorfb) gendetrole conflictexperienced intrapersonallfg)

gendesrole conflict expressktoward others interpersonallnd (d) genderole conflict

experienced from others (O6Neil, 2008).
Why is memndlsegeoandfelri ct probl ematic? OO0 Nei |
studies that used tltgenderRole Conflict Scald e vel oped by OO6Nei |l (1981)

understandlathe different personal and interpersonal problems that affect men as a result of

their gendetrole conflict. They found that gendesle conflict is significantly correlated to the

following problems in men: sesteem, anxiety, depression, stresapsh helpseeking

attitudes, alcohol and substance use and abuse, machismo, issues related to body image, family
stress, conduct problems, problems with anger, suicidal thoughtdjss#tfsure, marital

satisfaction, family cohesion, hostility towards wemrape myth attitudes, dating violence, and
entitl ement (OONeil & Casper, 2011). The int
mani fest themselves as a result of a mands ge
when they are examined withinh e f r a me w odifferenbdentitg intenseeatidn® race,

sexual orientation, and social class.
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Masculinity and its Intersections Research grounded in a social constructionist
perspective has shown thaasculinity is greatly affected by anety of factors, including:
ethnic patterns, economic conditions, religion, language, family socialization, cultural
expectations, age, aséxual orientation (Kilmartin, 2007)The unexamined assumption in
earlier studies of masculinity had been onesigr of masculinity White, middleaged, middle
class, heterosexual (Connell, 1987). Nowasculinity scholaréConnell 1987, 1995; Harper &
Harris, 2010; Laker & Davis, 2011; Kilmartin, 2007; Kimmel, 2008; Kimmel & Messner, 2007)
subscribing to the sodiaonstructionistodelargue that there is no such thiga singular
Amascul inityo; rather, there are multiple mas
masculinity and race, sexual orientation, social class, and other forms of idensityndortant
for researchers and administrators to understand the interplay of these demographic factors and
how they i mpact and are i mpacted by a mands m
Masculinity and RaceWhi t e masculinity is the fAdefault
masculinity as defined by its association with other races and ethnicities is often times
subordinated and marginalized. In Ameri€dmartin (2007) argues thahasculinity is a
Adeficit model 6 in that the opnmmasa alnlie¢g foeale
mano i s avail abl e tiohogsenvhoyitthe stereotypical mdldshiley f ew me
making all other men somehow feel marginalized, inferiadl, urbordinated For example,
African American masculinity is learned, constied, and performed in a way that is very
different from White masculinity and this also holds true for Latino masculinity, Asian
masculinity, and for all other masculinities tlaa¢ noRWhite. As a result, men on the edges
tend to act out and perforrmaasculinity that is often times very different from the dominant

discourse. In understanding and working with men of diverse backgrounds it is important to
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examine how their masculinity is culturally defined, how their masculinity is learned and
perpetuagd through socializing agents, and how their masculinity has evolved as a result of
cultural and societal shifts (Aronson, 2004).

Kilmartin (2007) suggests thanydescription of AfricaPAmerican men must be
imbedded in the context of slavery and ragisvhich are both historical and ongoing, and both
personal anghstitutional Aronson (2004) further notes thafrican-Amer i can menos
masculinity has been shaped in response to this racism and its social consequences such as
isolation from mainstream tture, underemployment, poverty, and unequal treatindagal
system African-Americanmenoftenfeel marginalied and subordinate to White men, as a
resulttheir conflicts with their gender and masculinity look and play out very differently as
comparedo White men. Over time AfricaAmerican men haveonstructed an alternative
discourse of masculinitfor themselve$ one that is not embedded in the notion that power and
control are their birthght (Lee, 1990). Franklin (1984) found th&tican-American men strive
to maintain a sense of gender identity that does not depend on economic sbeuesse
historically they have lacked the real opportuiiityather it emphasizes the characteristics of
toughness, riskaking, athleticism, violence, andmoitation of women. This version of
masculinity and the gendeole conflict that AfricarAmerican men struggle with has led to
what some call a national crisis, as the Black male population is beset with higher than average
rates of unemployment, dragnd alcohol abuse, premature death by violence, crime
victimization, and incarceratiof@Gibbs, 1992). Theestructive variation of masculinity within
the Black male community has been perpetuated via television, news, music, social media, and
other channel of influence even though it only represents a small portion of the entire

community. Over time this highly limitedextremely destructiveand hegemonic adaptation of
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masculinity has become the stereotype by which all African American men are judbetiiah
so many young Black men strive for.

The dominant stereotype of Latino men centermachismq a masculinity that is
characterized by physical aggression, sexual promiscuity, dominance of women, excessive use of
alcohol (Gutierrez, 1990; Kilmartin, 2007). Some researchers theorizadlchtsmas a
compensation f or L ataconomiciamdmolitgal powdrlessness witeina n g s
mainstream culture that discriminates against them (Kimmel, 1995; Pleck, 1981). Although
machisman Latino men is most often characterized as negative and destructive there are
positive traits that result agell i even if they a& less culturally profiledDe La Cancela (1991)
and Mayo (1993) have suggested timathismoalso includes positive behavioral traits in men,
including: strength of will, selassertiveness, satbnfidence, protectiveness towamwismen
and children, nurturing fatherhood, love for family, and stoicism. maehismdhat many
Latino men display and act out also varies across the different ethnic groups of Latino men. For
example, Puerto Rican machismo looks, feels, and is actédl different ways as compared to
Cubanmachismo

In the same way that Africadmerican masculinity and Latino masculinity encompass a
wide-variety of both positive and negative behaviors and traits, so too does Asian masculinity.
Most Asian men are bught up under stringent gender role expectations such as a focus on
group harmony and filial piety, carrying on the family name, and conforming to parental
expectations which ultimately can lead to academic stress, poamsgke and performance, and
interpersonal dysfunction in men (Lee, 1996;,14010). Yet, Chui and Fujino (1999) found that
Asian American men seemed to tie their masculinity to positive behavioral traits, such as:

politeness, obedience, overachievement, intelligence, hard work, @moh@c and educational
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success. Inregard to identity, a lot of Asian Americeamdo struggle making a true connection
to their racial identity especially since their masculinity is often times seen as subordinate and
marginal to the dominant discouris&Vhite masculinity. Most Asian men are confronted with a
choicei either conform to the white masculine norm or accept the fact that they are not men
(Chan, 1998)

Masculinity and Sexual Orientation The dominant discourse of masculinity includes
heteosexuality as one of its centtahets therefore gay, bisexual, transgendered, and
transsexual men tend to construct their identities in ways that are different than the mainstream
ideol ogies (Kil mart i Mqodel @ Gdyand Lesan Elenstysi nger 6s (1
Developmenis the one of the most frequently cited models in the literature and involves four
phases: awareness, exploration, deepening/commitarahtnternalization/synthesig.or gay
men, the formation of their personal and sexual idergiho easy undertaking due to its
intersection with their own masculinity and the culturally defined norms of mascitilibdth of
which are often fraught with homophobia.

Homophobia is a central organizing principle of the cultural definition ohoath and
the dominant discourse&smith (1971) definesomophobiasthe irrational fear and intolerance
of homosexuality and homosexual persons. I n
in a variety of ways, including: avoidance of nonsexui@inate behaviors between men,
derogatory joking about gay men, societal bigotry against homosexuals, and even violence
against persons who are gay or may be perceiv
homophobia and irrational fears thlaty mght become gay if they g&o close to another man
has | ed to the notion that M@Ahomosexual 6 and

reference to masculine identity (Dilley, 2010). Consequently, from a young age boys defend
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againstbeinghmosexual and being | abeled agukemsnibne
Afags, 0 or Apansy6s. 0 The overarching homopho
discourse force mangoung gay male® disguise and hide their sexual feelings bekdaviors
for fear of ostracism (Kilmartin, 2007). These men spend a majority of their young lives
navigating through Fassingero6s (1998nlgag?t age o
Am | ok with beng gay? Who can | tell that | am gay?ilWhy parents and frienccaept me
even though | am gay?a@ | be gay and masculine at the same?ime

In examining homosexual identity formation within men, often times gay men do reap
some benefit from this identity and its intersection wigtirtinasculiity. Although gay men
may have some traditionally masculine characteristics they are more likely than heterosexual
men to have and adopt a broader range of gendered behavior, which may be a result of them not
having to conform to the dominant discourge Imost heterosexual men (Heyl, 1996). Gay men
are also more likely than heterosexual men to Heuch with their emotions and feelings,
communicate well with others, take care of their physical and mental health, have close non
intimate relationships ith other men, and treat women with mutual respect (Kilmartin, 2007).
Thebroader range of gendered behavibet most gay men are afforded as a result of not
subscribing to stereotypical norms do have todéagate cautiously, as gay men are often
targets for ridicule, harassmeand hate crimes because they often stand so far outside the
dominant norm.On the other hand, heterosexual men so rarely even take into consideration their
sexual orientation they often do not even understand what itsmeano b e het er osexua
society and the innate privileges they have as a result of their heterosexuality (Eliason, 1995).

Often,straight men have such a hard time understanding and accepting the sexual orientation of
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gay menpecause they hardgven understand their heterosexuality or how they came to be that
way (Herak, 1986).

Masculinity and SocialClassl n t oday s society, the domineée
perpetuate the idea that social class and economic poate ultimate measue of a manods
presumed success or failut@lnartin, 2007). Itis vital to examine the role that social class
plays in the ways in which males comes to learn what it means to be a man and the ways in
which their masculinity intersects with their socipbunging. Connell (199%rticulates the
masculine dilemmal®w income men face:

In the marginal class situation, where the claim to power that is central to hegemonic

masculinity is constantly negated by econo

los most of their patriarchal dividendéOne
spectacular display, embracing the marginality and stigma and turning them to account.

At the personal level, this translates as a constant concern with front or cregbility (

116).

Men of lower social status often feel marginalized as men they have constructed
alternative models of masculinity, a masculinity that includes: posturing, misogyny, and
someti mes violence (Kilmartin, 2007)erent AWor ki
form of masculinity as compared to fAwhite col
economic power and patriarchy and who will most likely pass this on to their sons. Young men
whose fathers have lepaying manual labor jobs come to believattthis is also their destiny
(MacLeod, 2009) and therefore fail to realize the importance of school and a collegei degree
golden ticket towards greater economic prosperity. Because men of color (Africancan,

Hispanic, Asian) have often beentuigs of institutionalized inequality and are more likely to be

unemployed or underemployed as compared to White men, and are more likely have lower

paying jobs or be employed in manual labor jobs as compared to white men, it is these men and
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their sons thiasseem to struggle the most with the intersection of their masculinity and social
class (Kilmartin, 2007).
Boys and Masculinity

The social construction of masculinity begins to affect boys immediately and even though
research on infants surprisinglyeals that male infants are actually more emotional than female
infantsi this phenomenon does not hold true for very long (Pollack, 1999). By the time boys
reach elementary school much of their emotional expressiveness has been lost or gone
undergrounda direct result of thBoy deand subscription to the dominant discourse
(Kilmartin, 2007; Pollack, 1999)TheBoy Codeis a set of rules and expectations that come
from outdated and highly dysfunctional gender stereotypes: the idea that boys nesggitheke
emotions in check; that violence is an acceptable response to emdistress that their sel
esteem relies on power; and that they must re
(Pollack, 1999)Young boys learn thBoy Codefrom their parents, peers, and educational
system which teaches them to constrict their emotions and suffer quietly, while simultaneously
teaching them to be heroic, tough, actarented, and sefonfidentieven i f t hey arer
Accordingto PollackX 999) , although many of todayds youn
subscribe to the code the deeper and more significant issue is a conformity and perpetuation of
these outdated and constricting assumptions by the most influential socializing ageydsmng
boyds I1ife.

The educational system may be the most important anddgstigg of the four
socializing agents that i mpact and are i mpact
that boysd6 constructi on a mitispfenracoelerates ducirg of he

and as a result their early educational experiences. For example, the current schooling system
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emphasizes behaviors like-operating, sitting still, and listening, all of which are contradictory
to the gendered expectatic of boysd (Richardson, 1981) ; boy
in the classroom than girls (Sadker & Sadker,
seriously compared to girls (Lytton & Romney, 1991); and throughout their early schooling,
boysd do not receive the str uctiuhereforathegarenor al e
adrift without direction and the ability to positively perform their masculinity (Sommers, 2000).
l't i s these early educat i subseriptioretoxhegemdniences com
masculine norms that can contribute to their underachievement in the classroom, lack of
engagement in school, and struggles outside of the classroom involving violence, alcohol, and
other risky behavior as compared to their feate counterparts.

The statistics are clear in showing that boys are underachieving in the classroom from
grade school to college. In his artickeWar Against Bag?, Kimmel (2006) declares:

From elementary school to high school boys have lower gries;, class rank, and

f ewer honor s tb@%more gkely td repeat a gfabdesryefementary school,

onethird more likely to drop out of high school, and about six times more likely to be

diagnosed with attention deficit and hyperactivity diew (p. 65).
There are countless reasons for these disturbing trends. However, the simple fact is that a
majority of boys learn from an early age to subscribe to a hegemonic definition of masculinity,
stressing the suppression of emotion and empingspower, aggression, success, confidence,
and seHreliance (Kilmartin, 2007). A recent study suggests that boys are likely to overvalue
their abilities in the areas of math and science and remain in programs even when they know
they may not be succdak(Kimmel, 2006). As a result many young boys struggle in school and
underachieve academically as compared to female stuidbnéesc aus e when they dor

a class their masculinity restricts them from asking for help. The false bravado aralwomgr

of academic abilities is also carried forward
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college Throughout high schodboys have lower educational aspirations as compared to girls,
are less likely to participate in the prestigious Advarftledement Program, read fewer books
for recreational purposes, and are outnumbered by girls in student government, honor societies,
school newspapers, and debating cli@x@mmers, 2000)Also, boys are three times as likely to
be enrolled in special edatton programs, more likely to come to school without supplies or
having done their homework, and bg" grade males are four times as likely not to do their
homework (Sommers, 2000).
Meanwhile, boys are not only struggling in the classroom but outitl@s well. Boys
are over four times more likely than girlsinlK2 school s t o be referred t
for disciplinary infractions, suspended, or subjected to corporal punishment (Gregory, 1996;
Skiba, Michael, Nardo, & Peterson, 200on-engagement in the classroom by middle school
and high school boys leads some to be more involved in crime, alcohol, drugs, and other risky
behavior (Sommers, 2000Df course most young males are not criminals nor will they ever
become criminal offeshers. But the issue of male violence, fighting, and bullying often takes
place right in front of parents and teachers and is widely evident and pervasive in the hallways of
high schools across the country. Male bullies roam the halls, targeting theulnesable or
isolated, beating them up or destroying their homework, while other male students encourage it
or scurry to the walls hoping to remain invis
1999). This is all done as young adolescent rosthg for the preferential treatment that comes
from achieving the socially dominant status among their male peers, all the while it is frequently
excused by teachers and parents as fAboys wil/
All high school menregardles®f race or sexualrgentation,are a potential target of

bullying, both inthe physical and verbal form. For exampleg study found that 88% of high
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school students reported having observed bullying and 77% reported being a victim of bullying

at some point during theirlscol years; and in another study conducted by the Harris Poll, two

out of three male students said they have been verbally or physically harassed or assaulted during
the past year by another male student (Kimmel, 2008). Male victims of bullying havievdseir
transformed overniglit they lose sleep, their social status, their will to excel in the classroom,

and can often times become depressed and/or despondent. Not only do the victims of bullying
suffer, but so to do the bullies. Male bullies growdeficient in social coping and negotiating

skills and are more likely to engage in substance abuse, are four times more likely to have
engaged in criminal activity before age 24; and a full 25% have criminal records before they turn
30 (Kimmel, 2008).

Young men who are fortunate enough make it through th2 ystem successfully and
who plan on attending college are more than likely coming to campus with a multitude of
developmental, intellectual, psychological, and sociological issues. In addistaggling
with a variety of intrapersonal issues, colldgrindmen often gaimnew-found independence
and freedom upon leaving horman independence and freedom from the very structures that
have helped them get this far. The negative and constriotsgulinity that young men learn
and subscribe to as a result of Bwy Codeis a major contributing factor to the gender identity
they will develop, perform, and potentially struggle with as they €gtand(Kimmel, 2008)
and begin their collegiatexperience.

Men, Masculinity, and the Collegiate Experience
It is true that thestresse®f masculinity impacting boys does not stop once they arrive on

the college campus; rather, they are often further compound&adyland(Kimmel, 2008) and

are one of the direct sources of coll ege meno
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issues, risky behavior, mental health issues, and disruptive conduct (Laker & Davis, 2004). The
following section addresses the literatunel @ata that examines @yylandi as anew stage of
male developmengnd(b) the fraternity experience attie issues and strugglestobo d ay 6 s
fraternity man
Guylandand Todaydés Coll ege Man
Guyland as it has become known by masculinity scholara,riew stage of development
that | argely takes places on todayodos coll ege
men (Kimmel, 2008). Kimmel interviewed nearly 400 young men between the ages of 17 and 26
in order to map ouBuyland a relativelyunknown stage of masculine development by providing
both psychological insights into guyo6s inter.i
social forces that have broughtm to this stateGuylandis both a stage of lifé a liminal
undefinel time span between adolescence and adulthood sometimes lasting & detwhde
social sphere governed by a perceivably rigid set of behavioral and attitudinal regulations, known
as theguy code The main contributing factor to this period of delayedest®nce in which so
many coll ege meupstamdghegobi d&geomwanhood and |
subscription to hegemonic masculinity. In Chapter One of his lia@land: The Perilous
World Where Boys Become Métimmel (2008) declares:
1 Guylandhas become the arena in which young men so relentlessly seem to act out, seem
to take the greatest risks, and do some of the stupidest.things
1 Directionless and often clueless, merGinylandrely increasingly on their peers to usher
them into adulthood and validate their masculinity
1 Men inGuylandfeel incomplete and insecure, terrified that they will fail as grownups
and/or that they will be exposed as fraudulent men.
1 Guylandis a volatilestage, when a man has access to all the tools of adulthood with few
of the moral and familial constraints that urge saogformity:. These 6al most

struggle to live up to a definition of masculinity they feel they had no part in creating, and
yet fran whichthey feel powerless (p-23).
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The guys who populat8uylandare mostly Wiite, middleclass men who are college
bound, in college, or recently graduated. Buylandi s n6t just | imited to W
also plenty of Black, Hispanic, and Asian men that are just as desperate to prove their manhood
and who are struggling to navigate their delayed adolescence. The men wh&lingaimdare
good kids, by and lge, and many times they simply tend to blend into the crowd, drift with the
tide, and often pass unnoticed through their lecture halls and dormitories (Kimmel, 2008). Yet,
many ofthesesoal | ed figood meno are strugabeiing inter
quietly and often times invisibly, and they deal with this irsteuggle through misbehavior,
acting out irresponsibly, making bad decisions and using poor judgment, and engaging in risky
behavior (Harper & Harris, 2010).

Kimmel (2008)notes hatthere are three distinct cultures that proliferate through
Guylandandthe men that inhabit it. The first iSCulture of Entitlementvhere many young
men have an alarming sense of male superiority and a diminished capacity for empathy. The
second isa Culture of Silencevhere many young men are afraid of being outcast, marginalized,
or shunned if they admit to hurting or struggling, express or talk about their feelings, and/or
speak out against other men who may be hurting or harming others. fstathey become
silent witnesses to unhealthy rituals, hazing, bullying, and violence against women. And lastly,
there is &Culture of Protectiorthat sustains and promotes antisocial and excessive behaviors
such as hazing, assault, sexual harassmeahipther forms of violence.

The inhabitants oGuylandare enrolled at every postsecondary institution in America
and they need help from watiformed administrators and educators who recognize them as
gendered beings, are familiar with their complexelopmental needs, who take the time to talk

with them about their conflidaden voyages toward becoming better men, and are committed to
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equitably eradicating experiential and outcomes disparities between them and their female
counterparts (Harper & Has, 2010). Inevitably, some men and some male subgroups are more
heavily entrenched iGuylandand the following of rigid guy codes. For example, fraternity
men are a specific subgroup of college men that are often more deeply embedded in the culture
ard codes ofcuyland which will be discussed in further detail next.
The Fraternity Experience and Fraternity Men

The first college fraternity, Kappa Alpha Society, was started on the campus of Union
College in 1825 and over the past 187 years fratemméty have been the standard by which all
other college men have been measured. From the beginning fraternity brothers have exuded a
form of hegemonic masculinity that they have used to empower each other while excluding
others and in so doing men in fratéies have not only structured their own lives, but also the
lives of many of their fellow stughts (Syrett, 2009). r&ternities have been on college campuses
across the country for almost two hundred years, they still fill a lot of the same nedusrfamnt
that join today as compar ed Ftawrnal digarszationsfferat | o i
men a way of securing a network of fris who vow loyalty to death; thegrve as a vehicle for
helping young men traition to the collegiate wail and theyprovide a break from the
monotony of academic life on the college campby taking meals together, participating in
social activities together, and living together, fraternity men seek to create a mebalaeded
for themselves. Fraterres have also served as a form of resistance from the structure and
standards that have been enforced on young men by their parents, teachers, and administrators,
and in joining and becoming independent from these structures they have sought to demonstrate

their masculinity and manliness (Syrett, 2009).
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Although men may join fraternities for similar reasons as they did in 1825, fraternity life
and the fraternity culture on todaydés coll ege
187 years ag The forms fraternal masculinity takes at the beginning of the tviesitgentury
woul d be unrecognizable to those original ©bro
founders emphasized intellectual rigor, oratorical skill, forthrightness, degeémdence, many
of todayds fraternity men place value upon at
sexual success with womeno (Syrett, 2009, p .
fifty years has focused on describing thetdrnal system as one that reproduces hegemonic
masculinity through an institutionalized, gendegregated, racially exclusive, sexist, and highly
homophobic masculine peer cultuRogs, 1999; Sanday 1990). The negatiadile of
fraternities and thAmerican fraternity system is something that in many ways cannot be argued
with asit is this culture which has served as the breeding ground for the thousands of fraternity
related incidents involving alcohol use and abuse, hazing injuries and deatia$ assault and
rape incidents, issues related to cheating and academic integrity and much more. Some
researchers have even characterized fraternities as antithetical to the educational process (Kuh,
Pascarella, & Wechsler, 1996; Philips, 1999).

Amongthe negative effects of fraternity membership are less exposure to people from
different racial and ethnic backgrounds (Pike, 2000), less openness to diversity (Pascarella et al.,
1996), lower average grades (Astin, 1993; Pike & Askew, 1990), stuntdddtual
development for members in the first year of college (Pascarella et al., 1996), negative effects on
cognitive skills and gains (Pascarella et al., 2001), higher frequémugidents of academic
dishonesty (McCabe & Bowers, 1996), higher levelalobhol use and abuse (Wechsler, Kuh, &

Davenport, 1996), higher incidents of sexual assault and aggression (Foubert & Cowell, 2004),
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and hazing (Nuwer, 2004). Henry Wechsler and colleagues (1994) declared that the single best
predictor of binge drinkingn college is fraternity membership. Virtually every study of

drinking in college shows that fraternity members tend to drink more heavily and more
frequently, and tend to have more alcefedated problems than their fellow students

(Courtenay, 2004; @dwin, 1990; Presley et al., 1993; Riordan & Dana, 1998; Tampke, 1990;
Wechsler, Dowdall, Davenport, & Castillo, 1995). The usage and abuse of alcohol by fraternity
men seems to also play a significant role in the deadly hazing practices that sonaddnpdasce

within these organizations.

Nuwerd €001, 2004) research has shown thate has been at least one fraternity
hazingr el at ed death every year since 1970. A On
the nearly haHmillion men who belongo collegiate fraternities have undergone some form of
hazingo (Kimmel, 2008, p. 111). Fraternity h
tasks, degrading rituals and stunts, physical abuse, verbal abuse, forced alcohol usage, branding,
torture,and ritual scarification (Nuwer, 2001, 2004). The practice of hazing and bimgendri
are not just specific to Wte fraternities; sadly, contemporary Black fraternities have embraced
many of the same hazing rituals as the White ones (Kimmel, 2008).

Il tds not all bad news and negative statist
and by no mans should the negative issuleat have plagued the American fraternity system be
taken to completely or equally represent all fraternal organizatr all fraternity men. There is
also published research that shows the positive impact of fraternity life on the men that @in thes
organizations. fecounterdiscourse providea body ofresearch that shows fraternity members
tend to be more involved esampus (Astin, 1993; Thorson, 1997), have increased opportunities

for I eadership development and volunteerism (
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involvement in fraternal organizatiorspositively related to student learning and intellectual
development (Pascarella & Terenzini, 1992), persistence (Astin, 1977, 1984), and alumni giving
(Nelson, 1984).
A new assessment instruméntniversity Learning Outcomes Assessn{emiLOA) i
created byesearcherBrederick and Barrett points to some of the newest and most positive
results on the i mpact of the fraternity exper
growth, learning, and development. TheILOA measures studentHvior in seven critical
domainsi critical thinking, selfawareness, communication, diversity, citizenship, leadership,
and relationships. Frederick and Barrettods 2
following results:
1 Fraternity men scocehigher than the national mean of all students as well as the
national mean for all males in all seven of the domains measured Upitt@A.
1 Fraternity men experienced higher net gains in growth over their academic lifespan in
each of the seven domaitah noraffiliated male students
1 Fraternity men experienced average growth within each dj the L Qdvéns
domains of 2.37 points as opposedto-aoh f i | i at ed mends average
during their first semester of their first college year
1 The largst differential in scores between fraternity men and the national norm and
non-affiliated men was observed in the areas of citizenship and leadership
1 Considering that the overall rate along all seved of i L Q@déntaiss is stronger for
fraternity men tharor nonaffiliated males, this study provides new grounding and
support to the claim that fraternity membership causes accelerated growth, learning,
and developmerds opposed to mere correlatign 3).
As a result of all the higprofile hazing incidets, alcoholrelated deaths, sexual assault
and rape issues, and chapter closings in the
worked strategically to renagine, redesign, and rengineer the frateal journey so that it is a
healther, morepositive andinclusive and moresducationdy impactful experience For

example|n 1991Kappa Omeganplemented th&alanced Man Program nonpledging

singletiered continuous development program with no hazing that focused equal rights and
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responsibiliies, continuous personal growth, leadership and servant learning, and a formalized
mentorship progranKappa Omegavas the first fraternity to take such a leap forward and the
only fraternity at the time that was ready to do away with the pledging emperid oday, over

80% of Kappa Omegahapters implement tHgalanced Man PrograrandKappa Omega
Headquarters creditsithprogram ashe driving force behinthe organizatiotnecoming and
sustaining the status as the nation's largest fraternity by undergraduate menasensfipne

of the fraternitiesvith the highest overall membership GPA. Other fraternities have since chosen
to adopt similar programs, suchlzambda Chi Aphas True Brother Initiative Beta Theta P8

Men of Principle Sigma Alpha Epsilos True Gentleman InitiativéKappa Alpha Ordés

Crusade andPi Kappa Alpha& True Pike(McKee 2011) These other fraternal organizations,
which followedKappa Omega kad, have also been successful in their endeavors to create a
new fraternity experience that is safer, healthier, and more closely aligned with the educational
missions of their host institutions.

Kimmel (2008) praise&kappa Omegéor its Balanced MarProgramthroughout his
book,Guyland s a y i n g Kappa Dmeggsithpyeand[unilaterally done away with the
pledge system; new members have virtually all the rights and privileges of brothers. The
brothers are presumed to be men when they begingtleeyy 6t have to prove the
part of the fraternity experienceo (p. 288).
Cornell University, wrote an epd piece in th&lew York Timesalling for the end of hazing
after a 19yearold Cornell staent died in February from a hazing related incident and he also
praised théBalanced Man Prograrof Kappa Omega

There is a pressing need for better ways to bring students together in socially productive,

enjoyable and memorable ways. At Cornell, acddptalternatives to the pledge process

must be completely free of personal degradation, disrespect or harassment in any form.
One example iKappa Omega Balanced Man Progranwhich replaces the traditional
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pledging period with a continuing emphasis omawunity service and personal

development.We need to face the facts about the role of fraternities and sororities in

hazing andigh-risk drinking. Pledging and the humiliatiorand bullying that go with it

T can no longer bthe price of entryp. A23).

Todayodés fraternity man and the issues plag
vitally important for every administrator to understand, but it is even more important for
administrators to understand the often invisible culprit at plagternal masculinity. While
there has been new research that suggests there are many positive aspects of fraternal life and the
impact of tle fraternity experience, maifraternal organizations and their members are still
fighting an uphill battle against tmegative incidents that have been commarlaithin these
organizations.

A Call to Action

Collegeaged men, especially fraternity meeed to learn how to better navigdteit
collegiate experience ways thataresafer, healthier, and less harmtoithemselves and others
and they need help from the faculty, staff, and administrators that staff their carlf(paiseso,
2004, D07;Courtenay, 199&8004;Harper & Harris, R10; Kellom, 2004; Kimmel, 200£2008;
Laker & Davis, 2011) Campusprogrammingforme dat es back t det he | at e
guestion now is still the same as it was back theen efer forty years of work: Bw do
administratorsna ke menés i ssues a @menttandatldenp adfairs workk? st u
O 6 N end Caspeer (2011) boldgeclareii | f we gave a | etter grade t
programming for men ovewotulhe prehbhablhy elee deenmy
17).

The limited success in developing makesed programand servicesvithin higher

educatiorover the last forty yearsan be attributed tmur mainissues Student affairs

professionals may be unaware of how restricti
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lives due to a lack of understanding and trainibgker (2011) arguesthati The st udent af
field must concede an inability to address male student development, or it needs to confront a
vacuum in the knowledge about male identity development. Neither the graduate preparation
programs nor the workplacd new student affairs professionals are fillingth knowl edge g
(p. 68). Priortahel1 9 7006s, most of the theories of human
on a small subset of mémmost of whom were White and affluent (Harris & Barone, 2011).
Consequentlymany scholars and student affairs practitioners falsely believe they understand
men and their gendeelated experiences. The early student developstedies involved the
use of males as participantsit they werenot focused on understang men within the contours
of the soci al construction of male identity d
the default for all college students and specific gender differences were not considered (Davis,
2002; Ludeman2011). Itis timeliat rew theoretical models of college student development
conducted through the lensafendeed experience, specifically masculine identity
developmentbe posited in the research and used to teach new student affairs professional

In addition falseassumptions aboutboysamcke n, such as @Pbewyppwil |
false gender stereotypes and reinforce indivi
Casper, 2011)Thei b oy s wi Isll obgea nb ocyosn,dbones mené6és acti ons
simply being a result of them beingboysormen Subscri bing to the fiboy
discourse imlsodevelopmentally unproductive and part of a viscous cycle that has led many
higher education administrators to subscribe to th@seonceived noticabout boys anchen.
Instead obrustingo f f men&s mivrsnglg dssaumingosto ba exgectecdducators
need to constantly seek insightathe contextual influences that motivate and reward men who

break the rules (Harris & Barone, 2011).

35



On some campuses there lagsobeen resistance to focus attention, resources, and
manpower to deveping malespecific programs and serviceSincemen have been the
beneficiaries of years of unearned privilege that has resulted in a host of advantageomes,
women have rightfully been the focus of policies and programs that aim to bring about gender
equity (Harris & Barone, 2011). The new push aimed at helping men understand their gender, is
concerning to many educators and administrators betaegdelieve it may reduce the efficacy
of efforts to bring about increased gender equity for women. HowevgyeHand Harris (2010)
point ou that etaBise gender is relational, the status of women cannot be improved without a
corresponding emphasiso t ending to the social forces that
behaviors and helping them develop productive
There isalsoan assumption that men are not ready and willing to be involved in
conversations and/orggramsaimed athelping them better understand their masculinity. Davis
and Laker (2004) and Harris (2010) report that contrary to prevailing assumptions about college
men, they do desire meaningful and bonding relationships and are very responsive to gender
related outeach. The gendespecific outreach that research scholars have been calling for will
not be successful if it is just a otine program or service; rather, thealespecific outreach
and education has to occur through both the curricular adrecularexperience. New
program and serviceacross the spectrum of student affairs servioesd tdbe developed and
implementedo address theultitude ofneeds otollege men and dorie such a way that men
aendt afraid to participate.
Practical Suggesibns for Male-Specific Programming
The successful development of student affairs programs and services for men depends on

first resolving a dilemma: college men need the programs we offer, but their own masculinity
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severely complicates their subscribinghem (Capraro, 2004). There are numerous ways to
tailor programs so as to intrigue collegged men yet keep them from being defensive and/or
writing off a program before it even starts. For example, Davis and Laker (2004) suggest that
student affairs ppfessionals engage men in actimmented activities such as going for a walk or
some other Adoingo activity in order to get b
advocates foroviding workshops for men that raise the issue of mnatienacy, nmale-to-male
relations, and maleemale relationshipthat isgrouncedi n men6és owandexperi enc
conducting prevention work on sexual violence and bystander intervetitronigh skillsbased
training

Another opportunity where universities and administrators can engage and educate men
is during orientation sessions. New student orientation continues to be a prime opportunity to
prepare students for their undergraduate experiences by providing vahfiabteation and
resources. Harper, Harris, and Mmeje (2005),
junior and seniors so as to afford incoming students the opportunity to engage peers in a candid
discussion about their preconceived notionwloét it means to be a man in general, and a male
collegian at that particular institution specifically. Recently, many universities have put this
recommendation into practice and have started requiring all first year men to attend a variety of
orientationsessions, including: dating in college, sexual assault prevention, healthy decision
making in college, and alcohol education workshops.

The research has consistently shown that men engage in far fewer health promoting
behaviors and far more risky bel@é as compared to college wom@&@ourtenay, 1998004)
For that reason, colleges and universities have begun providing avenues for men to learn more

about the hazards associated with their risky behaviors and the ways in which more positive
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activitiescan be carried out. Courtenay (2004) offers the following list of health promotion

strategies for college men: (a) pide a confidential health lin¢b) bring services to men

(classes, sports events, fraternities, and fitnesteis);(c) offerfreere n 6 s hsewdtH t h ki t
educational informationd) develop a health mentoring project where uppssai@an men

educate underclassmder) use higkprofilesp k e s men t o pr o (Hptovde men6s h e
emailbased educatiorfg) design activities aund Nat o n a | Me n 0 s andl{le) eequireh  We e k
entering first year men to attend a workshop that addresses the health effects of masculinity and
includes healthy strategies for adjusting to college life.

As a result of menos ddissiplinao pssuestpractiioaerse | y hi
have begun using judicial interventions to educate men provides another unique opportunity for
student affairs administratofslarper, Harris, & Mmeje, 2005)There are a variety of strategies
that administrators cancorporate into their judicial process to aid men in better understanding
their masculinity and the role it plays in their disruptive conduct. Judicial officers can use a
process of mediationan educational, neadversarial method to empower men to gelop
insights as to how they could more successfully challenge the rigid gender borders related to
emotionality and acting out (Ludeman, 2011). Men can also be encouraged to critically reflect
on their behavior and its consequences as a part of jusiiciationing. Critical reflection could
occur through developmental dialogue with a judicial officer, a small group of other men, or
through individual journaling (Harris, 2008). Ludeman (2011) advocates for using a restorative
justice modelsoastomotel osel y ti e mends emotions to thei
to their violations of campus policy.

Campus counseling centers must also began to consider approaches that focus on

building healthy masculinities among college men, because thedest@ws that young men
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tend to have more negative attitudes toward and less willingness to seek counseling than their
female peers (Gonzales, Algeria, & Prihoda, 2005). Using an approach to counseling that is
focused on healthy masculinities and idgrfitrmation can be highly beneficial. Researchers

and counselors need to vary their techniques so as to be more congruent with male gender role
socialization; for example, focusing on instrumental change and control instead of emotional
expressiveness (@6d & Wood, 1995). Private, individualized sessions as well as small group
therapy may also help male students unpack their identity issues and eliminate misperceptions of

pluralistic ignorance, false consensus, and false uniqueness (Harper, Harris, &, R008&)).

Menb6és groups have |l ong been used in the fi
only recently have they been recommended and/or employed with eallgged me n . Men o
groups provide a feeling of belonging among participants thatcommte men6s f eel i ngs

alienation and depression; and these feelings of belonging, plus a shared sense of suffering, tend
to create groups that are highly cohesive and falikiéy(Lieberman 1979, 1990Pollack

(2001) offers the following fivgoronged apmach to facilitating discussiomgth college men:

create a safe spaaggye men time to feedomfortable with expressiosgek out and provide

alterndive pathways for expression, listen without judging, avoid shaminggigadffirmation

and affection.Davi s, Laprad, and Dixon (2011) propose
groups that already exist for other purposes: fraternities, athletic teams,-aradeatesidence

halls floors. Not only are these groups alreadtant, but many times they aitee groups of

men that are struggling most with gender role conflict, hegemonic masculinity, and navigating

the college experience. Morecamyiugs sed mendés groups are needed
dialoguing with one another about how one becomes a man, hovhooses to construct

relationships with those around them, how one navigates the college experience, and the healthy
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process of challenging hegemony to construct a moras#ibred identity (Davis, Laprad, &
Dixon, 2011).

The caltto-action for morecampus based education and programming, both inside and
outside of the classroom, specific to men has never been more important. Even though there has
been a wealth of recent literatucefised on men and masculingiyda call for more programs
and sernwesfocused orhelping them better understand their masculinity, there is still a gap in
the scholarly research and field of practice.

The Current Gap in Research

The gap in the scholarly research and field of practice on men and mascukititias
the college context ihreepronged The research in thereaof men and masculinitgeis
predominantlyguantitative and there isreeed for more qualitative work within the field
Qualitative analysisanhelp researchers and practitioneesterunderstand the nuances of
me n 6 s denmtbasédomennawa voicesnotjustthrough an analysis dfie quantification
of me nnisbehaviorand negative actiondVhorely and Addis (2006) conducted a
comprehensive review of published articles overpid ten years and found that over 80% of
the coded studies use quantitative methodologies, almost 60% of the coded studies were
correlational, and an overwhelming majority (94.4%) used no observational methods. Though
guantitative methodologies are stile dominant discourse, reliance on these methods severely
restricts the types of questions that can be asked (Whorely & Addis, 20@GN e i | (2004)
prominent scholar of mendés gender role confl
mehodol ogy recently called for researchers t
using qualitative research methods. Iniadd, Carpraro (2004) suggegdtsat the path to

understanding a reconstructed masculinity or alternatives to the damiseourse of
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masculinity wil!/| require qualitative methods,
identities and experiences.

Currently, very Ilittle theoret i cdhedrieslofi t er at
college student delegpment( O6 Nei I & Casper, 2011). Al t hougt
student development theory to inform their work and/or have worked to developed new
grounded theories, theiestill a missing piece. Aew link needs to be establishieetween
me n 60 smedtedpnoblems and student development theolipk that offers a more complex
understanding of the role masculinity plays in the development of male studdteis
reviewing over 25 different masculinity constructs and the body of empirical res@aiicN, e i |
and Casper (2011) foundttath e devel opmental directions of C
identity vectors provide a perfect framework for understanding the issuessotiline ideology
and gender role conflict/stres8.Ch i ¢ k e r i n gideatitydectBre of Suslentr 6 s
development, one of the seminal works in the field, is clearly relevant to the masculinity
constructséand to any service delivery model
It is not necessary that all research andelivery methods focused on college men and
masculinity be informed by Chi ckbatitisnegessamd Rei
that future research apdogramming models be more closely informed by a student
development theory that ofiea more gendered viewpoint.

There isalsoa vital need ta@onnectheory to practice. Studedadfairs administrators
havea wealth otheory and research to guittem in undertaking the development of male
specific programs, yet few programs stdle s t . O6Neil and Casper (20
active programming and service delivery model

not connecting theory to practicévhat works under theoretically ideal circumstances, does not
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always hatl up under the weight of developmental complexities, political realities, and
contextual nuances (Daws al., 2011). Although, there are numerstrategies fodesigning
programmatic interventiorfer men further research is needed to determine if they are actually
effective, how they are effective, and why they are effective (Courtenay, 2011). Harris and
Edwards (2010are in agreemenhat more empirical research and practice is needed that
highlightsoutcomes of interventions and programs. Vareldzis and Adronico (2000) recommend
putting more menb6s growth groups into play on
more longitudimally to see how they impact m@randerstanding of masculinitysamething that
has still been overlooked nesearch and in applicatio®avis (2010) advocates, implementing
longitudinal qualitative studies to get a better sense of the events that promote or prohibit
development in men drhow malespecific programmingnay b e h edtimpef ul . nOne
programming will likely have limited impact on college men, so our efforts must be ongoing,
systemic, and mulp r o n (Hards@& Barone, 2011, p. 61). The curretidy examining
fraternity meno-we ek ps@ewihagrogpehsough the lens df @itical
masculinity and student development theory seeks to fill all the specific gaps in the current
literature and body of practice
Summary

Although there have been a variety of theoretical leased tcexaminethelife of men
posited in the | i tedammanudiseuyrse sfiamalybess beem throupgf®e7 0 6 s t
social constructionist lensSocial constructionists seek to examine and better understanasmen
gendered beings that are actively and canista@onstructing and refining their masculinity
throughout their lifetime In examining men throughis criticallensit is easy to see and more

acutelyu nder st and how a ma ndpaal dasscaad other Borns & lidendty | e n t
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impactand are impacted by masculinity. Much of tesearcltited in the review shows that
meni from boyhood to manhoddface challengeas a resulbf their masculinitytheir
subscription to the dominant discouraad their performance and acting outhait
masculinity

By the time most men reach college their masculinity and identity are so ingrained in the
dominant discourse that they fail to even realize how destructs@dlth can be. r&ternity men
have been one of the most higplyblicized and writtemboutcollegemale sulgroups when it
comes to bad behavior, poor performarare] risky decisio-making,much of which can be
attributed back to the discourse of masculinigtthas been cultivated and dreithin these
organizatios. Even though there is an alternative discourse relating to fraternity men, that is
more positive in nature, these organizations and the men that join them are still fighting an uphill
battle.

There has been a growing body of literature focused oisghes facing college men and
how to best develop effective madpeific programmingn recent yearsyetthere is stilla lack
of understandingvhen it comes to men and their experiengihin thesemale specific
programmatic opportunitie3 he goal othis dissertation study is to conductiardepth
gualitative study that examislow fraternity men make meaning of their mdisity and their
experiencemame n 6 s g r o Whe ollogingachapteexamineghe theoretical

frameworkthat guids the studyandpresents aoverview of themethodological design
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CHAPTER THREE
RESEARCH METHODOLOGY

The primary intent of qualitative research is to understand a particular social situation,
event, role, group, or interaction, and this is usually done through examining the meanings
participants make of their experiences (Creswell, 2089ualitatve inquiryis the best
methodologyfor this study for three keseasonsthe questions asked, the natural setting, and the
emerging areaoftsdy. The study i s guided by fBreswadl and
(2009) notesare best pursued usiggalitative methods Further, theManTalk program is the
focus of this study anf as theresearchemwas embedded in the study (natural) settiGgven
the emerging area of research on fraternity men and masculinity atjualinethods aralso
appropriate.A qualitativeapproach allows fos morepersonal connection with participants and
theopportunityto learnmorefully abouttheir particular experience this instance their
experience as part of tidanTalkprogram.

This chaptedetaik the methodologyl used and beginsith anoverview of
epistemological stance and theoretical framewbakguide the studyl thenaddressny role as
the researcher aribw it may impact the participants and overall studiso included in this
chapter are details related to the actual study includinggtti@g, participants, and the

framework of theManTalkprogram Lastly,the data collection and analysmethodologiesire

presented along wita description ofhe studp s r el i a b i | potenyial limitadohs. di t vy,

Epistemological Stance

~

nw

Epi stemology is concerned with understandi

we know what we knowo ( Cralparadignoftie @eSeérgher The

informs the choice of theoretical ipective which then in turn informs the methodological
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decisions and specific procedural choices. | approach this study fronstuctionist
epistemological stance because | believedgpkaterand identity are sociallyomstructed. In
keeping with theonstructionisperspective, qualitativiequiry is themost appropriatapproach
for the study due to the complexity of masculine identigwelopmenand theintent tobetter
understand how #programshapesdraternity men in creating a new sdthowledge base.
Further the study heeds the call for mayealitativeunderstanding diow college men socially
construct their reality O\Ne@il, 2011).
Theoretical Framework

fiThe purpose of theories is to help us sort out our world, make sense of it, guide how we
behave in it, and predict what mightAsdhappen n
student affairs practitioner and researchieame the current student dugh the lenses of
student development theory, critieahsculinitytheory, and critical pedagogy.eCompte and
Preissle (2001acknowledge thadny inquiry process, scientific or otherwise, is affected not only
by ascriptive characteristics butalsobya@ s ear cher 6s per sonal histor
frameworks and philosophical tréidns in which he or she lives.tuslent development theory,
critical masculinity, and criticggedagogy alultimately impact the way | see, interpret, and
understad the wortl around me and they also have guidikany work as a student affairs
professional.

Working at the intersection of three theoretical perspectives can be difficult for the
novice researcher, but in nagily professionalvork with college studnts, specifically college
men,l am always guided bihree fundamental questions) fow do | holistically understand a
student 6 s psyc ho sseneiaschtalydt e vheil conpnapdwiht, leaanmgl ach

development?h) How do | challenge mie students tamore critically understantheir
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masculinity and its intersection with all aspsaft their identity and life%c) How can Idevelop
and desigmmore malespecificprograms and servicéanformed by critical pedagodyto help
malecollegiansbe more successfuEach question is framed by a different theoretical
perspective, but by working at the intersection of student development theory, critical
masculinity and critical pedagogy | am abledee all students, all problenasd all solutbns
through three unique arsmetimes conflicting anaverlappingrameworks Figure3.1lis a

graphical representation tifetheoretical framework thajuides this project.

Figure3.1: Theoretical Framework

AHow do | holistically
understand a student's
psychosocial development
and serve as a catalyst in
their continual growth,
learning and development?

AHow do | challenge male students to
more critically understand their
masculinity and its intersection with all
aspects of their identity and life?

AHow can | develop and design more mspecific
programs and servicésinformed by critical
pedagogy to help male collegians be more
successful?

Critic agogy

Theory triangulation allows a researcher to explain more fully, the richness, and
complexity of human behavior by studying and analyzing it from more than one view point
(Cohen & Manion, 1986)In thisstudy, rone ofthe theoretical lensgsovide a fullframework
for answering and solving all the unique problems and challenges facing college men and how

they navigate their collegiate experience. Rather, each theoretical perspective provides a unique

46



framework for understanding specific components irctiraplex equation of men, their
masculinity, and how programs and services be develope help them more effectively
navigate their college experience. Student development theory and more specifically Chickering
and ReSegs \éectarssof IdentiDevelopmenhbelpsframeeachindividual as ainique
college student anaids in knowingvhere they aréocated on th@sychosocial developmental
spectrum Critical masculinityprovides an additionaldmework for deeper analysis aadnore
critical perspective for understandintpe issus of maguline developmentyhich is often
overlooked in most atdent development theoriesO6 Ne i | & Clashquld be,note?l 0 1 1)
that there is a great deal of tension between most student development theorigsand cr
theories as they are radically different frameworks. With that said it is vital to use critical
masculinity theory to interrogate and deconstruct the uncritical nature of Chickering and
Re i s Sewan ¥extors of Identity Developmehaking it ore step furthen, movetheoryinto
practice by structuring my eduaaial conversations and programs, IManTalk througha
critical pedagogical framework

Student Development Theory

Student development theory is focused on human growth, learnindeaebpment and
the environmental influences and designs that impact students learning and success both inside
and outside of the classroom (McEwen, 2003). There are four basic assumptibstudeat
development theoryhe individual student must leensidered as a whole person; each student is
unique;a st udent 6s @ mside anel outsidevorf classmadanmausttbe used to help
themfully mature and develop; aride student has a personal responsibility for their education,

learning, and evelopment (Chickering & Reisser, 1993).
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The study igrimarilyguided byCh i ¢c k er i n g SavendVedisefildergitg r 6 s
Developmentthe most researched, referenced, and widely used theory in student affairs
(McEwen, 2003). The seven vectors imsu

1. Developing CompetendeDeveloping competence, consists of three different masteries:
intellectual competence, physical and manual skills, and interpersonal competence.
Studentsd overall sense of compettegnce incr
receive accurate feedback from others, and integrate their skills

2. Managing Emotionsi Consists of learning to understand, accept, and express emotions.
Individuals learn how to appropriately act on feelings that they are experiencing.

3. Moving Through Autonomy Towards Interdependen¢el he successful achievement of
this vector involves learning how to be emotionally independent. This includes becoming
free from the consistent need for comfort, affirmation, and approval from others.
Individuals also se growth irproblem solvingabilities, initiative, and seHdirection.

They begin to understand thiaey are part of a whole. They are autonomous, but
interdependent on others in society.

4. Developing Mature Interpersonal Relationshipsindividuals learn to appreciate and
understand others. Some of the related tasks inchadsculturaltoleranceand
appreciation for the differences of others. An individual also becomes competent in
developing and maintaing long termntimate relationships

5. Establishing Identityi Individuals began to become comfortable with their irsedf.

This includes physical appearangender angexual identityethnicity, and social roles

6. Developing Purposé Requires an individual toedermine his/her career path and
discover personal interests, while remaining committed to interpersonal relationships

7. Developing Integrityi Developing integrity, is characterized by three stages that are
sequential in nature, but often overlap througloomte 6 s devel opment. The
are humanizing values, personalizing values, and developing congruence. Movement
within vector is observed when a person identifies his/her personal values, confirms these
values as his/her ownnd then, ultimately eablishesa congruence between personal
values ad those which society promot@shickering & Reisser, 1993)

Theseven vectorarea mapto help professionals determine where students are
developmentallyandbetter understand how they can aid therhis journey Movement along
any of the vectors occurs at different rates and interattsmovement along other vectors. As
astudent progress through the vectors they develop more awareness, skill, confidence,
complexity, stability, and integratiorBut Chickeringand Reisser (1993) note thits does not
mean that a student cannot retuaccidentally or intentionally to a vector that has alady

been traversedThe psychosocial journey of every college student is unique, different, and filled
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with detours, but in the end all students seem to live out a specific set of reoccurringitames

of which are described by the seven vectors: gaining competence aadaedfhiess, learning

control and flexibility, balancing intimacy and freedom, figinone ds voi ce and vo

making commitments for the future. aBGdhi ckerin

relevant to masculinity constructs and to aegvee delivery model formerO6 Nei | and Cas

(2011) posit that theectors are dated to the psychologyf men by twdinks: men who endorse

restrictive masculinity and or experience gender role conflict have greater issues developing

competence, managing emotions, being interdependent, and maintaining healpleysotre

relationslips; andthese same men have greater problems establishing their identities and

devel oping their purpose (O6Neil & Casper, 20
There are two major flaws of manythest udent devel opment theor |

research including Chickering and Res eSe@rs Vectarof Identity DevelopmentFirst, many

of the development patterns described by these theorists are skewed by the exclusivity of their

samples (Chickering & Reisser, 1993). A majority of the samples used in developing these early

theores were white males, yet these theories and patterns were applied to all students regardless

of their age, race, sex, and&exual orientation. &searchere ow know t fdentty st uden!

formation and development patterns are different for womeompared to men, different for

White studentssaacompared to newhite students, and different for heterosexual students as

compared to homosexual students (McEwen, 2003). The second major flaw in many student

development theories is that even though thdy nsed male subjects they failed to view their

male subjects as gendered beings (Davis & Laker, 2004). ametPasick (1990) argue that,

A Ahough psychological writing has beandrocentricit has also been gender blind and it has

assumed a male peextive but has not exploredwwha i t means t pThelbckef mano
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understanding by student affairs professionals (or assumption that they already understand)
related to menods devel op me administatordrommbeing abte f |
to adequately address problems of performance, persistence, and engagement of college men
(Davis & Laker, 2004).Since many student development theories, including Chickering and
R e i s Sewan ¥extors of IdentiBevelopmentlid not view malesubjects as gendered beings it
is importantto overlapstudent development theory and critioce@sculinitywhen framingany
work related to college men and their masculine identity development.
Critical Masculinity

Critical theory aims to critique and transform the social, political, cultural, economic,
ethnic, and gender structures tbanstrain and exploit humankimy engagement in a
confrontation or conflict (Gub& Lincoln, 2001). More specifically, criticamasculinity is
focused on exploring and understanding how
masculinity and how they go about interpreting the world around tf&@mining men and
masculinitythrougha critical lens is vital indeconstucting power inequities in a patriarchal
societythat have stemmedom thesocial construction of gendedust as feminist efforts to
identify, deconstruct, and confront sexism and patriarchy has bengétedn as well amen
(Brod, 1987), efforts tox@amine, critique, and deconstruct masculinity from a critical perspective
have the potential to foster gendwomemasty
humanity (Freire, 1972000). Critical masculinity is also focused on examinhm@yv menare
positioned in relation to others in termssotial dichotomies such ampowered/powerless,
dominant/subordinate, centralérginal (Kimmel & Davis, 2011)Furthermore,he critical

constructionist views masculinigs neither transhistorical nor cutily universal, but rather
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something that varies from culture to culture anithiw any one culture over tim& immel &
Messner, 2007

The first step in reinterpreting masculinities so #talent affairs administrators can help
themselves and collegeenmove beyond the static, monolithic constructions, is to employ a
critical masculingperspective thadvoids exaggerating differences and pitfalls eitherreatu
nurture essentialisns mindfuloft he bl i nder s of pr i vexpesegees and m
of power illuminates multiple dimensions of and their irsectionsandrecognizes contextual
and historical dynamics that influence gender performance (Davis, LaPrad, & Dixon, 2011).
Using a criticaimasculinitylens for this studyllows me to more fullyjunderstandow the
participantsconstruct and perform their masculinity and the ways in which social, political,
cultural, economic, and gender stiwes impactheir understanding and constructidn. order
to help men move past just ogmizing and understanding the role masculinity has played in
their life, they must be challenged in a way that allows themaee theory into practicethisis
best done thrayh programs and servictsat are informed by critical pedagogy.
Critical Pedagogy

Critical pedagogys aphilosophy of educatiodescribed byHenry Giroux(2010) asan
educational movement, guided by passion and principle, to help students deredojpusness
of freedomfecognize authoritarian tendencies, and connect kngelexpower and the ability
to take constructive action. The main goal of critical pedagogy is to transform society through
merging theory with practec(McLaren, 2003; Shor, 1996). It alsions to develop a critical
individual who is astute in deconstting the common sense, or takien-granted aspés of
society,anditi s i s done by | ocat iinggndtpiskingéenmgpastio f a st

When this happendhe¢ir current understaing of the world is disrupted, atihnsformatiorcan
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occurthrough a reformulation of the habits of mind, assumptions, erspectivegMezirow,
2003).

Critical educators use critical pedagogy to move theory into practicejemeadally this is
most successfuvhen there is a focumn decreasing the power of the teacher/facilitator,
dialogue student sié-reflection,embracingof student voice, ritical analysis, and actionall of
which areincorporated into th&anTalkprogram. For exampleManTalkis formatted in a way
sothat he facilitator i s not jeackgartidpenaptapsiamagtivei at 0
roeinfowgd t he conversation, how it develops, an
key to putting the theory of critical pedagogy into practicei(Er1970). h eachManTalk
session a majoritgf the timeis spent giving the participants an opportumatyritically dialogue
with one anotheand ask thosseriousuesti ons that they woul dndt ¢
everyday environmentsSelf-reflection isalsoimportantto critical pedagogy because it pushes
students to their edge of knowing (Garvey Berger, 200nTalkprovides men with ample
opportunity to selreflect on their masculinitandeacht opi ¢ i n a way that 1 s
independenfrom the dominant discourse. The papantsare challenged tanalyzetheir
masculinityand its impaceach weelas theyparticipate inthe questionposing journey that
examinegheir takenrfor-grantedandcommonsense assumptions that are ofte&wed as
Anatourfanl@r mal Wj ubit nge® ar eManTélkalboachallenggsatie éen.to
apply and take action outside of tilanTalkvacuumi thereby continuing to be transformed
andalsotransforming others along the way.

ResearcherRole
Quialitative resarch is interpretative research and since¢ésearcheservesas the

primary data collection instrument the identificatiorttedir personal valuegssumptionsand
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biasesshould be discussed the outset ahis study (Creswell2009). My perception of college
me nigsges and the need for more programmatic efforts specifically for méedashaped
by my experiences as a college naand my work as a student affairs administrator.

While an undergraduate student, | was aideg Assistant and Assistant Hall Director in
an alkmale residence hall and this is where | experiencgéirst glimpse of some of thesues
facing college men. Since that time | have servedviariety ofstudent affairpositions on
severalcampuse, and in each of these positions | have had the opportunity to further my work
and passion foaworking with college men. Over the last ten years | have seaselResidence
Hall Director (5y e ar s ) , Menb6és Programming Codoatod(l nator (
year) and athe Member Development Manager fonethe largest frateihesin North America
(2.5years). Athough each of these positions Heeen drastically different andy work has
been on a varietgf unique campus settings (large urpkange landgrant, small private liberal
arts) | continueto run into the same isssiever and over with merhey are struggling to
understand themselves, their masculinity, and how to navigate the college experience in a way
that is healthy and risikdverse.

As a Residence Director who saw hundreds of ez yeaduring conduct meetings, |
began to see a need to help men find better ways of navigating the college environment. For that
reason | created tidanTalkprogram at Gonzaga University. My initial idea was to just
provide men with a safgpace where they could discuss important life issues that they might not
otherwise have the opportunity to discu€ser time | have come teealize that the original
program | created so many years ago has grown into something so muchRatirer ManTalk
is a program that allows men the opportunity to more critically examiiventldsculinity and in

so doingdliberates them from aconformanceo masculine normthat sonetimes prohibithem
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frombei ng t-& el ManTalkhaslbeen myehiclefor addressing the issues facing
college men today and many of the same issues that | did not know how to deal with while | was
in college.

My threepronged role as the cttea, facilitator, and researchereatesan interesting and
potentially conflicting dynamic and one in whicpdidclose attention to throughotite course
of thestudy. Glesnean®Pe s hkin (1992) argue that AdAbackyard
studyingt he researcher s own organization and/ or
informative as long as multiple strategies of validity (as discussed latem@smented As an
educated, Wite, middleclass, euraentric, protestant, heterosexuan | know that | have
experienced the worlilom a very privileged and powerful positiansociety as a result of my
background. It was only aftebecameanore educatedbout the critical nature of masculinity
thatl have come to understand how mytawdl system and background have bty
experiences in the world. his is the primary reason that | examine masculinities critically and
use a critical pedagogical approacteducating others abotlte conflicting power dynamics of
masculirity .

Framing the Study

Setting

The studyinvolvesfifteen fraternity brotherdrom the Kappa Omegahapteron the
campus of Eastern State University. Eastern State University is the largest and most
comprehensive urban university located in the statis.|dtated irthe capital city of a site on
the eastern seaboandhichis in alargemetropolitanarea. Eastern State enroltser 20000
undergraduate students per year, and women make up 58% of students with men making up the

other 41%. The breakdovai student demographics is: 56% White, 17% Black, 10% Asian, 5%
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Hispanic/Latino, 4% International, 3% two or more races, and Hawaiian/Pacific Islander and
American Indian/Alaskan both make up less than 1%. About 1,000 students make up the
fraternity and srority community at Eastern State University (4.25%).

The chapter oKappa Omegat Eastern State University was originally chartered in
1902; howeverthe chapter was dormant from 1905 to 1972 and between 1992 and 2008. In
2008, the chapter was-opened at the discretion of National Headquarters and the Fraternity
and Sorority Office at &stern State. As of fall 2011 (when this study took pJabe)chapter
had4lIme mber s and t he ¢ ha@ot Erecldapterod Kagpa @hebat GP A wa's
Easten State isadiversegroup of menn regards to race, culture, religion, and socioeconomic
status, especially when compared to the hundreds of relatively homogenous chafaersaof
Omegaacross the country. Currenttipe membersglo not have a chapteonise that is overseen
by the university and/orational headquarters. any ofthe memberslo live together in o
campus residence3.heKappa Omegahapterat Eastern State &sBalanced Marchapter.
Balanced Marchapters oKappa Omegare singletiered nonpledging chapters that offer
memberdull voting rightsupon joining, a continuous member development program that
focuses on their personal, professional, and academic development, and a formalized mentoring
program.
Participants

FifteenKappa Omegératernitymen participateth theManTalkprogram during the fall
semester of 201 With only one dropping out and naanticipating fully in the studyWhile
there are no firm guidelines with regard to sample size in qualitatigardsPatton (2002)
considers it the role dhe researchdp select a sample size appropriate to the rebeguestion

and the methodologyDue to the emerging nature of qualitative inquihg studyuseda small
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sample ofl5 participants because damerging from additional participants miagveonly lead

to saturation (Brown et al., 2002; Strauss & Corbin, 1998), redundancy (Lincoln & Guba, 1985),
and/or no new concepts or categories. Purposeful sampling with maximum varasiosed

So as to prade the greatest degree of richness and generalizability (Patton, 20@2)5
participantsvereselectedn order to represent the greatest degree of variation r@cge,

ethnicity, socioeconomic status, religion, sexual orientattihin thisrelatvely homogeneous
group.

Participantsvererecruited in twoways:formal presentation to all fraternity members
during a chapter meety (completed in April of 20115nd throughndividual conversations and
personal invitatioa to specific membe®ccurredthroughout the summer of 2011). The
participantsvereasked to attend all of thdanTalksessions, partake in two personal interviews
(pre/post)and keep a journal. Each participant, who participated fultgeivel a $200.00
educational dwolarship for their voluntary participation in the program and willingness to
partake in interviews and maain a personal journal. Theholarshipyvasmeant to reimburse
men for their time and dedication to participating in the study, time that ciwddrosehave
beenspent working, studying, or participating in other university event.

The 15 participants came from a variety of backgrounds, races, religions, socioeconomic
statuses, sexual orientations, and family structufesle 3.2provides a gneal outline of the
par t i demographicswhile moresubstantivgarticipant descriptions angrovided in
Appendix E The detailed profile of each participant included in the appendix provides greater
context for understanding the different backgrds and experiences that the participants brought
with theminto the study and which madyaveimpacedhow they made meargrof their overall

experience
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Table 3.2 Participant Demographics

. Race .
Name Age Year Major Ethnicity SES/Class Religion
. : . Lower-
Ben 21 Senior Accounting White Middle None

Upper Baptist/Non

Brad 19 Sophomore Political Science White Middle Denominational

Cale 19 Sophomore Meqhanlgal White Middle None
Engineering
Chase 19 Sophomore Kinetic Imaging Koregn Middle NO.” .
American Denominational
Connor 19 Sophomore Blomedlgal White Upper Baptist/Catholic
Engineering Middle
African .
David 19 Sophomore Finance American / Upper Chrlstlgn/Non
. Middle Denominational
Puerto Rican
Darren 21 Senior Interna’qonal Afrlc_an Middle SplrltL_Ja_I / Not
Studies American Religious
Jared 18 Sophomore Biology/Chemistry Korean kﬂ()i\évcig Catholic
Jesse 19 Junior Biochemistry Hispanic kﬂ()i\évcig Catholic
John 23 Senior Public Relations White Middle None
Leon 20 Junior Broadcast African Lower- Christian/Non
Journalism American Middle Denominational
. Psychology/ : . Christian/Non
Larry 21 Senior Special Education White Middle Denominational
Rye 22 Junior Computer Science Afrlc_an Middle Chnsﬂgn/l\]on
American Denominational
. Mechanical . Lower-
Tyler 20 Junior Engineering White Middle None
Trey 20 Senior Social Work Vietnamese Lower Christian/NoR

Denominational

Consent

After defending my dissertation proposal and prior to facilitatingthaTalkprogram
with the men oKappa Omegé sought and received approvadm Washington State
Universityés Institutional Re WonExem@oar d (| RB)
Application. Uporreceiving IRB approval from Washington State Universitytified the IRB

of Eastern State Univetgisince my study occtedon this campus and my subjeatsrefrom
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this institution. Before any of the men began participation in this study they were required to
read and fill out aitnformed Consent ForrifAppendix A). They were each given timformed
Consent Fornprior to our first interview and | made surgethoroughly reviewt with them

before theywere allowed to formally decide to participate

ManTalk Program

Using aqualitative research methodology with a critical focus on masculinity, the
purpo® of thestudyis to investigate and gain insight into hét@appa Omeganenmake
meaning of their experiences in thlanTalkprogramand how it mayettershapeheir
understanding of themselves and their masculidityorder to better understand thgram
being studied, the following isdetailed analysis dfla n T anhidsi@nsgoals andbjectives,
andoverallformat.

Mission. ManTalkis a program that educates, challenges, and supports college men
through an irgntional experience thatovides them with the opportunity to come together to
shae their lives and experiencesa supportive andonjudgmental environmentn ko doing
thegoal is formento more criti@lly examine their masculinity, its intersect®m@nd its impact
on everything they do.

Goals/Objectives. The following goals were created to support the mission statement of
ManTalkand are used to assess the program:

1. Give men an opportunity to come together with other men and have a meaningful
experience that empowers them to become better, moraveaié men that critically
examine who they are, why they are, and who they want to become

2. Help men better understattteir masculing, its intersectionsandits impact

3. Serve as aninstrument¢coh al | enge an ditudes, pepetsrandlivee n 6 s at t

4. Supply men with an avenue to discuss important issues that they might not otherwise

discuss ohave had the opportunity to abautheir everyday lives.
5. Aid men in building more healthfamilial, malefemale,malemale relationshos
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Format. ManTalkis a weekly 60 to 90 minute facilitated discussion group focused on
examining college mends gendered experiences
their stories with one anathin a safe and conducive environment. For this specific study,
served as botthe researchandprimary facilitator. The f aci | i tircluder(@d s pri or i
leading andlirecting the conversatiofh) educating, supporting, challenging particijzaas
they work through the curriculunf¢) sharingtheir feelings and experiences on any topic of
discussion, especially during tr@ugher/weightier conversationgherebyprompting and
encouraginghe paricipants to share their personal storigh adusting the journey/curriculum
asnecessary based time group dynamic and progreasid (¢ serving as a role model fdre
men in the group

As the facilitator, | developed a seriesS#ssion Guide@\ppendix C) that include a
varietyof probingandthoughtprovokingquestiondor each topic. Th&ession Guidesided me
as Ifacilitated anddirecedthe tenManTalksessions Table 3.3details the specific session
topics thatve covered dung the tenweekexperience

Table 3.3 ManTalkSessiorTopics

Session Date Topic
1 9/25/2011 Men, Masculinity, and the College Male Experience
2 10/2/2011 Men and Family
3 10/9/2011 Men and Fraternity
4 10/16/2011 Men and Alcohol
5 10/25/2011 Men and Spirituality
6 11/7/2011 Men and Relationships
7 11/14/2011 Men and Money / Men and Diversity
8 11/21/2011 Men and Body Image
9 12/4/2011 Men and Sexuality
10 12/11/2011 Men and TheiManTalkExperience

Thetopicswerepurposefully structured and ordered so as tonessivelybuild upon each

other, and the chosen topics are closely aligned with developroentpktencies that are the
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focusofChi cker i ng (1®98)evddactossoifaderdity devepment. During the first
session oManTalkt h e p r mrigaryeoh)éages andgroundruleswerethoroughly
discussed and agreed upon by all participants. There are six rides dalk

1. ManTalkis confidential and the lives and experiences of other participants should not be
shared with others outside MianTalk

ManTalkparticipants need to show drespect for other participants

ManTalkpaticipants must actively listen

ManTalkpaticipants should not interrupt

ManTalkparticipants should not laugh at othetiaries or experiences

ManTalkparticipants should challeag&h other in a positive manner

ouhr®WN

BecausévlanTalkis a democratic learning environment, influenced by critical pedagogy,
participantsaarealso given an opportunity to voice their opinion on additional rules that they
want in place as part of their program experience.

Data Collection
Interviews

Every word that people use in telling their stories is a microcosm of their consciousness
(Vygotsky, 1987).Seidman (2006) believekd purpose of hepth interviewing is not to get
answers to quations, nor to test hypothesesomrevaluate; rather, threot of interviewing is an
interest in understanding the lived experience of other people and how they make meaning of
that experience My primaryobjectivein interviewingthe ManTalkparticipantsvasto learn
more abouthem as men and their backgroutigtir overallManTalkexperience, how thaypake
meaning of that experience, and hih& ManTalkexperience makiave aided them in
developing a new criticalonsciousness dfieirmasculinity.

Each participamivasinterviewedprior to the firstManTalksessioMid-September
2011)andafter the lasManTalksession (Early December 201Because | used a twmart
interview approach | foll owed Seidmanés (2006

establish the contexind the seconimterview to give the participant an opportunity to detail
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thar experience antdow they made meaning of it. During the first intervieexplained the

study theManTalkprogram and the expectations | thdor each participarit therebysetting the

context. | then spent the majority of the first interview trying to learn more about each of the
participantods backgr ounds statua, tpmily, relaBoonstipandr el i gi o
hobbie3 and how they understood thenasculinty and its intersectionsnterviewslastedfrom

35to 85 minutesep endi ng on de pstahswarsfandaddpianal prabiogvas a nt 6
needed.

Thelnterview ProtocolAppendix B is informed byrelevantiterature on college men,
thetheoretichframework,the primary research questions, and the goals/objectives of the
ManTalkprogram.For example, because | was interested in learning how the program may have
helped men in their overall psycluzsal developmenitutilized questions thdbcusedon
providinginformation about h e p a r geli-competencetorsnéction withifeelings and
emotions, relationships with others, amyerall identity. | was also interested in learnimayv
themen came to more critically understand their masculimtyits impact as a result of the
program, so utilized probing questiont examinéhow the men defined, learned, and
performed their masculinifyand how it has changed over tint@iven thatcritical pedagogy
framed theManTalkprograml alsoaskedquestiongo examinéhow the program may have
critically transformed thenenandtheir understanding of their masculinity

While an interview protocol was developed andutdedtheinterviews lalsoremaired
flexible and usé a semistructured approacto as tanake participants comfortableespecially
since the topic of masculinity is a difficult topic for most men to discBss¢ton (2002) believes
thata semistructured approach allows for flexible and open dialogue with participants and

allows theresearcher to pursue areas of inquiry that may have not been originally anticipated.
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During the interview processdokn ot es regarding the participant
expressions, hand gestures, and othervaohal cues that ay have provideddditional insight.
All interviewswereaudiorecorded, transcribed, and categorized by participant and interview
number.
Observation

Another component dhedata collection waslservatioi ap r o c e s stailstheat fE
systematic notingandrecondg of event s, behaviors, and artif
(Marshall & Rossman, 2011, p. 13Pbservationis aboutexploring and examining what is said
and unsai d. It is the art of breaki g, down t
behaviors, conversation, body large, and more. Creswell (20G8)vocateshat there are
several advantages this type of data collection, includirgpportunities togetfirst-hand
experience with participantseard information as it occurspoticeunusuakhings thahappen
as a result of group dynamj@ndexploretopics that might otherwisesbuncomfortable for a to
participantto discuss during an individual interview. As the facilitator forNtaTalkprogram,
| had theopportunity tointeract and observe all program participants on a weekly b@sisel
both facilitated and actively participatedy observational rolok theform of participant
observer.

As a participant observer, the researcher becomes more fully involveshgaged in the
social setting of the studi@arshall& Rossman, 2011). Glesne (2001) argues that the more you
function as a member of the group, the more you risk losing the eye of the uninvolved outsider;
yet, the more you participate, the great@urygportunity to learn. Wile | hadto take my
researcher positionality into accowviten | was in théield, theopportunity to gather such rich,

contextual informationvasvital to understandinheme n6s experi ences in the
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Although at times itvasdifficult to bethe facilitator and a participant observer, | resdltres
issue by writing up comprehensive field notes directly after ®&ofil alksession Each
ManTalksession was audi@aped but not fully transcribed as that would have been awhting
task in trying to transcribe the baakdforth conversation that occurred between fifteen
participants each week.akher, specific excerptad quotes wenased to provide a more
holist i ¢ pi ct ur e MafTalkexperiencemmdtsedoiveify categordes and
themes during the process of verbal analysis.
Documents

Documents and oth@nobtrusive measures provilistorical and contextual dimensions
to observations and intervieyGlesne, 2001gnd were an additional component of data
collection. In particular, | collectgoiarticipant journals anamaintainedny ownresearcher
reflective journalto create anore holistic narrative of the participadéxperiencesand mine as
well. The journalsmaintained by the participantelped me better understathdir experiences
in theManTalkprogram and how theynderstoodconstruatd and perforradtheir masculinity.
Prior to the beginning of the studyllm nned t o h a vjeurnalafter egulasessionc i pant
and then submit to me prior to the following sessiofdowever, aftesix weeks of having to
constantly remind the participants to submit their entries, receiving journal entries late, and
realizing that some of the journal entries weoé providing the information rich data | was
expecting Imade the journaling optional for the final four weeK$eir weekly journalentries
for the first six weeksvereguided by alournal Protocol(Appendix D that involved 24
guiding questions per & however, thgarticipantsverebeencouraged to write about
anything thatameto mind with regards to their thoughts, feelings, opinions, and experiences

the weekly session
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| also ket aweeklyreflective journal thatvasinterconnected with my field notes'he
reflective journal or logs where qualitative researckdace their self as an instrument through a
personal dialogue about moments of victory and disenchantment, hunches, feelings, insights,
assumptions, biases, aodgoing ideas about methodology (Ely, Anzul, Friedman, Gagner,
Steinmetz, 2001).Thereflective journal not only helped me make sense othefotality of the
experience but it waalsosomething that tontinually referenced during the data analysis
process It was a source that | could read andeaad to help me remember all the details of each
interview and weekly sessiompnths after the program endeahd where | could jot down new
and fresh ideas as the data continued emerge and evolve.

Data Analysis

Qualitative data analysis involvése preparation adatato make initial sense out afhe
textthrough the coding process, moving deepertinéaunderstanding of the datfarough a
comprehensive analysiand making aoverallinterpretatiorof the larger meaning of theth
(Creswell, 2009). Merriaril988) and Marshall and Rossman (2011) contend that data
collection and data analysis must be a simultaneous process in qualitative research. The first step
in my data analysis processsorganizingand preparing all of the data, which involved
transcribing interviews, entering journal information, and typing up field notes from my
observations. Secondlyread and reeadall thedata in order to get a general sense of the
information ando provide me with an opportunity to initialigflect on the overall meaning.

| then engageth amoredetailed analysithatbegan withcodingi aprocess of
organizing the material into chunks or segments of text before bringing meaning to the
informaion (Rossman & Bllis, 1998). | followeda threestep coding process: initial degptive

coding, focused codingnd therthe construction of inclusie themes Descriptive coding
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provides what Turner (1994) c aforlfusheanaliitbasi ¢ vo

work (p. 199). Theescriptive codeprovided me with data whidhcould manipulate tassess
thepotential lomitudinal change in participaitmasculine awareness and criticah&c i ous nes s
( Sal daf a list o2tBethia) descriptive codes thamergeds presented ifTable 3.4

Table 34: Initial Descriptive Codes

Background Father Figure Male Friendship

Why Participate Role Models Brotherhood

Critical Conversations Confidence Female Relationships

Defining Masculinity Body Image Loneliness

Learning Masculinity SelfEsteem Making Meaning of Experience
Performing Masculinity SelfAwareness Group Dynamic

Evolving Masculinity Ot her 6 s St o Additional Support Needed
Multiple Masculinities Spirituality Most ImpactfulSession
Fraternity Masculinity Emotions and Feelings  Continuing Critical Conversations
Christian Masculinity Peer Pressure Family

Alcohol Mother Hooking-Up

Nature vs. Nurture Application Sex and Sexuality

Military Siblings Fraternity Stereotypes
Socioeconomic Status Fraternity Experience Dating

Divorce Love Pornography

Silence Maturity Video Games

Race and Diversity Drinking and Driving Eating Healthy

Focused codingras therused to search for the most frequent/significant initial
descriptive codes in order to develop a set of categories and subcategoriesyeviibken
furtherrefined into genet themes (Charmaz, 2006). In moving from codes to categories and
from categoms to genel themes | made sure thaeferencd thetheoretical framework and
the most relevant literature, my research questions, and the program objectives.ndittineee
major themes emergentasculinity and intrapersonal intersections, masdylemd
relationships, and how the participants maganing of thévlanTalkexperience. &ch of the

themes was framed and examined thrathgitheoretical framework and the lensestfdent
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development theory, critical masculinity, and critical pedagdbeg. findingsfrom this process
are detailed ithe following three chapters.

In Chapter Four | examine how the participazdgme to betteundersand andmake
meaning of their masculinity and its intrapersonal intersecti@ntheirManTalkexperience
ThroughManTalkandthegroup conversations the participants became critically conscious of
how their masculinity and identity as men is wrapped upsiocel, political, cultural, economic,
and gendered conteita key tenet of a critical masculiniégpproach. In Chapter Five | present a
critical anal y s traatiamghipst (fanglial, maléedade, ndalenfialie)eamddraw
through theManTalkexperiencehey came tdetter understand how these relationships have
impacted thenas menand hav their masculinityand the following of culturé} pervasive
masculine normbas impacted how theyavigatet hese r el ati onshi ps. I
relationships and their understanding of them | was guided by both amsaiulinityand
student deelopment theory. And finally, in ChapterxSianalyze how the participamade
meaning of their overaManTalkexperiencé which was dondy holistically examining the
experiencehrough astudent developmentritical masculinity and critical pedagal lens.

Validity and Reliability

Validity and reliabilityare an important component of any research projectvanel
ensured by employing a variety of qualitative techniques consistent with my epistemological
stanceand theoretical frameworkQualitative validity deals with the trustworthiness,
authenticity, and credibility of a study (Lincoln & Guba, 1985). Validity is considered one of the
key strengths of qualitative inquiry, and it is based on determining whether the findings are
accurae from the standpoint of the researcher, the participant, and the reader (Creswell & Miller,

2000). In order to generate validity within a qualitative study, Creswell (2009) suggests actively
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incorporating multiple strategies,diiding any of the follwing: (a) data triangulatiorgb) rich,
think description to convey findinggr) member checkingd) clarifying researcher bia&)
presenting negative or discrepant informatiorn tbas counter to the them€g; spending
prolonged time in th&eld; and (h) peer debriefing In order to ensure trustworthiness,
authenticity, and credibility thereby guaranteeing qualitative validity | triangliagdata,
provided rich descriptions to convey the findings, used member checking, cldrdresgearcher
bias,presented the challenges, weaknesses, and discrepancies of thep&otg,prolonged
amount of time in the fieldand peer debriefed my findings

As discussed in theata collectiorsection therevere threamain sources of data
(interviews, observation, documents) and eaele usecaollaboratively tabuild a rich
description of the participants and show how through this experience they came to better
understand their masculinity, identity, and relationshidember checking tooklaceon a
variety of occasions and was also used to ensure overall accuracy. Upon transcribing all the
interviews | emailed each of the participants a copy and asked for their review. | also used this
follow-uptoaskafewohte parti ci pantés to clarify several
were unclear. While not all the participants responded, | did hear back from several that had
additional comments as well ism those participastthat were sked to clarify an answer
also emailed each of the participga rough chft of the final chapterand asked for their overall
feedback ontheanalysis and my portrayal of them throughout the studshough the feedback
was limited,it did provideadditional insight and waascorporated into the final document.

The challenges and limitations of thieidyare also detaileoh this chapter and in the
final chaptefi therebyproviding information on how thstudy could have been improved and

how future studies can build dfiis one. Clarifying the role of the researcher and the
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researcherds potenti al biased is also I mporta
of a qualitative study. Wle it would bepractically impossible to have ridden tistady of all
researcher bias, | did strive pootect against it bthoroughly discussingly biasesandtheir
potential effects (as was done in fRele of Researchesection). Also, because this study
involvedme agheresearcher facilitating and observing an isteel0we e k mend6s gr owt
group, | spena prolonged time in the field as an active particigzbgerver. Ta prolonged
engagememdddst o t he st udyos tability oboceuately portraydshe s and my
participants and how they experienced this phegnon

In striving for qualitative validity also usegeer debriefing as another measure to
enhance the accuracy of their account of participants and the phenomenon (Creswell, 2009). |
asked a close colleague and mentor of miagetired higher edation professor with a focus
on thefraternity experience who ha®-8 years of teaching experiericéo peefreviewthe
entire study, provide feedback, and critically analyze my nasth@sults, and conclusiongve
emailed and spoke regularly for severenths as | finalizethefinal chapters and his
constructive feedback proved to be invaluablee griofesional feedback and debriefiagldsto
the validity of this study especially since this peer debriefer is highly recognized in the field of
student affairs and Greek life.

It is important to not just strive for qualitative validity but to also choose specific
procedures that guarantgealitative reliability Qualitative reliability indicates that the
researcherds approach is consi st enst(Gibhbgr oss di
2007). Yin (2003) contends thamalitative researchers need to provide detailedisgegep
documentation of their procedures in order to

suggests the fallwing reliability procedures: jaloublecheck transcripts to make sure they do
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not contain obvious mistakes neaduring transcription(b) make sure there is not aftlin the
definition of codesand(c) find another person who canosscheck codeteading to intercoder
agreement.

In order to ensure qualitative reliability within this study, | prodidetailed
documentation of all thdata collection procedures in this chapter. Prior to data analysis | also
doublechecled all thetranscripts in order to verify accuraapd had them reviewed by each of
the participants. workedto maintain consistenayithin thecodes by constantly agparing the
codes with the data, the research questions, the program objectivie thiedretical
framework. This process helped me greatly, as | found myself at times coding and categorizing
data that was not always topical and/or specifically releteamy research questiongven
though this data maye useful for future studied.alsohad two colleagues, who are doctoral
students, crossheck my coding within several specific sections of transcript data. During this

process we found a relatiyahigh level of consistency between our coding, otherwise known as

intercoder agreement, and this agreement | end

Limitations

Adiscussionofat udy 6s | i mi t at i alinswdiesassbounchpyor t an't
specifc limitations and theskmits often impacthe findings and gneralizability of astudy.
Creswell (2009) assertdffaough qualitative research is not meant to be generalizable in the
probabilistic sense, the findings of a study may be transferrabtbeo contexts, settings, and
populations. Therare several limitations to ttetudy, which should be mentioned so as to
better frame the study, the context of the study, and its potential weaknesses.

The studyis limited tofifteen men in ondraternity at one institutionGiven thesmall

sample sizehte findings from the currestudy may not béully generalizabler transferrabléo
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other fraternal poputens anddr male populations. He research was carried out on a campus
where less thafive percent of the undergraduate males elect to join a fratezartgequently
fraternity members may be more likely to be at the extremes in terms of hegemonic
characteristics then if they were part of a campus population where fraternity membership
included a larger proportion of the male undergraduate population, such-@saotes to one
half of all male stuents. e findings of the currestudy may differ if replicated as a result of
differences in participants, group dynamics, facilitator/@nslubject matters covere@he
study mayhavealsobeenindirectly and unintentionally affected as a result of the researcher
being the principal creator of tidanTalkprogram and the primary facilitatoAnd, while the
studymayhave impacted@¢hangean the fraternity men involvedpng-termorganizational and
institutional support (philosopradly, politically, financially) has/et to becommitedto further
move the research findingsaardscreating larger organizational changre spite of the stud
limitations, the focus and integrity of the research process can inform policy and practice related
to men in college.
Summary

As detailed in this chapter, the purpose of this staitty understandhow fraternitymen
make sense of their masculinittg intersectionsand its impactthrough their experiences @
menods gr dManTalk.gCorsistgnt with @onstructionisepistemological paradigthe
study issituated at the intersection of student development theory, critical masculinity, and
critical pedagogyGiventhe complexity of masculinity and how it is navigated by men,
especially within the college environment, a multidimensional theoretical framé&ehgto
best situate the research. Theordical frameworkundergirdg the design bthe phenomenon as

well asall the data collection procedes and subsequent data analysas discussed throughout
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this chapter.The nextthreechaptergpresent the comprehensifredings of this qualitativestudy
through a set ahree overarchinthemes: (a) masculinitgndintrapersonaintersections(b)

masculinity and relationshipand (e)making meaning of the overakperience.
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CHAPTER FOUR
MASCULINITY AND INTRAPERSONAL INTERSECTIONS

A man is constantly constructing and deconstructaayning and réearning and
branding and rdranding his masculinity and his identity throughout a lifetime of experiences,
relationships, and interactions. From birth, most young males are encouraged to follow rigid
gender nans and at a very early ateeybegin conforming and complying with the social
norms prescribed byominant discoursef masculinityi even though following and subscribing
to these norms can be very damaging and harmful. Because men spend so little time talking
about their gended perspective and the impact of their masculinity, often times they fail to
realize thanfluence it has on all aspeaktheir lives By the time most men reach college their
bdief system is so entrenched as a result of their subscription and folloivstereotypical
masculine ideologiethat it canoftenderailotherwise healthy nmeastheytry to navigate the
collegiate environment.

The intent oManTalkis tohelp participants make meaning of the totality of their
masculinity as they wrestle tiefine it, examinéhe systems from which thégarned it, and
analyzehow their masculinity intersects withhar aspects dheir identity. In regards to the
overarchingheme of masculinitgnd intrapersonal intersectigrise findingsin this chapter
provideimportantanswergo howthe participantdearned, defind, andunderstoodheir
masculirity and how it intersects with their identity as it relatesaie, gender and sexual
orientation, body image, feelings and emotions, andestdfem andeltawareness all of
which were explored duringlanTalk The findings als@rovide details ommowtheManTalk

experienceshapeda more critical perspectiva masculinityamongst the participants.
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Defining Masculinity
If someone asked me to defimgy masculinity when | was in college, | would have
inevitably struggled to answer the question with an intellectual respamseing all along that
what | said was not what | felt in my cor8imilarly, many of the participants struggled to
define theimasculinity and truly understanide meaning of manhoodaredstumblechis way
through a response on the definition of masculinity during his first interview by saying:

Technically, it means different things to every single person. To me, specificaly, 6 s

see, this is actually a very tough questio
itdéds | i ke a thing thatods just in the back
somebody asks you the quesddsditeit, then you d
Jaredvasnét the only one to struggle in defining

had never really thought about it befo@hickering and Reisser (1993) maintain thmainy
young men like most of the participantisoftenhave not and do not actively think o
themselves in term of gendeBimilarly, in their studyLevine and Cureto(l1998)found that
young adolescent memerenot aseloquent or as thoughtful in describing gender differeases
compared to wome(as cited m Davis, 2010) But, kefore a man can fully develop and
understand himasculingdentity, sex and gender must at least be on his radar screen.
Thefirst session oManTalkis solelyfocusedon gendeand masculinityandthe
emphasiss on talking and critically reflecting omalenessnd what it means to be a mdrke
White people who do not see themselves as having race (Helms, m@32)f themen in the
studyhaveneverbeenfully conscious bout their sex or masculinityPrivilegeand poweiare
usually invisible to those fortunate enough to havekihowing most young men are unaware of
the privilege and power they are granted as a result of simply beingMzad€alkis designed to
start at the very beginningith initial conversationgocused ordefiningmasculinityand helping

men see the innate privileges their masculinity grants.th&sithe participantsometo better
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understandhe social, political, and historical nature of their masculithigreis then a
foundation br moving forward intanore critical topicghat can all be framed around the
dynamics of power, privilege, and dominance
When the participantdefined masculinity they dico in terms opersonality traits
activities and behaviorgrohbited activities and behaviorand/or,stereotypical male roles.
The most cited personality traits and/or male qualities used by théordefinetheir
masculinity, included: confidence, strength, achievement, competitiveness, and hardworking.
Ben describedhasculinity, by sayingi | t hi nk manhood you would def
qualities, be it strong or brave, courageoug,@ant | e man, t hQthermernnthd of t hi
studydiscussed the acceptable activities and behaviors of men as they defsoedimitg. For
the participantsnasculinitya nd manhood is about, Ataking resftg
thingso ficracking skulls and dr i nkiigredg th enegr spta i
and getting | aid. o
Meanwhile,some of thetherparticipantgalked about masculinity in terms of whiais
noti whatme n ar e nddtd dos ¢ /p @ s e cuang iy firstirderview Vidth David, he
commentedfiWhenl think of masculinity | think of not crying, | think of doing what you have
todg never showing weakness. Even though vyou
your enemy stk others talked abaunthedstereotypical male roles, such as being
aleader, a decisiemaker, aamily man, and a professional. Treyplained fiBeing a man
i sébeing a | eader, |l earning how dréconstantdydn. You
charge, whether i1tdés for | eadi.mg a family, |e
An analysis of the mée¢hatdmyolteehdefmédtai ons made

masculinity that was akin tstereotypical masculine ideologiesluch of what they said and
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shared revolved around the four major themes that Brannon (1985) described in his classic essay
about the four rules a man must follow toaddish his masculinity(a) No Sissy Stuif
antifemininity; (c) The Big Wheel status and ehievement(c) The Sturdy Oak
inexpressiveness and independemcet (A)Gi v e 0 Eadvemwroudnesand
aggressivenesd-or the most part thearticipantgnitially did not see any ahese stereotypical
masculine traitas negative or potentially damagihgho st me fihe doonimant discourse
i's so prevailing that often times men donot e
even if thg are damagingThroughoutManTalkthe participantsrechallenged to understand
the risks involved in uncritically accepting and performing akin to the domirantswhile
they simultaneously wortowards constructing their ownasculinityi one that iealthier,
safer, riskadverse, emotionally available, and more critidalit beforeparticipants can develop
anunderstandingf their masculinity they firshaveto reflect on the people, systems, and
structures whiclhave taught them how to be men.
Learning Masculinity

ABoys | earn how to be a man from an early
playgrounds, and religious institutions, and are taught by their parents, peers, teachers, coaches,
mediai j ust about everywher e ®dDavis, 201l,p.MARaver yoneo (
programManTalkseeks to help men better understand how socializing agents have influenced
their masculinitywhile also helping them understandw they have come to learn abdbeéir
masculinity. The data that resulted fromy analysis and ouvlanTalkconversations shovibat
the participantprimarily learned about masculinity through their fatheBsit the participantsll
agreed that thelparnednot through much conversation; rathierwyasmainly through emulation

Thereweret wo si des of the cgi hat bétatbregéddhergr ni ng f 1
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wereparticipantdhat had a posite experience with their fathehus they war@dto emulate
them and tlerewereparticipantghat had a negative experience withithHatherandtheyhave
soughtto be exactly what their fathexnot. In the presergtudy more of th@articipantsseemed
tohave had a negative experience (or an experi
liked) with their father growingup and many arti cul aneetd ttd ado d hfern
their fathers.For participantsot fortunate enough to haveasitivefather figurein theirlife
growing up, the data showisat theyhad to learn about masculinity and how to be men from
other available sources, suchthsir mothers, siblings, cousins.
Connor and John were two of only a few men that had very positive things to say about
their fathers and the impact they had on them as men. Cbadahis to say about learniag

healthymasculinityfrom watching his father

| would say three people come to mind, and
on my | ife, and hebs been a positive role
but | 6m f or rownu@it teat sitabion.hHevs @ legfer andenerysituation

when he says something people respond. He
and hedés a fairly |l arge man. I woul d say h

J o0 h n 0 salsdhadta pasive impact on him growing up and how he learned be a man, even if
whenJohnwasyoungerhe was scared of his father. He shared with the group:

My Dad and | didndét get along very well gr
afraid of him, because he wthe one who would lay the swift hammer of justioevd if

| did anything wrong.But he had tdhough, because he had to make sure that he raised

me right, and | definitely would say that he did. He instilled a lot of things in me that |
stilkindofls e 1 n my e v eleayall aayot of respomsiity frorh Bina, @and

we still buttheads, of course, all the time about things, but everything | do really does

come back to my parents and especially to my Dad, because | always try t@ thirk,w

woul d they handle this?d

For the rest of the men, th@xperiences with their fatregrowingup taught them what
not to do as menBrad, whose dad was in the Army for 28 years, said this during his first

i nt er hactually learn@d what not to do fromy dad because he and | did not get along for
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the majority of my lifed He reiterated this same point during Men and Familysession,
commentingfi | pretty much try to be what he is not.
anything about him. Andhave tried to be open with him and he is just not into it. And it
sucks. o Rye made a si mil ar podunmgtheMédn@andt not w
Family session
It may sound a little like, kind of learning what not to do from my fatAdrere had been
times he would do things that juByere not]right. Me, and my brother, we share that
feeling. We learned how to be men by kind of doing the opposite of what he did at times.
Brad and Ry kkéysgood menhvieortried tlzerest to raise their sons the
best way they couldThe problem is that maybe théira t s@scspton to hegemonic
masculine norm@nexpressiveness, poor interpersonal skills, independenaosjrained them
from really teaching their sons the rightdens about masculinity and manhdabmething
they desperately wanted and needkdmartin (2007) contends théte general character of
masculine demands and thgid gender roles that mofgtthers grew up with inhibit many of the
kinds of behaviorshat would allow them to be good parents or to even have the ability to
actually teach t hei r hosvtorbesmanlbhstlikeftheicogfisedsonsl e s son's
manyfathersarealsoconfounded by societal norms and expectations about what isrteebe a
manand a father.
Even though most of thearticipantssaid they learned about masculirgityd manhood
from their fathersnosthadnever had any real sitown conversations with their fathexsout
masculinity Consi stent Owi)t hf iKnidlinmagrst,i nnboss t( 200f t he p
behaviorsverelearned through observing and imitating othiersost likely a fathefigurei
even if the traits and behaviors ntagvebeennegative or damagingRye told the groupj Wi t h

my dad hiet Giss Itihkeer e But we never really talk ab
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about what it means to be a marBecause Rye never really had these conversations with his
father, he was required to, fextrapodl aliye yai g
himself and through watching othdkslmartin, 2007, p. 8681). Tyler had a similar story,
relating | nieinly have just watched and listenedd i dreaflythave many of these
conversationsvith my dad. Bit as a personHavelearreda lot fromother sources amather
peopl edso mi st akes.
The men in the studyerenot uniquethough Most young men do not have critical
conversations with their fathers about manhood, dating, sesexu@lity For example, Pollack
(1998) explainsi Many boys report that, by the onset of
not hing about mascul inity, Aséesult, jogng mendogay and s
must fill in a wide gap of information about masculinity and whateans to ba manby using
other available malenodels such as their malelatives, peers, teachers, ministers, and/or even
males in the media. Some men are fortunate and get a positive stream of maledeleas
they are growing up that teach them a healthges®h masculinity and balance. Others do not,
especially young men who grow up without a fatlaed these men tend to end up with a great
deal of anxiety and inadequacy about their masculinity (Kilmartin, 2007).
In spite of the challenges growing up without a father figuréhe findingsfrom the
studyprovide examplegChase, Trey, and Jessé$)howmencandevelop a healthgense of
masculinity from other available sourceShase shared, Bcoming a man | learned mostly from
the Amy, how to take care of myself and how to survive. And | also learned a great deal about
manhood by being a brother[imy fraternity]lo Treyhas relied heavily on his brother and
college pastor to help him learn how to be the man he wants to be sagdbat hdearned

about manhood and masculinity from his cousins growing up in Mexico, because they worked
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and provided for thaselves from a very young age.héh a father figure or other male role
model s arendt present mo sdandmascolinityfrompgheiy | ear n a
mothers.

Research pKilmartin (2007)provides further evidendbatint oday 6s soci ety n
more boys are growing up in singd@arent homes without a father and/or have parents that have
been divorced both of which hag a major impact on how boys come talarstand and learn
masculinity. In the currenstudy alone, five ofhe participantsvere raised primarily by their
mother in a singlgarent home and seven of fhe&rticipantshad divorced parents (though they
now may be rematred to another spouse). While Pollack (1998) arguesathajority of single
parent mothers may raise their boys to be more emotionally available-ematimwith their
feelings and emotions, this wastfully supported bythefindings. Onthe contrarymy findings
demonstratedhixed-results. For example, one of the participants who was raised primarily by
his mother was not more emotionally available (David) as compared to other men, while one
participant raised by his mother was extrgmezhotionally aware (Ben).

David, who was primarily raised by his mother until she got remarried when he was

ol der, had this to say abf@dd,himy moaond si snatsacwd t
woul d always say, O0You Ibaveetak,ba@angt yomg.hav¥o
di dndédt start gtetd i magntihe?@cdamntaill 6lwh@ot ol der .

struggled with what Pollack (1998gscribesas A i nt e r nlaher caspshefknew the n . 0
kind of boy she wanted to raise but she coul d
dominant model of masculinitpld her was more appropriat&he wanted David to be

emotionally available, expressive, forgiviramdflexible but ingead sheinknowinglytaught

him to constrict his emotions, not be weakyer lose, and to keep his inmost thoughts
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buried. Her own unresolved confus overwhat it means to be a mand subscription to the
dominant norms of masculinity focused orwao, privilege, and strenggtrained her ability to
effectively teach David a more healthy sense of mascphsita child which ultimatelyhas
impacted him to this day.

Benb6s story is the exact opposi twhatit He
means to be a man and about how to understand his emotions and feelings from his mother,
grandmother, and sister. Even though Ben has developed into a healthy, matavearsethan
thatseems to be rathemotionally available, he feels like hessed out on learning about some
ofthethips t hat | ust midekatkedialmout maupbrirgingriraanfemale
domi nated household, its impact on him as
he learned about masculinity:

lhavero i dea where | | ear ned mallylcavelaifatherlt y .

wasalsonever really into sports either [and] I think that hadaowith my Dad not being

there. And not having sports in my life | think kind of gave me a different@gtion of

what it means to be a man because | di

up to or like feed off of for inspiration. | was brought up in very much like a woman

oriented house, because my Moawayshome, ands
it was very much like me kind of just dwelling there.
From a critical perspective it would seem as though Ben assumes that one can only learn
masculinity from another manin this case a fathé&ror from being involved in sports. Bi&en
may have been better off as many ti mes a
can be damaging and overly hegemonic.

Most of the participantis thestudy had never realthought critically about how they

learned masculinity and/érom whom they learnet, thusmany of them had just unknowingly

and unconsciously accepted previous teachings and lessons about masculinity. As a result,

several of thélanTalksessions were spent challengihg participants toeflect and dialogue
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abaut the lessons they had learned about masculinity and what it means to hela smdoing
the participants were able to break down and deconstreiééssons they halearnedn order
to determine whether or nidthashad a positive or negative pect onhow they make sense of
their own masculinity. Oncine merhave thignitial frameworkfor understanding their
masculinity ManTalkstrives to help therhecome more conscioabouthow their masculinity
intersects withall other aspects of their identjtgpecifically their race, gender and sexual
orientation, body image, feelings and emotions, andes¢éfem and sedwareness
Masculinity and Its Intersections

Critical masculinityscholars argue thatasculinityis na singular rather there are
multiple masculinities that result when one considers how masculinity intersects with the variety
of factors and traits that make up each individual peasaitheir identitfConnell, 198, 1995).
The concept of multiple masliinities alsodirectly overlaps witfChickering and Reissérs
(1993)psychosocial development model thatEstablishing dlentityis multi-pronged process
that occurs as matome to better understand their race and cultural heritage, gender and sexual
orientation,physical being and body image, emotional health, aneestdem and overall
awareness of selfBecausemasculinityand identity are nagingular concet ManTalkprovides
opportunities for men to explotkeeir multiple masculinities and madioe intersections
especially as it relasdo race,gender andexual orientatiorbody image, feelings and emotions,
and selfesteem and sedwareness
Race

The intersection of masculinity and race was a pervasive finding for both White
participantsand the men of coloManTalkchallengeshe participants to gain a deeper

und er st andionganofl bieVde dd @ WI ¢ o caabetferlaratedhersselves h e y
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within a particular cultural, historical, and social context and recognize how thes®2ations
impact their masculinity. As the participants began exploring their own cultural and racial
heritage and its connection to their masculinity they came to moyeaftdept it and appreciate
it, evenif it made them different. Aeyalsocame o better understandultiple masculinities and
the similarities and differences in the masculine identities of men of various backgrounds.
Although many Wiite males fail to ever see how masculinity is impacted by race as a
result of the privilege thelyave sustained for being the dominant race (Kilmartin, 2007), Connor
was able to recognizerght away even though he emboddery characteristic trait of the
dominant discourse White, heterosexual, and midetéass He shared the following with the
group during our firsManTalksession:
| think there are definitely different views. | think masculinity looks very different in an
African-American home than masculinity in alite American home. And a Hispanic
American home for that matter, becaudetaf the times | would say you're more likely
to have a father #t has an active presenceinaWt e chi |l dés | i fe rath
Hi spani c chil do s-Areridareculture Has allot of diffeint fedl r i c a n
like the macho aspect hadarger role in AfricarAmerican households and what not and
it looks a lot different to me And Hispanic culture has its own masculinity that it brings
to the table. Theyobr emathesmdand thatlooksverh t hi s ve
different than Whe and/or Black masculinity.
This was an especially deep amtically consciousbservatior{even if it was embedded with
hegemonic stereotype®specially sinceo manyoungWhite malesstruggle to understand the
innate privileges they have as a result of simply being Whimmel (2002) explains that
White men hag the privilege of invisibility in thathey are the only people that do not think
about their race and/or gender at evemute of their lives.
For men of color and different cultural backgrounds, they have to learn and understand

how to navigate a masculinity that looks and feels very different frotiiee male discourse

Often times, because men of color more rgeskle and understand the impact of thatethey
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tend to create alternative formsroasculinity (Kilmartin, 2007).Interestingly,manyof the
racially diverseparticipantdn the present studyid notthink they hadtrong racial/ethnites
and/or didnot really think it had a major part ¢imeir masculinity. i could be argued that these
men simply have grown up thinking their race was a negative thing as a result of it being
different tharthe color associatkwith the dominantiscoursé Whiteness
Darren one of the African American participantstieulat ed, A[ 1t d6s] not tl|
Bl ack, butlyilomuresets 1 & athclcalture thag raucH. ¥ven whenB grew
up, lgrewupirmWhi t e nei ghbor hoolsenny Thbhaact kogsrugngthed . ok i nD

session oMen and DiversityDavid who comes from a mixed background (Afrieamerican

and Puerto Ricapadmittedd Gr owi ng up, I hated that | was mi
resonate with race at all. l &m just |ike, 0Ol
my Puerto Rican roots and/or my Afric&merican roots 0 Chase too, said th
bak gr ound hasndét played a factor in his mascul

masculinity. Growing up maybe | thought being half White and half Asian does play into it. But
in the end it | udAndwhideeRyenAfricarAmercan)yhatenl peing ¢altech
the AWhitest Black Kido by people in middle s
to do with race and/or color:
When | was growing up in Stafford, | was one of the few Black kids. So | was always
hanging around wit a bunch of White kidsBy the time | was in middle school or high
school, and there were a lot of Black kids, | would have White kids and Black kids tell
meall the time that was the Whitest Black kid they knew. That pissed me off to no
extent,becamie | really dondét think coléart 6sshguwlsd
so silly to me. It doesndt make any sense
Masculinity in America is predominantly seen as a White discourse and becawsse it is

pervasivedomineering, and inyourfagec an sadly melt away onedbds ow

and heritagéKilmartin, 2007) Often times thiphenomenomakes men of color feel less
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masculine and feel beneath their White male pe@onnor a White participant, understood
masculfizmasump 6game as a result the dominant di s

Il n the end | think maybeérace and dive
only make you feel | ess mascul i ne. It
lagging behind. It malseyou feel indiferent if your White and/or it makes you feel
inferior or like shit if you are another race.

sit
s o
Trey (Viethameseagtticulated a vivid picture of just exactly how tliiswh iwtaes hi ngo of
culture and rachappens, when he talked about how he has been impacted by the dominant
masculinity in America a pervasively White masculiniti | 6 m very Ameri cani ze
The image in my head [of masculinity], | always picture a White man, for some reasan.nlé t
picture an Asian man. | don 6 ForFey and thepathert ur e m
men of colothey have had to negotiate the boundaries of their masculinity and identity within a
context of racial and ethnic prejudice. This iseasily accomplished by young men of diverse
backgrounds, unless they are fortunate enougjate gotterhe right guidance and support
gr owi ng up . theyoftén timdsowly lak®thed tonnection and pridboutbeing
differentand noAWhite.
Darron, David, Chase, Rye, and Treybs stor
acculturated into relating and performing more akin to the dominant race/culfumeeoica
instead of their owrgven if it has been unconsciously. Though they saiy thce and
background doesnét matter to t Hwouldagugbasedhat t h
on their commentghatthey have just been sayitltatbecause deep down inside they each see
their race and background as an obstacle insteasl ah advantage hesemensee and
understand that they are different, yet they do not fully accept or comprehend the ways in which
their race and masculinity coincide, collide, and contradict with etlter (Kimmel, 2002).

Knowing that most collegaged men have yet to explore these intersectManTalkseeks to

84



critically challenge men to begin seeing, accepting, and embracing how their race and
masculinity intersect Once young men understand this intersection theypegim to explore
other identities and intersections, such as their gender and sexual orientation.

Gender andSexual Orientation

Most men take their heterosexuality for granted and many do not even see themselves as
being gendered (Kimmel, 2002 dired result of the privilege that most men have in society for
simply being male and heterosexu#let far too oftenmen fail to undestand the intersections
betweermasculinity gendeyand sexual orientation, &sthe case in theresenstudy as well.

As college students wrestle with their gender and sexual orientation thefyesriaced with
finding answers tguestions such aktow comfortable am | being m&é&Vhat is the difference
between being a male and a ra&vhat is my persistergattern of seual attractio? Is my

sexual orientation biological or a chotghickering& Reisser, 1993). Since most college
aged men have never critically discussed these isSlad alkseeks to provide an environment
where men can critically discuss their madsgty, gender, sexuality and the impact it plays in
theireverydaylife.

Gender. Men often think of themselves as genderless, as if gender does not matter in the
daily experiences of their lives (Kimmel, 2002). This research finding is echoed urtbatc
studyand is a major findinthat resulted from the data analysias most of the participants
thought of themselves as genderlelSser example, Leon shareil,l guess | have nev
thought about the difference betwdaeing male and beingma n . 0 Most of the gr
with Leon and they spoke in detail regularly about the lack of effort mogiutadto exploring
their gender; rather, they just assumed they were men simply as a result of being biologically

male. But men like the partigpants in the studyarely understanthe ways in whiclgenderis
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impacted bythe multifacetedsocial meaning that is attachedleir biological sex, and how it is
acted out and eveavolving (Kimmel & Messer, 2007)

In order for a man to truly unds#and his identity he must understand that even though
his sex may be male, his gender identity as a man is developed through a complex process of
interactions that occur over a lifetime. Jesse discubseprocess of gender developmeuating
our sessinon sexualityreflectingi Even t hough you were genetical
environment can influence all those traits and things. Just because you are engineered as a male,
doesndét meanr ybaehr eomf ma hJahndgreedbitreJesseganda man . 0
shared his thoughtsn t he di fference between being male
having a dick doesndt make me a man. 1t si mpl
| am still trying to learn howtobeamanandamo peopl e i n ®AHanman gr oup ar
comes to more critically understand himself as a gendered being he can begin to explore and
better understand his sexuality and sexual orientation.

Sexual Orientation. The dominant discourse of masculinitytie United States is not
just characteristically White, but alsetlrosexual (Kilmartin, 2007)Yet, not all men are
straight and those men that arenodt aTlhe often
alternative discoursghomosexualitypften complicates the lives of gay men, how they
understand themselves and their masculinity, and how they navigate their multiple identities. Of
the fifteen men in this study, only one identified himself as gay (Darren). There may have been
one or two dter participants who were gay and/or were still in the process of camingut
this was speculativeA lack of understanding arekploration ofsexual orientatiofor both

straight and gay participants was a pervasive findirgigstudy
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While manymen canodot really pinpoint the exact m
they were heterosexual, most gay men can vividly remember the moment they thought they
might be gay. Darren, the only man in the study who disclosed that he was gay, déssribed
first experience to us during our sessi@ilecting
| can remembeone experienckom whenl was a kid. There were two men that kissed,
andl thoughtitwashe hott est t hi n grobably like hire ornviem.r Wed . I
were in Chicago anthetwo men kissedjad my dad kiEwg 6ofbuwad Ilwials
| i ke, 6 Oojbstkind oAsiudk withhneet
According to Fassinger (1998) the fimtaseof lesbian/gay identity developménAwarenes$
occurs when an individual begins to feel different sexual feelings than most others seem to feel,
which is exactly what Darren began to realize when he saw these two men kiss and had the exact
opposite reaction than his father did.
Even though Darren kaa pivotal moment, in regards to his sexualitiqen he was nine
or ten and first realized he might be gayditenot come out until eighytears lag¢r. Through a
period ofExploration( Fa s si n g e r 0 durirgleigh echabl Darterabegarn to more
readily accept his gay identity ame therndeveloped ®eepening CommitmefitFa s si nger 6 s
third phase) to this identityHowever, to this day, he still struggles wikie fact that gay men
have t-0u,yestaight men never have to. ¢tenmented Wiy do | have to come
out?You know, my brother didnét have to tell ev
t hat . You know, being gay is not a ameci al c

In his 2007 articleBecoming 100 Peent StraighiMessner touches dhe dichotomy of

Acoming out o

Il n sport, just as | arger society, we seem
gay?06 I mbedded in this quesidentdyras i s t he ass
het er os e x u a luireno explanationasingehlheydare simply acting out the

onatural é or oOonormal 6 sexwual orientation.
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require explanation, while the experience of heterosexuals, because we are considered
normal, seems to reqa no critical examination or discussion (p. 361).

While most people suspected that Darren was gay, even before he came out, rarely did
people confront him about it or call him out. However, sometimes men get so caught up in
anot her peyadwayd besg that thdy begin to question their straightness. This
form of homophobia pops up in fraternity houses and locker rooms across the country, as a result
of mendés uncomfortability and anxi etegn when th
themselves and other men (Kilmartin, 200The questioning of others sexuali&yencame up
during our discussion, because several brothers said that they thought there were men in the
chapter that were gay, but had not come out. This sparkeddlheynéstly and bluntly call out
Jesse. The following is an excerpt of the exchange between Trey and Jesse:

Trey: Jesse, brother to brother, | want to be honest and | have to call you out. Yes, |

have wondered and if you were gay &l of thought youwvere gay. | think it mainly

has to do with your culture, your accent, the things you say, and the way you dress.

Jesse | am going to bring that point up. | know a lot of people have thought about it.

And it sometimes is just because of the fact izam really nice, that | dress nicely, that |

smell really good, that | am in touch with my feelings and emotions. | mean does it make

me gay because | am completely comfortable around Darren and | love him to death?

But | think | am the way | am, becseigrowingupny mo més best Afdri end v

he was really nice to me, my mom, and the family. So | kind of looked up to him and

how we has so comfortable in his own skin

Trey:Cool . Wel I, |l hope | didnodt Iousayingyour f e
that in front of everyone. You know me, | tend to be pretty blunt

Jessel t 6s all good
After T r e iy © ® lu land questioningf Jessel made it a pointo follow-up with Jesse about
it during our last interview. Hexplained t ridde ne feel uncomfortable. | mean, Trey was
beingadickPeopl e have their own thoughtycanthinKkou <car

whatever they warthink as long as, knowt he t r ut h. o
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Being calledout sexually by a friend is one thing, but often times yaureg n fattsers

may question their sonb6s sexual i abgenceafs ed

interestingirls.Gi ven societyos | i nger i ngityfgieenitss and

abundant antigay anxieties and homaiph (Pollack, 1998)it is not surprising that some of the

on h

par t i @argntdacaniesorriedandbega questi oni ng athreearlyageon 0 s

WhenCalewas in 7" grade his father appached him about being gay and this has impacted

him ever sincehn My Dad came up, and he sat down, and

was gay. He was Wwakejudt vioardsdlr Galafpetsghat mu t
ordertobeamn and to make sure others dondét qu
side at all timesHe latertoldme,fiEv er si nce t hen, I havenot

than a mont h, and it doesndormaoter i Dvek

esti

been

aé avha

girlfriend. © Most father s ar e -nsasculiaefsondhatdheydailtoh avi ng

realize how demoralizing the things they say to their sons are as they grow up, as well as the

long-term impact of such wordsontheiron 6s over al | mascul ine i
Understanding oneds sexual orientation
identity intersects/conflicts withaann 6 s ot h & suchiasheenThd degree t® which
sexual orientation inteects with other dimensionsioentity is based on thability to recognize
these intersections; they exist for all men, however, many men have simply never chosen to
explore these intersections (Stevens, 2004). For Daviam] alkwas one of the first
opportunities he had to explore intersectibatveen sexual orientation and racel in the
sessions he was regularly challengethiok about how his masculinity impactbi African
American heritage and his homosexuality. During our sessitvieonard SexualityDarrenhad

thistosay:il t hink the combination of being bl
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Sso sometimes | feel l i ke | have to twkercompen
about howhe had never really thought@li his race and sexuality as if it were a dotdied,

but during that moment | could see and feel his pain, frustration, and confusion as a result of his
constant strudgs to navigate these two ofteanflicting identities.

The conflict between Dag n gag and racialdentities is known as a doubttend. The
essentiapremisebehind thedouble bindheoryis that a persoreceives two or more conflicting
messages, in which one message negates thei ailienately creating situation in which a
successful response to one message results in a failed response to the other (and vice versa)
(Gibney, 2006).For gay men of color, racist attitudes can complicate their developmental
process because they often have to maneuver through a-thindbie that they deal with
homophobic prejudice in racial communities and racial prejudice in gay communities (Stevens,
2004). Darren has dealt withi$ prejudice firshand withinthe gay and Black community,

which ultimately has made it even harder for himdweigate overlapping identities. He shared:

People are just a little bit moreéacceptin
within the gay commubiy , Whi te gay men tend t6éveay, 0Ol
heard that time andhte and time agan . | 1Sthat all i akn,gs,a black guy? Is that

allthatyouseesthatal t hat you c¢anYooknevd rthaeful.f r om me ? 0

As aresultoD a r r e n écting identitieshess ofterfaced with howhe names
himselfand howheis seen by others withilmisv ar yi ng peer groups. ALes
bi sexual persons of African descent continue
you Black first or gay first?606 (Washington &
Darrennoted Al feel |l i ke people are always saying
6Youbre my best gay friend.é& But | donét wunde
have to be | ab%nmnms@00d)saytioere sire mypaes of gag men of African

descent, African American identified gays (AA
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(Gl AAb6s) . Since Darren does not really ident
ties to his racial background, he would claskifyself is a GIAA. That is to say, he is more
closely tied to his gay identity as comparedhis AfricanAmer i can i denti ty. Da
attachment to his gay identity is extremely important, as ipl@g&d amajor impact in how he
navigates hisloublebindand in how he chooses to situate himself withgdifferent
communities of practice.

As Darren and the otheranwrestledwith their gender and sexualitigroughour
ManTalkconversationgheybegan to more fully understaaddacceptgender and sexualigs
part of theindentity,. But i ssues of sexual identification ¢
body image and his sefiresentationthe masculine intersectiosiscussed next.
Body Image

The intersection of masculinity amady imagas also a major findinghat emerged from
thestudy A mands fAcomfortabilityo with his body ch
and matures from adolescence to adulthexodl comes to better derstand his masculine
identity, as was the sa for most men in the studgilmartin, 2007). Many timegshough early
conversations between fathers and their adolescent sons about body and healthempealft
image and selésteem throughout their lifetim&€hasehad this to sayij Gr o wi Inwgs u p,
really put down by my dad about how fat Ilwas, evemough | wasndémeganThat r
a lot of weight, because then | had adbselfe st eem i s s ue adsimldr such. o0 C:
thought and spoke about his experierttgingthe Men and Bodymagesessionfil dondét r ea
judge myself in a very masculine way. When | was in middle/high school, | used to be pretty
chubby and it didnét help that my dad was ext

I f it isndt hard enough for men to deal with
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comments and suggestions on how to improve their body, theatboey image is further
compoundeds a result of the amount of timest merspend n gyms and locker rooms
comparing themselves to other men.

When students arrive ancollege campus there is increased attention on the body and
ma ny me-oodssiousnesk it heighten@&burtenay, 1998) Similarly, Chickering and

Rei s s er ouwndthatdnpl&e atisfaction with looks is rar@andan important component

of a positive identity is a friendly &8Atitude

a result of the heightened consciousness of body and the lack of feehdtyi t udes t owar d

body that men often have upon entering colldéd@nTalk and theMen and Body Imagsession
striveto provide participants with an opportunity to critically reflect on the intersection betwe
masculinity and body imagelhe sessiofocused on body imagaso providesnen with the
opportunity to discuss where thhegvestrugglel with their own bodies while helpirtgem
understandhat regardlessdfow per fect they thi nkstraggleto her
be 100% confident itheir own bodies. The participants andstothercollegemen just never
realizethe insecurity that other menvin their bodiebecause they so rarely talk to each other
about their bodies and how it impacts their-ggditity. Instead they just valk around for most

of their life thinking that just because the guy next to them may be taller or stronger, may have

better hair or skin, and/or may have a bettetpsigk, he must lovkis body and himself more.

But nothing could be further from the truand through our conversations this was demonstrated.

The session oMen and Body Imagstarted with an activity where every participant
wrote down the things that they liked/disliked about themselves physically. They also had to
write down the numbehat best represented their confidence in their own body (1= no

confidence / 10 = high confidence)able 4.1 displays the physical attributes that each
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participant liked/disliked about themselves and their overall happiness (\8 sahking) with
thar body image.

Table 4.1Body Image Assessment

Name Like Dislike #
Ben Height, strong, muscular legs, Man boobs, gross feet, out .Of shape 8
nonmuscular arms, big nipples
Brad Smile, eyes, legs Height, hands, hﬁgi,racne, glasses, fac 4
Cale Posture Arms, legs, abs, teeth, hair, shoulder 2
Chase Chest, neck, eyes, dick size Love handles, thighs, feet 9
Eyes, ears, knees, teeth, face Height, chubby midsection, big nose
Connor . . 5
shape small build, small chin
David Shoulders Height, belly 6
ngght, heigh, ?k'” tone, teeth Nose, hair, feet, body hair, odor,
Darren lips, complexion, butt, legs, . 8
: ; sweating, under eyes
eyes, smile, reproductive part:
John Hair, chin. smile Nose, skin, too much body hair, long 5

neck, ears, doughy physique
Legs, hands, feet, shoulders,

Jared Arms/biceps, chest muscles, abs 5
head, phalanges
Jesse Legs, handsr,]:iéi?, dimples, b Hair, feet, body odor, lips, facial hair 5
Being in shape, summer abs, One testicle, stomach scageing short,

Leon . ) 6
fresh haircut skin breakouts

L Legs, arms, strength, face, Abs, biceps, chest, acne, back,

arry S o 1

coordination conditioning

Tyler Calves, teeth, smile, athleticisr Nose, body fgt,. flngers, height, 8

flexibility
Trey Hair, ears, handghin, eyes Abs, butt, nose, facial hair 4

After this exercise¢he men collaboratively shared and confided in each other about the
things they disliked about themselves and they seemed to find comfort in knowing that a lot of
their friends and brothers were also struggimip body image. Te activity was not only
intriguing to me as the researcher, but many of the participants said that this activity was one of
the most ey®pening activities they had done with another group of men. John saictithty

and the ensuing discussi oastudyas hi s fAahao mome
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| know when we talked about body image and when we rated ourselves 1 through 10 on
our confidence imur body, a brother that | thought would have bedr) was, like, &.
And | remember | put down, like,4e0r a5 or something, which | hondgtthought | was
being kind of liberal with that, you know? And | was just surprised that | was higher than
some people. And | think that was eygening because even people that | looked up to,
that | see as being, thesenfident gegetters who can taltheir way out of any situation
or get whatever they want taltatantyhdy Gree amnanf
level isa3 or 4 That was like m@hamoment.
Anothersurprising component of the body image session wastéloen abackve all
were when several of the men trahbodied the physical ideal of a niatall, rugged,
handsome and extremely physicallyifshared that they too were dissatisfied with their bodies.
The findingsregardinghe majority ofm e ndverall dissatisfaction whttheir bodies and/or
specific parts of their body and its impact on their overaltestiéem were similar to what
Hatoum and Belle (2011) found in their study
and bodily concernsThey found that despite thectathat 65.1% of the men in their sample were
within the normal weight for height range (BMI), 81% desired to be a weight different than their
own and/or to change something about their badlthoughl di dndét measur e eact
parti ci panssiudy, iBddeasyftosee by Idoking at thedy image assessment table
that there was a lot that each of these men disliked about themselves regardless of where they
may be have been on the BMI chart or how perfect others may have viewed them.
As theMen and Body Imagsession progressedhbticed participants laughing when
another participant shared something deep and meaningful about their issues with their own
body. Thistroubled mebecause so many of these men had already been negatipalstéa by
others who had laughed or madkgse about their looks or body and because one of the
overarching rules dflanTalkis to respect othersAs a resulof this laughing| challengedhe

men on their joking and laughirag each other and its impacdTale responded back, catching the

group offguard by commenting:
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I dondét think we mean to | augh/ giggl e, nor
think it is simply a defense mechanism/coping tool because sometimes we just do not
knowhowtoract / handl e the conversation when it
day we are talking about things we hate about ourselves and our bodies with one another.
So someti mes we just arendt even sure what
laughter and jokes to mask our uncomfortability with ourselves and our bodies.

Thecritical awareness and reflective insight@gleabouthow he and his brothers were using

laughter as a way to make it through these tough conversatiass, clearsign@@ al e d6s gr owt

as a mari especially since h&asnot even conscious of the foundational issatgslay prior to

this experience.

At the end of thdlen and Body Image e s si on, Darren tried to gc¢

l ove mysel f . 0 U hverg sudcessfuh de@lisy maritheeparticipasitcoulal

notsayitand | struggled to say it myself. Leon o
| candédt say that right now because | donoét
better and a | ot of things | dondot | i ke ab

things figured out it and change my body it is hard for me to say | lovelfinyse
| remember thinking to myself as | left the session about what Leon said and why | struggled so
much to say it as well. | wrVehy dol anchotherimenl | o wi n
struggle with acceptingur bodies?Whatcanmeand otler men do tdvave more confidence in
our bodiesand whowe are as men dn the end, it really just comes down to every man striving
to be the best version of himself, both mentally and physically, and not the best version of the
stereotypical male. Neubeless, most men must first learn to accept and master their physical
identity before they can turn and focus on mastering theetdespects of their identity like their
feelings and emotions.
Feelings and Emotions

Chickering and Reissérs ( fds$cBo8oriatesearch reveals thatost collegeaged

men have a misunderstanding of their emotions, and/or poemastery of their feelings and
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emotionsWhat Chickering and Reisserods research f a
misunderstading and poor selffnastery of their emotions is largely due to their subscription to
hegemonic masculine normBor example, Kilmartin (2007) found that men often struggle with
frustration, fear, anger, anxiety, and loneliness as a result of their méagaodt they fail to ever
explore these feelgs and emotionsSimilarly, the data from the currestudy showshat most
participants had a misunderstanding of their emotions apdfarselfmastery ofthtemand as a
result they often had feelings atiStration, fear, anger, anxiety alotheliness

In traditional male socializatioflazina Seetle, and Eddins (2008) find that nmosh
are taught to strive for a near insular mode of existence througtekatfce and/or a wish to
keep others at astance in order to hide their conflicts about their emotions, feelings, and
masalinity. Suchemotional constricionyhi ch i s gr eat | ywubscipoatot ed by
pervasive masculinenormsan i nt ensi fy loaelinessmandiwmlatimese | i ngs of
pervasive issue that many of the participants were struggling to navigéteugh the root
causes for each man 6 diffeferg allluliinmagely boitked downacae | i ne s s
inability to effectively navigate and express their emotionsfaelingsas a result of their

masculine subscriptions

John said he has struggletth loneliness every week Y e a h | think feel.i
pretty common. Il dondt know why. Il tds hard t
and siotmigs hi ng that | | ust hoaestly hadenodlue beon abl e t o

shared a similar sentimeabout lonelineswith the group during ouvlen and Familysession,
but hewas able to pinpoirtiis feelings of isolation to his inabilitytbe al wi t h diag s mot
and incarceration issues:

| felt alone a lot through high school. There were a lot of times | have felt alone even
when | had a girlfriend especially after my mom went through what she went through. It
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kind of put me in a shel é | kind of pushed everyone awa
|l wanted to vent, | didndét have anybody to
not being confident about anything. | quit football. It hurt a lot of times when | was in

choir class, where somebody would get a solo over me, or something like that. At that

point, my confidence was completely just shetause | was kind of in an emotional

state of shock. And this was the first time | really realized what was happening.

Froma psychosocial perspective, oftenesemotions and feelings may need to reach intense

levels before they getoticed or dealt with directly (Chickering & Reisser, 1993), as was the

case with Leon. éonthenfoundKappa Omegawhich he credits for not only washing awtag

feelings oflonelinesshe had in high schodbut alsofor openly accepting him and his emotional

flaws and baggage.
Similarly, David, who spoke up very little during our sessions, emotionally poured

himself and his feelings of isolation out to the group:
Oh God. Al one? Al'l the ti me. tdlk almatn 6t t a
anything, offesdgsiomgone . | 6m t idroetdikta | Om a
bunch tomy girlfri e n d, s h e lthave to $tdy efatabe ttie phone with her till
1:00am, but | have to work at 5:@0n So | canodét say I 6m tired

60You dono6tc anafivbeboutangthing like this with my mom, because she gets
sod fended becauseyisthge dheds flaiHdlee dh éans & mmo w

not comfortable talking about it with othe
judgemel dondét necessarily talk about my pare
makes them | ook bad. So, |l dondét do that.

But what prompted him to oparp and share all this with the groupfaybe, it was becausge
experience@n environment in which he felt comfortaleleough to share the issues heswa
dealing with and becaud#anTalkis intentional in its purpose to give men the opportunity to
discuss their feelings and emotions.
Kilmartin (2007) declaresi The per son who i s able to reve:
feelings to others has the opportyrio express the self, receive social support, gain insight into
the self, understand his or her emotional nuances, and formelésart i onshi pso ( p. 1

Because so few of the participants had previously been given the appropriate avenues in which to
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reveal their inner most feelings and emotions with others and get support back, they seemed to
fully take advantage of the time they hadManTalkto do so. Leomdmitted Al f | di dnodt
ManTalkand this opportunity to get all of this off my chestm aure | would still be an
emotional, emotionless mess. 0 For Jared, thi
talking through his emotions, even if it is the harder and more difficult route:
| feel like | am more in touch with my emotionsamd her guys are too.
pretty sure that befofdanTalkmost guys in this group did not really talk about their
feelings with othepeople ltds pretty much something th
get over. | t doe :ngtd get owea it anysvay, so why @lk aboueit | u st
now wh e ngoingtoma t h e t ,going todake thaufreend think more about it
too. So why put that burden on somebody else too. | think we all realize that is just an
excuse and we need to dbetter job at accepting and talking through our emotions
The findings show that amarenes®f emotions increases when men are given
opportunities tdearn to identify, accept, and talk through their feelings as nogaations to
life experience.Emotional awareness also increasdggenmencan understand and ametheir
outdated assumptiongs a result of their fsgcription to hegemonic nornisatoftenamplify
negative feelings or feelings of isolatioHealthier management of emotions ultimatelads to
increased selésteem and sedwareness.
Self-Esteem and SeHAwareness
An analysis of the data shows that many of the participants previously struggled with
selfesteem/confidence issues and came into the program lacking a true awaramesthely
really were For exampleKimmel (2008) observed thaten inGuylandexhibit high sel
esteem, but often little sedfwareness; anlte suspec that their seHesteem, so disconnected
from actual actevement, is a bit of a fraudCorrespondingl, Edwards (2007) suggests that

coll ege men put on a fAmasko (fake sense of se

manhood and unintentionally when falllngn t o soci etyds expectations
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Themaskmen wear oftewlisguisegheir true sense of self (esteem and awareness), which is
exactly what the findings of the currestudy confirm. ManTalkstrivesto creag intentional
opportunities so the participants aartically reflectwith one another, thus allowing them to
developa healthie senseof-self.
For many of thestudy participantsssues related to sedsteem and confidence date all
the way back tearly childhood. These despaéd issuefiave had a major impact on wtieey
are as men, how they act and behave, andtiryuse their masks a protection mechanism.
Bradreflectedii | 6 m moti vated, but definitely confiden
mi ddl e school él was picked on a | ot. I have
definitely notall the way updB e n & sesteem Wals majorly impacted by his high school
experience, he told the groupinlhi gh school , | definitely didnoi
confident, because | was overweightandchubbynd t he gi r | Lalehisadn ot | i ke
struggled through high school a little bit, because he did not fit into a specific social group and
this had an impact on his overall sense of dak.wrote the following as paof one of his
journal entries:
| never fit in well in high school,becu s e | wasnd6t on the sports
upon the geeks and nerds, because even though | played online games and stuff, that
wasnoét my numbersatomwvédetnopi eveot ¢c¢onwegh scho
with the skat egoandtalktdthedGotdsn dhey seaeed me. Sooya, my
confidence was definitely impacted because there was not a social group that | could
really attach myself to.
Childhood and adolescence is a difficult time for a majority of men, especially s@yce th
are in still in the processf defining who they are.t Is even harder for those men that may not
represent the dominant discourse as a result of their sexuality and/or physical limitations.

Darren, who came out as gay in high school was alwayteaditferent than the other men in

his classes and at his school. For that reason he has been teased and made fun of ever since
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middle school, and the teasing has continually gotten more aggressive anspmiézch He

pointed outhe following with the group during ouMen and Sexualitgiscussion:
It started with things |ike, O6Youdre kind
and therfrom fruity to gay. Then they started saying GAY because gay means happy,
and being GAY was fferent than gay. And so thérwent from that to, like, in middle
school and high school when they just star
has been until probably even now.
Ben, who was most recently chapter president, has nostialygled with body image

issues, he has also struggled to overcome a significant stutter he has had since childhood.

Although his ability to deal with his stutter has gotten better over time, he says that it has majorly

impacted his selésteem and coitfencei even to this day:

| mean, stuttering has always been like a confidence drainer, because to this day,

whenever | start a speech and everybodyods
stutters when theyod6re mrerwnwowhenbu®m notumnt
so it makes people think that | 6m nervous.
| 6ve al ways been afraid to express my thou
i ssue. I wasndt coonftiodetnhti swhdeany |l 6wra ss tyioluln

because of habits | picked up when | was younger.
While | am not sure of the exact caus@Boé nsfutter, | was told by other men in the group that
it started due to a traumatic event that occurred dursxghildhood. Benadmits that coming to
college and meeting new people help@d becomemore confident with being himself, even if
he was still struggling ith his body and stutterDuring our first interview, Bentold mé& | t 0 s
hard to be yourselfwhenou dondét know who vy dingstaat makeayoud / or t
who you are. o B ehis Mahdatkexpepenae taicaalyst in hicneviowhd t s
selfesteem and confidence A Mositt @ley . | 6 promiderj otibgibg dibrent i c e d | ¢
instead of hes tgueasmg myself angnmoor nomparing myself tosveryone

I am mor e awa ManTakséervedaoa catalyst for. gétting Ben to stop comparing
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himself to others and instead got him to begin relgindnis own internal standards.s A result
Ben developed a more positive sense ofwelfth.
Through hisManTalkjourney, &hn, who had a tendency to hegative and pessimistic
with his outlook on life and himself, was able to see just hawadgng ths outlook has been.
During the lasManTalksessiorhe commented
Selfawareneshas definitely improved. | think ever since starting this, | have just
become more aware of just how | act around everybody anchegative | have been. |
use to be negak in my thinking in how | would tell mysethingsweregoing togo.
Again,it is like that confidence and positive thinkitigngt h at 6 kelpedema | | vy
improve mysefa war eness. And | 6ve also realized |
| 6 v e hingsKoegranted and | really need to appreciate what | have.
As John worked diligenthin the cultivation and establishment of his identity,begario
changehis self-deprecating inner messages to more-saffportive talk Most peoplé selftalk
is roughly 95% negativéSelvarajah2000),andmany collegeaged merike John have fallen
prey to thisdestructivehabit Fortunately,Johnwas able to recognize the impact of hegative
selftalk and find a new level of awareness throughvlasi Talkexperience.
For other menManTalkhelpeal them to see through tkenoke and mirrors they had put
up in their own lives to distract them from really getting in touch with their iealfr Being
selfaware is a common problem for men who adiethedominant discourse of masculinity.
Leon wrote the following in one of his journal entrigst f e |l t MamTkllelhadlhe f or e
mi sconception, of my confidence. |l guess | t
There were a lot of thingspersonallyh i d f r om ot h e r dortanatdly, folreonm my s e |
and othershrough theitManTalkexperiencehey were able to deconstrubeinvisible walls
that they had built up over the years that have kept them from being the men thayetrul

Going into the program, Connbad thought everything was fine in his life, but through the

program he was able to really dig into those things that had been eating at him that he had
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subdued for so many yearsleexplainedii| 6 ve gai ned aaaredessbpcause sense

before I thought everything was fineé But, I

things that | didndot wahoutothaemkopboatd. meAbd
However, Cale probably provided the best example dfictmeation of newfound

awareness and serskself as a result of higlanTalkexperience.

(Pre-Interview) You probably already know this from

what | struggle the most withisl 6 m not happy wit feelMeélo | am,
have to change it for the better of whatev
social appearance, etce, I feel |l i ke whate
that, so | will spend ungodly amounts of money on designer clotineg, though | only

make $4,500.00 a summer when | dondt worKk
even though | dondét smoke, because my Dad
humidor with ten Monte Cristos in it that | just pull out on a spexiaasion with my

polo and khakis, hat, and glass of I|iquor,

supposed to do. So | think that if | can find out who | am as a person a little better, that
mi ght be abl e to hel plhetpyne whfegadotrooree, f or one

(PostInterview) | think my level of seHawareness has definitely changed, as well as my
outl ook about mysel f. |l 6ve become a | ittl
know my faults. | know my pros. And aftetanTdk | was able to turn a lot of these
faults into a foundation, something | could bring to the table, as well as build upon. So |
thinké my outl ook has real | yawarbwhitegleod and |
gaining an awareness of others. Hopefuilyw | can start being a little happier with just
beingCale

A challenge for Cale, coming into the program, was that he was constantly confusing his self

esteem with his selmage a common confusion for many peaptgeli-image forms as a result

of comparisons you make between yourself and those aroun(@gbuarajah, 2000)Sadly,a

ma n 0 simageechrdftenbecomenegative asheycan usually find someone better thiham

at almost everythingBecause Cale was constantly comparing himselfitersthe never

developed a positive sedisteem and or a healthy sense of awareaseasman Through this

experience Cale was able to begin the process of developing a healthier alehtgHesteem.

As Cale and others learnednmre fully acceptheir identity, they developed what Chickering
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and Rei s s erGrdwih®@ser3e of selamiditd ao ri APeacef ul Asianner

programManTalkstrives to help men find that inaprece which comes from increasing levels
of selfworth, sdf-esteem, and seliwarenes$ ultimately leading to a more critical
understanding of their masculinity.
A New Understandingof Masculinity

The findings provide clear evidence that many of the participants developed a new
understanding of their masculinitya deeper understandiings a result of their experience in
theManTalkprogram. Following the guidance dfimmel and Davis (2011ylanTalkstrives to
help participanten developing adeeper understanding of thenstruction their gender so they
have amore detailed roadmap for makisglfauthored choices that stand against the standards
of masculinity which have been unreflectively absorbed and socially reinforcei sdswl
empowes them to challenge institutionalized hegemonic norms that aliematefrom
themselvesind othepeople Many of the participantsegan to deconstruct the dominant
discourse for the first time in their lives a result of this experiencklostbegan to wrestle
with the concept of multiple masculinities and how they see and understand their own
masculinity. A number of the participantaoved from a monolithic, blackandwhite definition
and understanding of masculinity to more of a relativigggvpoint. Reaching anore critical
consciousnessf masculinityand its impacts exactly whaManTalkis set up to accomplish, but
even | was surprisdal just how drastically differet t h e pwaewpointsangg ant s 6
understanding of masculinigvolvedover the terweek period.

For some menylanTalkhelped them to see through the holes oBbg Gdeand guy
code ad gave them an opportunitg deconstruct the dominant discourse of masculinity for the

first time. In our second interview BamteddA You kn o w, I t hi nk rigat 6 s
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concept of masculinity, iseing, like,White, muscular, and heterosexualfthat might not be

alwaystrué 1 mean | ook at me, | dodrAé aresulteopbeirgaldent any
to deondruct the dominant discourse Ben felt liberated from the presthaeke anathers

around himhad put on himself to live uj the traditionaktandard of masculinity Leon was

also able to better see how the dominant discourse distostetews ofmen and masculinjt

Hetoldmefi So many peopledbs masculinities donod6t re

(@}
—
D

masculinity. Li ke, a homosexual man i sn
sexuality has no impact on masculinity. They have the samegth and emotions | do
Throughout this experienden, Leon, and others in the group were able to begin deconstructing
the outdated codes of modernized masculinity and in so toéygunwrapped eritical
consciousness they never Haefore

As aprogram ManTalkalsoaims to help men takeafiema s cul i ni ty Abl i nde
haveprohibited thenfrom becoming their authentic self and accepting other men as authentic
regardless of the discourse they subscribe to. efergingdataprovidesproof thatManTalk
helpedmany of the participants take off their db!
how their masculinityintersects with all aspects of their identity, including their race, gender,
sexual orientation, body image, feelings anabtions, and their overall sedteem and
awarenessFor exampled u r i n gsedoradhterviewhe commentediEverything we do has
to do with masculinity, no matter what the act is, how you dress, how you compose yourself,
how yau walk, like every litle thingo During our first interview I
masculinity has to do with confidenead leadershigout the abovstatemenprovided evidence
that he had a deeper and better understanding of how masculinity plays into evengihdtgy

No | onger was it something that hwasmoowul dnodot r
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something thabhe had begun to critically examina a daily basisTreyhada similar response

during his last interviewiil have more of an idea now of hamasculinity affects each part of my

|l ifeébeing a man [to me] doesndt 0 especially
As mendevelop psychosocially, Chickering and Reig4€93) found thathey begin to

move from a state of absoluteness to a state ofvehsss.An examination of the comments

Tyler made during our second interview and a comparison of these comments with how he

described masculinity during our first interview show his movement from absoluteness to

relativeness in regards to his understagdif masculinity. During our last interview he said

| just see [masculinity] more as in like an abstract coricétat differs with each

person because, like, wilaredandTrey, t hei r i dea of mascul init
or, you knowParreder what not. But, i1itds al ways tFh
even if we dondét have it on the forefront

thought that, you know, thatodos maybe why vy
wanttolooklessms cul i nedit 6Sojustjapened eyes of

actually does play a role into our daily lives
This definition of masculinity and understanding lays in stark contrast towkeatsaid in his
first interview, fAkFtorl meuemras chud w naurpbysidal sye @ oa r e
wel-b ei ngn. Ganal yzi-rag postgdmenents segapdingemasculinity it seems
apparent that hislanTalkexperience served as a catalyst for helpingliegin to see
masculinity as more of a relaitic concept instead of juatone size fits alhlack-andwhite
concept. He now understandtghatmasculinitylooks and feels different for every mamdthat
masculinityis something that is impacting himeatery momentofeyr y day eveén i f h
always see or understand Tyler is not the only one who seemed to develop and accept a more
relative concept of masculinity. Brad told the group at our last segsion, t hi nk peopl e |
theirown personal masculinityl. guess | came into itliinking masculinity] is the same for

everyonge but now dHekobwaipéssomoal journey. o
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The data fronthe studyalsoprovides furthegaffirmationt o Ki mme | and Messn
(2007) argument that the meaning of masculini
but will change as he grows and matures. It just so happerdahaalkcan serveas aconduit
for accelerateddentity growth andmasculine understandingl' hegrowth, maturity, and more
critical understandingf masculinity gained by participants was simply a byproduct of them
having the opportunity to becom®ore intouch with who they are as men, them being
challenged to think abotiow they have defined and learned about masculinity, them hearing
how others understand andugjgle with their own masculine intersectipaad them having the
opportunity t o dhave criticaltonwersasohs. st ori es an

Summary

The focus of theis chapteish ow t h e pundetstood themeasculiditg andts
intrapersonal intersectiom®d how through th®lanTalkexperienceheycame to better
understand their masculine self and overall identity. The findings support the argiiment
researchers like Conngll 985, 1987, 2001Kimmel (2008) and Kilmartin (2007)}hatama n 0 s
masculinity is evechanging and evolving artatit has a significant impact on how a man
comes to understaradl aspects of his identity-or the most part, théata showshat
participantshad spenilittle time thinking about their masculinity, about where they learned it,
about the ways in which they performatjdabout how it intersects with other aspects of their
identity prior to this experienceMany of theManTalksessions we spent giving the
participans an opportunity to wrestle witfuestions such as: Wt is my cultural heritage and
what impactdoes it have on my masculinitydit do | understand my gendard sexual
orientation as a man?a comfortable am | with my physical webeing and body image as a

man? Hbw do | understand my feelings and emotions and how does my masculinity intersec
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with my emotional wetbeing?How does my masculinity impact and intersect with my-self
eseem and ovaall selfawareness?

ManTalk as amalespecific programprovidedparticipants with an intentional
opportunity to talk aboundwrestlewith their masculinityand its intersection witthe multple
layers of their identity. As existing researchlustrates when men are not intentional about
understanding their masculinity and its intersections it continues to remain intasibtsm and
othersi which is how the domant discourse gets dominaartd perpetuates itselfThe findings
suggest that thelanTalkexperiencénelpedmany of the participants develamew and deeper
understanding of their masculinityone that is more criticah nature anagecognizehow
masculinity impacts and intersectswithal aspect s of a mands i dentit)
pedagogical framework that empowered dialogue and reflection the men came to collectively
|l earn that, fAMasculinity comes in many f or ms
informed, limited, ad modified by race, ethnicity, class background, sexual orientation, and
personal predilectionsWhéaTasrmnte& HKath, o208@a8
understanding of himself, his masculiniéydhis identity impact angs impacted by his

relationships with others whichis discussed in theext chapter.
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CHAPTER FIVE
MASCULINITY AND RELATIONSHIPS
Through relationships students learn lessons about how to express and manage their
feelings, how to rethink first impressions, how to share oeeper level, how to resolve
differences, and how to make meaningful commitments (Chickering & Reisser, 1993).
However, he masculine focus on hyperindependearog emotional constiion can make
relationships with others difficult to navigate for somenr{i€ilmartin, 2007) as was the case
with many of the participants in the studgecase samany college men struggtevigating
their relationshipseveral of théManTalksessiongsrefocused specifically on the topic of
masculinity and relationshipshe intersection of asculinity and relationships was a o]
theme that emerged from the datal as a result of three naddreversations throughout the
ManTalksessions.The focus of this chapterisan analysis he parti ci pantsd mo:s
and impactfurelationshipsall of which have been impacted by the participdntsand s oci ety
subscriptiorto hegemonic masculine normshe chapteralsoprovides a lensfor examining
howthe ManTalkprogram helpegarticipantsbetterunderstand and make sensehafir
different relationstpsand the impact masculinity has these varying relationshipghe theme
of masculinity and relationshipss br oken down by the participan
relationshipsfamilial relationships (fatheson, mothesson), malefemale relationships
(platonic, hookingup, romantic and committed), and the raalale relationshipnon-fraternal
fraternal,andManTalR).
Familial Relationships
The relationships that a young boy forms with his parents as a child and that continues to

develop, grow, and evolve as they mature into a man is vitally important in how they come to
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understand themselves as men and how they come to understand and theifarrasculinity.
While some scholars (Kilmartin, 2007; Pollack, 1999) would argue that the-fther
relationship is the most i mportant @esond | mpact
relationship cannot be overlookeWhat follows is a citical look at thesubthemes within
familial relationshipsthe fatherson relationsig, the motheson relationshipand the impact
each has had on tiparticipants antheir resulting masculinity.
Father

The fatherson relationshigor lack theredfis probably the most significant and
impactfulr el at i ons hi pThdfatherson mlationghsps alsothfe most complicated
and troublesome of all relationshif&lmartin, 2007) and the relationship that teaches a man the
most about his mascuity and what masculine social norms to follow as he grows up (Pollack,
1998). Although warm, affectionate feelings for the father predominate for most mencémere
alsobefeelingsof disappointment fothe lackofaf at her 6 s t ndappoalaf f ect i on,
(Garfinkel, 1985).B |1 y 6 s FétHeOHanperandL e e 6 s Thelvduadhare terms that have
often been used to reftr the lack of connectiotinat a lot of youngnen can feel towartheir
father

One of the major findingsf the studywithin the context of theatherson relationship
relates to thélungeror Woundthat many of the participanksad with their father growing up or
from thesheedack of a rehtionship with their father. The disconnection and resulting anger a
lot of the participargt had with the fathersslsame increasingly evidethirough thenterviews
and thenitial ManTalksessions.Chasealked about his relationship with his fatlzerd the

overarching impact of fathers
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Yeah, it has a huge ebteof, gagyd 1 hosdmeei cd
father figures and/ or dondét have really go
why a lot of men today are really messed up. It has definitely affected me a lot
Forthe most parthough t h e p assuesnith ther dather s2€ulted from what they
perceived to be a lack of love and affection, a lack of guidance and support, the case of just too
little too late, a fractured relationship as a result of oneaaliring mistake/event, and/or from a
fathertha | ust wa sachofttheseetatiohatisstiesan beklirectly tied back to their
fathersd subscriptions to per vasriabilisestmascul i ne
provide the lovesupportand emaonal guidance the participawvee looking foras young
men
Someof t he ppanand anggpomesitos a desirdor more love and affection
from their fathers, something that they did not always get growing bpse mefjustwarted

their fathergo s a y lpve ylow o r am proud of yoaa little more. Unfortunately, affection

and reassuring words were not as forthcomingpase of thearticipantsvould have liked In

one of the sessigarrentold the groupii | 6 ve never heard him really
Ibve never, never, never, heard that. And | k
actions, but those threeor ds | 6 v e n e oDamen Wwentaom td talkabont hevathye.

lack of affectionfrom his fathehas impacted him as a mduis selfeseem, andis relationship
with his father L e o n 6 s simitargfar lye tao bbngedahearhis dad tell him thalhewas
proud of him:

Coming to college | felt like | never even knew how much | meant to my dad or if he was
ever proud of me. And thdrget a text from my stepmom saying that he was crying in

the car after dropping me off at school freshman yekind of just did not even care.
Becauséyou are saying that you are proud of me now, but the last sixteen years that |

Il i ved wi tnevenowce télg meuhat you were proud ofarnd | just always

felt like 1 was doing things on my own never knowing if it was right or wrong in my
dadds eyes.
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Many f athers, | i k e paBstonately abous getting dhvolked with 6 s, f e
therr sons and showering them with affection, but their masculinity severely inhibits their
abilities to develop a close relationship with their son and makes them feel nervous and unsure
about how to convey féags of love (Pollack, 1998). Like mostllegemen navigating the
dichotomyof newfoundindependence with their need for constant reinforcerdamten and
Leon came to colleggtruggling toovercome the emotiondependencthey had on their
fathers. Formostdar r en and likestbhay énply wantednode loved, guided, and
supported by their fathetsut now as they become more indepen
affection, reassurance, and approval is diminishig mengrow and develop on the
psychosocial spectrum, they are fafte separate themselviesm their parents and theoostant
need for their approvaind insteaanustbegin to develop more seattifficiencyi which Darren
and Leon have been striving to.do
For othersthedisconnectnthey feel with their father didot develop over a lifetime;
rather, itwasa result of one significant event. Tylgasthe onlyparticipantin the group that
did notdrink alcohol, nor has he ever. While thisisajor life decision that very few men
make, especially colleggged men in a fraternitfyler made this decision tr being severely

traumatizedy hi s own f at her 0 sheeveningtkifikenitgvas yestérday:r e me mb

Thereasoh dondét drink i s becatusmy olnearmngrhds rl[i g
dad had too many |l ong islands from Appl ebe
|l just remember the | atter half of getting

right. 1 was scaek And then when we got horiidefore we go into our driveway we
have this big hill and it levels off on the second house on the right and we barely made it

up the big hildl and then my dad starts puk
| have never seen puke thiscolowdsil| t hi nk | was | i keél5 and
pulls into the driveway and stops and heods

like half an hour, an hour | guess just puking his guts out which was terrible. | remember
when | woke up theext morning | went in the bathroom and | could still see puke in the
shower andkind ofo n  t h e Ard thenll ¢ &lot of people when we golond of

do the same thing and lose control of stuff. | just hate not being in control of myself.
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Although Tyler and his father have a good relationsbgay he i s st il | i mpact e
lack of controlon that memorable nighF o r Ty | e rtis eakydo fargave kit hardito

forgeto Tyler, unlike most mehis agehasbeen able to use thiraumatic event not as a crutch,

but as a catalyst for making smart decisions in his own life.

Yet, nost of them e ns-salledWoundwas simply a result of dealing with a father who

hasndét quite been perfect, who hasnét al ways
hasnoét al ways been the best husband, who hasn
have, who mlagnddtowfitgpgumahmage his emotions prop

out how to empower his children rather than emasculate tfiéen again, most young men,
regardless of how good or bad their relationship is with their father, want and desire mmore fro
this relationship. Just as theseften times an unachievable standard to-lipeto for most
men, there is also that same unattainable standard for most thttdsplaced on them by their
sons.

An example of the fatherliyustration as a re#tiua father whawv a s quietperfect or who
di dndét manage hi s hadthieto saginvsy praap ersl jj,usRyen ass
works and pays the bills. But then he hits my brother for droppjigce of pizza on the
groundo He lateradded [ My degdi®jss]so huge, and he has a short fuse. He always
says he is going to change, but aft@ ®@eeks hefucksi p agai n, doesnbdét apol c
puts everyone el se t@Qhaowug haltshad ss u fnfceornd e nfi remo ef
emotional control, which was then foll owed by
in Iraq) during his critical childhood years. Chase wrote in his journal:

He didndédt know how to handle relatiughnshi ps
so much shit. He used to calll me fat, a m
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And then heéhe just v aifrentike 8 gradet 10geade. i n | r
|l t 6s tkamdl tod devel op a relationmesént.t p with sc

For Leon, hénas been left wanting more from his father becaudedig like his father
neglected him foother relationshipandalso failedto teach him the things a man should know.
In a journal atry he wrotethis aboutis dad ffHe] would come home from work and yell and
cuss at me for not fixing something that was already broken or that | biéékthe truth ishe
nevertaugh me. And i t 66dVhat aresthesesnythicalneachinggs thag fathers are
suppose to teach tinsons? According to Trey, theege a variety of things fathers amepposed
to instinctively teach their son and he feels like he missed out on all these leSkefeck of
fatherly guidance and his f aldftihiemfeélisg e moti onal
disconnected:

He neglected to teach me how to tie a tie,

aresupposedtd o wi th their sons. Pl us, I feel [
express my emotions as a result of my father never really teaching me, and he did not
know how to control hi séwhich is why somet

when we messegp. One time it got so bad my mom had to call the cops because my
brother and father were physically fighting.

A healthy relationship betweeafatherand sordoes not happeautomatically rather it
takes hard work, communication, acceptance,rapst importantly forgiveness. Chickering and
Rei sser 6s ( 1 90e&lpping MaituretinterparseraltRelationshipsquires that
men learn how to become more tolerant, more accepting, and love with unconditionai regard
something thatisverymbc needed as a man master ®Not his rel
contentto allow the participantdo just bitch about their fathers andfbeir bad father
relationships, taMen and Familysessiorfocused orhelping the meisee and understand how
they mght improve their fatherly relationshipisrough honest dialogue, acceptance, and

forgiveness. The remaining part of the session was spent talking about how and why it was

113



important for the participants to have an honest conversation with their fatloetsrdhathey
want and need, abobbwt he parti ci pants could | earn how t
imperfections, and previous mistakes, and tmwough forgiveness they couhdove forward in
having a mature interpersonal relationship with theirefiath
| wrote the following thoughts about oMten and Familysession and forgiveness in my
researcher reflection journal afterwards:
When discussing the fathson relationships you could tell there was a lot of pent up
anger, sadness, emotion, frustsatamongst all the men. This talk really seemed to hit a
note with each and every one of them in a different way. | shared a lot of my personal
storyéincluding the affair my father had a
directly into a great dussion abouhcceptancdprgivenessand its importance in
moving forward as a man. Whether it was a-paistent father, a father that left the
family, oranemotionally abusive father, we talked about remeeptance and
forgiveness allows us to moverfvardin having a better relationshipa new
relationship. Some of the men felt that forgiveness is something that people must ask for
over and over again before they will even think about it. Some of the men even argued
that some things in life aregtinotacceptable oforgivable. However, most of the men
came to understand that tolerance, acceptance, and forgiventisst atep in healing
their Wound
Althought her e wasndét enough t i ndiveihtothe isaue bfdneésty,e par t
acceptanceand forgiveness withitheir fatherson relationshipl challenged each of them to
spend more time critically reflecting about this topic as part of their journal assignment. Chase
wrote in his journal about how his spiritual journey has given him the strength, courage, and
fortitude to realize that forgeness is the best way in healimg fathersonrelationship
As you know | do not have a great relationship with my father. But, recently | forgave
himmbecause | 6m [Christarm&God fpunéd megamatiden | forgave him, and
our relationshipnow s way better than itds ever been
thankful for that.

Tyler wrote in his journal how he has dealt with and healed his relationship with his father after

the Adrinkingo incident in high school
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|l candt b edasyasvtevasiwith my father. d Smply just got fed up and went
to him this summer and explained to him how it affected me and asked him to stop. And

he really just stopped smoking and drinki
loved hisBudweisr and Ji m Beam. But | dondt thi
mid-June. Now | am even getting himwerkoutand get i n better shap

have a whole new relationship.

Rye wrote about howcceptance anfdrgiveness might not regliever change his father, but it
will at least allow him to moven and movdorward:

I'm going to tryto just be more accepting and forgivingnoy father, but | can't say it'll

be soon It's not that | never haglood times with my dad, but theay he teated my

mom and brother made it hard to see him as a good H&s.a hard working man, but
he's a lazy father.l think | just have to understand that it is possibléotgive him, but
that toexpecthim to change is unrealistid.just need to makmy peace with him and
move on.

Ultimately, the fatheson relationshighould bea constant source of love and
companionship, but it can also be a source of frustratiowlisagpointment.The problem is
tha most menincluding many of the participantsavenever reallyexamined howhe
relationshiphas impacted who they are as mehhis is par for the course as most colleged
men are still individuating and negotiating these relationships, learning to manage their
emotions, becoming less dependent on their parents and more dependent on themselves, and
establishing their identity all of which are developmental competencies that Chickering and
Reisser (1993) describe in their psychosocial development modedugh open dialogumost
of the participantseganto realize that their fathsiare all extremely similaandsomewhat
imperfect, andhat a lot ofcollegeagedmen have issues within their fathsgyn relationship.
Although some of the men may hgweekdback thdfirst few layersof this vitally important
relationshippreviously few had moved any deeper into critically lgmang their relationship

with their father. Theintentionalreflectiontime in ManTalk providesan avenue tbetter equip

participants irunderstanishg theimpact ofthefathersonrelationshipthe role masculinity plays
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in thisrelationshipwhat theycould and should expect from their fathers, lemeeptance and
forgiveness may allow them to begin the healing process with their fathers, amal ingwove
their fatherson relationship movinfprward.
Mother
The fatherson relationship can seetimes besorigid and tough thathe motherson
relationshipoften timesbecomes an escape for mard the pressures of their fathéxn
analysis of the data showsat those men that did not actively talk about their relationship with
their mother, we the participants thaeemed to have fairly healthy and loving relationghi
with their mother. 8veral of the mem the studyhoweverdid not have the benefit of a positive
motherson elationship and they weextremelyvocal about it during th®enand Family
session The major findings within this suthemefocuson the impact of a difficultlegative
mothersonrelationshipand itseffecton t he parti ci pantds mascul i ni
There is a big difference between not wanting to t@iour mom as compared to not
being able to understand your momhawe her understand yoi language barrier keeps a lot
of first-generation Americamen from developing a healthy interpersonal relationship with their
parents.For firstgeneratiommericans often times, their parents have come over to the United
States later in life and as a redaitglish is their second language, if they choose to kayn

English at all. Trey saidtheinability to effectivdy communicatewith his mothethas seveely

hindered higelationshipwith her. AMy mom, she is Vietnamese an
her in Vietnamese. Il tds a major |l anguage bar
convey how | feel al | tddlusduring owresessiondmentasd ki nd of

Diversity. SinceTreyGs father is pretty meh out of the picture he has-noeto truly share all

aspects of his life with. Helateseid A You want to share the most \
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most, your parentgnd yourmo m. But | candt really. o As a r ¢
between Trey and his mother, In@s turned to God, because it is the one relationship where he
can fully be himself and share all aspects of himself with another being.
A lot of young men struggle twonnect wititheirmomb ecaus e t hergspesti mpl vy
the choicesgheir mothergnakes with regakto living a healthy lifestyleand/or whathey do
with drugs and alcohol. For examplgjlerst r ugg!l es wi kifgartismekingbo més dr |
Mom drinks and smokes a | ot , and some days
| east one beer. On the weekends she wil!/
drinking witholirGedmdsl cdn@tandttand that at
As aresuliTylerd oes nd6t have a very cl|Hedoesnotespeatherons hi p
choices and he feels like she is throwing her life away one beer or cigarette at a hiteehéV
has had some success getting histdathange his lifestg he has yet to make inroads with his
mother.
For Leon, dhghabitniidhhskd té jaittime has severely ippled his
relationship withherHes har ed hi s mot her ds story with the
our Men and Familysesion,explaining
She got arrested for drug possession and was using drugs at the times she got arrested.
Then after she got out she had broken off of her probation and went back to jail. But, |
di dndt Kk n o wlreadhona probatibne Sovslae svieto jail for another year. |

had no i dea. | di dndét esywhenhdr phornwwouldGeher e w
off. | kept callingand calling | called her phone, because there were times when we

woul dndét tal k for a fa vButihoener fadbeenas lg@aniet hi n
had. It was | i ke, éwhy havendédt | heard fr
Shewaslike 61 just warnytouyounmotmd sk hewnt iiant j ai | f
mont hs. 0 I  was laid koen,her atwalh aher?’sbe stillhadbbmwd n 6t he
another six months to go at that point. So it was just devastating. It just really put me in

a really tight shell to be I|Iike, I donodot Kk

to believe. It wagust ugly at that point in time. It affected me a lot.
ThoughLeond s mo m i showptliey stilbhfive a \aelly tomplicated and tough relationship.

The troubledelationshipwith his mother has haa major trickledown effector. e o n 6 s
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masculinadentity andhis ability to have honest, intimate, committed, and fulfilling relationships
with other womer{as discussed later)
Davidd somplicatedelationship with his mother required him to grow up fast and
become a man beforeevenwasready. Een though he was primarily raised by his mother,
their relationship has been anything but edsymany ways he has had to look out and take care
of his mom, not the other way arounide pointed outi We 6 ve been rocky since
got pregnant aixteen She has always held me at this higher standard. So when my girlfriend
got pregnant, she waanmsbnmetne else.0But net goudodtthatx pect t
time he moved out, got a ftiime job, and has pretty much taken care of hiheser since.
After patching their relationship attheemd hi gh school, Davidos mot h
paying job at the timesaid she wanted to cover his tuition costs to the University of
Pennsylvania (which accepted him). But things hit a hugg sien his mom reneged on her
promise to help him pay for school and he had to make the last minute decision t&asiend
State It got worse foDavid when he found out his mom was in massive debt and ead be
living way beyond her means. He expkd:
My mom makes over $100,000.00 a year. But she is just horrible with money. House
has been foreclosed matimes, credit card debt, gaayments, you name it. She has
had this bad debt accumulating for like fourteen years. And | never knew alyaft a
this. So | had to maanp and help her get her finances in control, | had to help her
financially fora whilesince | had been smart with my own money. And even though |
am still pissecthat | never got to go to UPenn, because she screwed up, litkisawy
responsibility as a son to take care of my mom and help her get through this.
It is for this reason and several others related to his motheDdhkat really never got to
be a kid. He never got to just enjoy high school and play sportshdsdre reallgottento live

the stereotypical college lifestyli&e most ofhis fraternity brotherbave enjoyed Unlike his

fraternity brothershehas had to work full-time job since he was sixteen to support himself and
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hismom He has had to nanly take care of all of his tuition arallls, but he has also had to
help his mom for the past several yeasshe worked tget her bills and financial affairs
straight The burdenhas filledDavid with a lot of resentment apent up angerHe often
struggles to be empatheticdthers, because their stories and trials just ssernivial to him
compared to thehallerges he has faced.

The motherson relationship is vitally important to a young man and when it i
detrimental and/or incomplete,i ke Tr ey, L erelati@gnshipsat hag al&stngi d 0 s
impactona man both emotionally andyzhologically. As a programManTalkprovidesall
participantsvith a chance to more closely examineitimeotherson relationship andssists
them in moe critically understanding hothe issues that often arise within the motben
relationship regularly play out viaeir romantic and platonic relationships with women

Male-FemaleRelationship
For most heterosexual men, their early years are eamy afraid ofiterally touching

women and/or being called onemost of their young adult life chasing, hooking, and dating

womeni and the rest of their life trying to find and settle down with the woman of their dreams.

With little guidance or dection nost collegeaged men, so caught up with their own internal
strugglesfall short in masteringheir malefemale relationshipsThe participantsf thestudy
were no different, as they too had many trials, tribulations, questionsjiaimormedbeliefs
when it came to their relationships with woniewhether itwasa platonic friendship, a random
hookup, or even in a romantic and committed relatiopshall of which are explored next.
Platonic Friendships

The malefemale relationshipftenlooks and feés very differenthan the malenale

relationship, even whenitisonly platoni n t he current st udcypss many
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sex friendshiptendedto be more nurturing (Sapadin, 1988)demotional and personal
(Werking, 1997) tan their samaex friendships which teedto be relatively competitive in
nature (Rubin, 1985)Knowing this,ManTalkfocuses on helping participants critically reflect
on why their female friendships seenldok andfeel so different as compared to thmale
friendships. During th&en and Relationshipession, thearticipants shared themoughtsand
hypot hesi s&6s as diffecencalbetweettheiearosssezfmerdshgsiacdsame

sexfriendshigs. Johnexplainedhis thoughts on his feale friendships with the group:

|l Om definitely a | ot closer with most of m

just easier for me to talk to them. | 6m s

typicallymanl y t hingé butovfeoral svames rjeassomad bet

my female friends, and it sucks. | hate it even if it is great to be good friends with so

many beautiful women, and not just see them as a piece of meat.

Jesseconcurred, and told the group hisreasoningo f or me, when it <co
about male concerning issues and stuff that vy

and end up justAthkhéki ngRitbcmiye gi aphoddedbinl | 6s (1
answer as to why menore likely to discuss personal issues and problems with female friends
than with a maldriendi often times a man can be his authesgdtf inside of his female
friendships and when he does share his deepest feelings and emotions there igygciproc
somehingmost merd o n 6 from ghald friends

Pollack (1998) contendstheee n 6 s fri endships with women of
access to londprgotten and repressed aspects of themselves, and help them come out from
behind the masthat theywearin mostof their male friendships a finding that held true in the
current study Yet, he malefemale friendship is often times threatened by the teasing, praising,
andhinting that it is actuéy more than just a friendship; rathéris a relationship. Clans that,

AWore just good friendso are often viewed as
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embarrassment or bashfulness about the sexual content of -aexas$ationship, which can be
very damaging to the overall friendship (Swain, 1992orishared hishoughtson how his
mal e friendds teasing and hinting has i1 mpacte
| hate the fact that all my guy friends give me so much shit about my friendships with
girl séitbds |Ii ke just because thewhawemow | a
sex with all my girlfriends. And nothing could be further from the truth.
Leonds froitendd & f &rmr e n t-agédmem m thagoysdftencanhot desgerm the
differencebetween ana nasosssex friendship andrelationshig, or sometimestheysimply
fail tounderstand hat fri endships with women doné6t have
though, he malefemale platonic friendship is the start to a deeper and more serious relationship,
even if itis just a hook uptherebysuppatingS wa i n 0 sview tha®tBeZrpssex friendship
is simply a stage of development in the coupling process, rather than as a legitimate relationship
in and of itself.
Hooking Up
On todayds c ol |-epdas replacegmdissmetmiglrgue alimadst
erasedwhat many opeoplethink of as the traditional relationship and/or the courting that use
to occurbetweertwo peopleon their way toward bng-term relationship Kimmel (2008)
declaresi Now hooking wup i s refatorships pegimanddnd vathh dex. t her e i
Hooking up has become the alpha and omega ofgyoua d u | t pr 19Ih &ogcizan of (
the predominance ofthehookp cul t ure on todaydés coll ege cam
me nidterpersonatelationshipsManTalk strives to provide men with an opporiiyrto more
closely examine the hak-up culture. Four important findingesulted from our conversatians
(a) men use the worthookupoin very different ways than wome(h) some participants

enjoyed hoking-up and saw it as a means to an efj;often alcohol is used as a social

121



lubricant in the hookup culture and thisan lead to a variety of issuesid(d) some participants
had no interest in the hoalp culture and were cognizant of its negativeimmct on a manos
ability to build healthy relationships in the future.
Beforea persorcan truly understand why men and women choose to-bppthey must
first understand how and why pmendnilyh Kidmewo men wus
(2008) desabesthe differencein usageby men and womersaying:
When a guy s aywihsbneoné, heonak oe may nop héave had sex with
her, but he is certainly hoping that his friends think he has. A woman, on the other hand,
is more likelyto hopethey hi nk s p.87)hasnot (
With thisin mind, | prompted the group, during theen and Relationshipsession, to tink
about how they use the woiidh cw k6 wi t h their male friends to
did have sex evepowheeatheg Ghookupidexcérs, hegre2 00 8)
seemed to ba collectivelight-bulb moment where it was easy to see thast ofthemne n figot
i t Immediately theycommentedii Wo wamifithai s s o freaking trueo ar
definitely happens, but | have never thought about it in that way beflmien themoted  #i |
always associated hookingp wi t h s e x. And | defobokedup el y kno
with that girl 6 hoping tghatl ,t hwehye nt hwoeu gahctt ula | hl ay
Cale was then able to, quite impressively, tie it directly batkebegemonicmorms of
masculinity A So i s it ther ef oitandaooveritup sodhatpeoplet ne t o |
assume their number goes higher and they more respected as a man becautkéf
unequi vocal aThat i exactlyiwbat a I6t of eoleljnen do, especially men that
Ssubscri be t oMotebe®e go &l & n i Méndwho andrapped as a result of
their subscription to the danmant discourser-or somegroups ofmen particularly fraternity

men, their personal conception ohasculinity isoftensointertwined withhow others sethem
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thathooking up seems tbenefittheir reputation whereas Iitas the potential tdamages
wo ma.nFéaternitymewh o hook up a | otwhidersa@oripwomeniard er ed 0 S
seen as fAsl utso ( Ki mmenhdLeoRathere pboth consideredthex a mp | e,
Apl ayerso of the group and they seemed to dr a
hookingup with a lot of women or dheleast lying about it to the other men.
During theMen and Relationshipsession, Larryold the grouphis reasoning for
choosingthe hookup over relationshipsaying
The way I think of it thehookip] i s | i ke t hi s éwhssandtheygo t o
have like 30 different beers on tap, | get the little tasters so | can taste all the different
flavors. Because | want to check that box. And so if | see a cute girl and it looks like it is
going to happen, that is great. Because thatis& x peri ence | woul dnodt

otherwise.

Larry was clearly trying to brag about the reasoning and frequency of hisupsdhk the group

as a way of posturing, a phenomenon that reso
way guys communicateith otherguys i t 6 s about homosociality. |
with each other, establish a pecking order, a

2008, p. 207). Thankfully, some of the men in group were keen to Larry and his braggadocios
behavior.

Even though Leon seems to enjoy the khapkculture, his hooking up tendencies seém
to be the result of a failed relationship in his past.réflected il guess smetimes | go after
girls that are just for fun, somethingto holdaplacd. 6 m] not r eal htgnshipr yi ng
or nothing like thad atetin the session heharedmore about whye has hookedp with so
many girlsas ofrecem, Ther e was a gi r | | dated off and or
twice. I keptd ot of stuff bottled in as a result and

sinceo Thebad breakup has become an emotional scar thamipasted. e o mdssulinity
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and hisother relationships. He sscared of getting hurt again he choos$esrbute of the
hookup even though he knows it will be less fulfillingrrom a psychosocial development
perspective, the findirsgsuggest tht for Leon toeverhave méure interpersonal relationship, he
must firstdevelop aetterfoundation for managinhis emotions

Leonardand. ar r y 0 s abauhvehwtleely hoelp prompted me tonove the
discussion towards making a connectietvieen hoolup partnerand poéntial relationships
partners.Because as Kimmel (2008) declamesny college men and womehoose the route of
the hook up because they dondét think theyore
out and have fun For examplelLeontoldthegroup A The maj ori ty-upf girls
with are not relationship status or materishave never had sex with the girls | legitimately
wanttopr sue or have actually dated. o Fdere Leon ¢
are thosevomen thatheyhook-up with andthenthere are womethattheydate. Sometimes
Leon and othexwill be hookingup with onewomanto fill the time, whiletheyactivelyare
pursuing thevomantheyactually want to datél he findings in theurrent studyaffirm what
Kimmel (2008) suggests with regard to differences betwaen and women and how thseg
the purpose of hook ups$ie posits that oking up, for guys, is less a relationship path than it is
for womeni In fact, it serve an entirely different purpose

The typical college hockip usually occurs on a Friday or Saturday night and happens
after one or bth parties have been drinkingn one study, men averaged nearly five drinks
before their most recent hookup and women gehree drinks (Kimmel, 2008). During, the
Men and Relationshipsession and thilen and Alcohosession it becameeclar t hat @A hooKki
up under t he iasiveamomgst theparticpanBy pewasnodét shy abou

his thoughts about the role alcohol plays in the hapkulturefil t 6 s j ust easi er wl
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beendrinking;y ou ar en 6t ta gKimmelr(20@8utlinksdrunkesnesand the so

call ed dAl i qgui d framoddnkirgg sonetimds ehe only thisguhattmsakes men

able to withstand some of the potential hookup disasters: rejection, inexperience, and premature
ejaculation. Without alcohol a lot o€ollegeme n, i ncl udi ng men in this
interpersonal skills and confidence to interact so freelyuagdiardedvith women.

ManTalkstrives to help men see the potential consequences of hooking up while under
the influence of alcohol, especially sirmleohol and the hoeldp culture ar®ftenconnected to
increased instances of sexual assault and r@peen existing data aboatcohol it is not
surprising thatmong college male offendei&4% were using alcat or drugs prior to the
incident (Brecklin & Ullman, 2002) and in 7% of cases in which a male rapes or sexually
assaults a female college student, the female is intoxicated (Lisak & Miller, 2e8Pprt of the
Men and Relationshipsession thenajarity of the menin the groupshared that they had hooked
up with a woman after she had been drinking and/or was intoxicated. What all these men failed
to realizeor fail to care abouiand whatManTalkreinforcesis that a woman cannot consent to
sex when drunk or intoxicated

Although the participants may have heard similar messages and resieniad
education about consent and hookinguppn entering collegeften hegemonic masculine
norms make it easy for them to forgetnot care The lak of care and concern for womeuth
regards to hooking up is demonstrated=isher, Cullen, andurne® €000)researchwhich
found that 25% of college men reported in engaging in sexual activity with a woman that could
be considered sexual assdudt statistic thamayhave held true in the present study based on
how many of theparticipantgalked about hooking up with women after one or both parties had

been drinking One patrticipant reflectealfter theMen and Relationshipessioni Y a, slwegue s
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all need to be more careful when it comes to hooking up because even when you think she is
consentingél i kee bcyarhéetr raecaldloynsiéfshshe is drunk
But not all college men or fraternity gaisire about hooking up and casual sex.
Converselysome of the men in the presestidydid not reallyenjoythe hookup sceneand
somehadnever hooked up and have no intention of dsioo the future. Tiehookup divide
between the participanksd to a very heated ceersation about the college heog culture and
its negative impact on men and their future relationshifiasesaidi Ever yone br ags a
how awesome [hooking p] i s and stuff | ike that, but | 0V
feel horrible about 1i twa nbte csaounseeo nle ednonoigadhg. waantth e
That 6 s wadohnfdlt the eixaetrsame way, but was scameday anything about it
beforehand because he was afraid no one else felt the same way. His emotions got to him as he
told the groupii H o-apks are just incredible unfulfilling for me because when it is all said and
done | feel loneliet han | di d before. Because | i ke somec¢
andl have nothing to show for.d
There are a variety ofagative consequens®f hooking up especially as it relates to the
impact on a mandés future relationshiagddajltoseensequ
previously. @nnorwas onpoint in regardo the longterm negative impact of hoakpsas he
frustratinglyspoke directly to the guys wheerealways hooking up
The way | l ook at it iséone monogamous r el

need to sleep with however many people are out there. | think you have to ask yourself
whether or not in the lonterm do you want to hoelp with people or do you want to be

in a relationship. Because | think-that t
up earlier on will end up in healthier rel
casual, wh@ts ok, whatdés not ok. ltdéds |i ke how

In my opinion if you have sex all the time and demean it and there is no intimacy there,
you are kind of damaging yourself for down the line.
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Theanti hooking upargumenpasited by Conner during thden and Relationshgsessioris
consistent wi trédsea showmgthabhookiGgdp@&ndeggatively impact the
way one views sex within@mmittedrelationship and the importance it plays into it further
down the Ine. A T h @kup culture so dominates campus life that many older guys report
having a difficult time making the transition
delaying adulthoodi t 6 s t hat theydre enteroi (gKiimmerhi,s i2r0f0c
p. 192). Itisquitedifficult for a lot of men navigatinGuylandtogofrombei ng a Afl avor
weekot ogubyei ng a fr el at Manihadkstrivgs do mgkgarticipants\rsorea r e s U
critically awareof the impact their masilinity plays inhow and why they choose to heah,
the consequences of hooking up after consuming alcohol, and the negative effects hooking up
can have on their lontgrm relationships. d¢f some of the men in this study, they already
understood the nagjve impact of just hooking up with random women and were more interested
in romantic and committed relationships.
Romantic and Committed

Manyyoungmen do not get the intimate connecttbry hope for from many of their
samesex friendships, as a result of theamstrainingmasculinity, thughey have a greater need
for intimacy in their romantic relationship&ilmartin (2007) sharesiy The het er osexual
relationship becomes the only safeven from the masculine demands for independence and
i nexpressiveness, the onlyi ¢pgéack Wwihmsel he@ Cpan
analysis of the data within the context of romastenmitted relationships demonstrates that
the participats had rarely taken the time to think critically about the most important aspects they
desired in a partngthe participants in a committed relationship often said this relationship was

the most impactful and nur t anshipslgye baeftee par t i ci
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relationships that have taught them tthrm most
committed relationship is not easy, has many ups and downs, and often requires that men master
anew lovelanguage.

At the beginning oMen and Relationshipsessionan activity was introduced that gave
the participants a chante discusghose traits that are mastportantto them in aelationship
and/or partner. Theansvers are listed in the Table 5.1:

Table 5.1 Most Wanted Charaetistics in Romantic Partner

Name: Characteristic #1 Characteristic #2
Brad Trust Communication
Ben Depth Commitment
Cale Trust Spontaneity
Chase Trust Commitment

Connor Honesty Communication
David Respect Communication

Darren Assertiveness Loyalty
Jesse Trust Friendship
John Trust Reliability
Rye Trust Challenge
Shane Uplifting Communication
Trey Trust Godly

Therewasclearlg | ot of overl ap amo nAmajorfihdmgfropthist i ci pa

activity was that almost all of the men seemed to be desperately searchingtfand

communication within the romantic relationshipsln the followrup discussionsfter this

activity many of the participants shared ttredy all sought trust and communication in their

romantic relationshipsdboc ause t hey havenét gotten the | evel
hoped for and seek from their familial relationships and/or from their male friendship, including

those relationtsipswith fraternity brothers.
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Out of thel2 men that attended tiden and Relationshipsession, five were in romantic
andcommitted relationships: Ben (one year), Brad (two years), Connor (one year), Cale (four
anda-half monhs), and David (fivgrears). The data makes it clear that thi#ge men have
learnedmore about themselvesidtheir masculinityvia these longerm relationshipas
compared to any of their other relationshifr some it haalsobeen the healthiest and most
impactful relatonship they hae ever had in their young livesyen more impactful than their
familial relationships and mat®e-male relationships. Beadmittedthe following with the group
about his relationship with his girlfriend:

| think Kayla has definitely shapede more than some of my brothers have, because she

really believes in me, and she knows what
trusts me more than | trust myself. She ¢
put myself down. She pickse up whenever | fall down, anc

than anyone el se has ever been there for m
impress her. | can just be open.

Tyler agreed with Ben, and toldthegroup i I n a |l | honestwgu | have
myself and how to be a man in my relationships with women as compared to any other
relationship. But | would h&8eea tamdpudtyl mohes fc
and insights in regards to the power of their romantic relationshfogported and consistent
with research conducted by Kimmel (2007), Huston and Ashmore (1986), and Kilmartin (2007).
Kimmel (2007) found thanenhavenot been socialized to understand and manage their
emotional lives except through repression; sotheyoft a f eel a fAfl oodod of p
within their romantic relationships, which often times catches themmrach offguard
Huston and Ashmoée §1986) study showed thete n t end t o Af al | in | ove
contrary to the popular beligiiat women are more emotional and lwengry. Kilmartin

(2007) writes that thievel of intimacy in a romantic relationship is likely to be very different
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from that of a maleds other relationships, wh
levelofa f emal eds ipst her rel ationsh

The othermeninlonger m r el ati onships have also | ear
relationships and hotinese relationshipsave impactednd been impacteualy their masculinity.
Connorsaid i Wén you're not in a relationshimasculinity looks like one thing and when
you're inrelationshipmasculinity takes on a whole otHewel, and | feel like sometimes people
aendt mat ur e & nhaWCgnhorwas trymgete sayt idhtlat ha idfferent man as
a result ohis romantic relationship He is masculine in a way that is differémanthe type of
masculinity most college men are striving for or already embaustead of being overly
confident, competitive, emotionally constricteddaaggressive he tends to be more emotionally
available, selaware, expressive, and relation@lonnoralsoi s no6t 1 nt euwssted in |
drinking every night, and the pardgenesohe sometimes struggles to relate with the other guys
inthe fraternity Connor 6 s f r aatsesometiniey striiggleotd ralaertashim because
they dondét under st and why helpas hts girtfrend @irst. Butt way s h
Connoro6s focus on his girl frismoteadormalyvieon at t he
example, Kilmartin (2007) found th#te romantic relationship can be so fulfilling that many
ti mes a g Iriénds stsuggie¢o understand why they seem to thenpihe
backburner for a woman

For some of the other mgtiheyhavestruggled insuccessfullyhavigatingtheir romantic
and committed relationships, oftas aresult of their masculinitythough these struggles did
provide great learning opportunities for them to grow and devé3oad has learned that healthy
relationshp s ar endét al ways easy, Al | earned about m

how to compromi se awvmdy tshhateeitt imambOtr edeatd ommsei
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struggle in it, but knowing the end result makes it worti tany@822 ydaroldnen ar endt
willing to put in the time and effotd develop a mature interpersonal relationship with a woman,
especially whenpromiscuityand the hoolup culturehasturned most young men intveatires
of instant gratification. & Brad andh few of the other participantiseyhad the awareness to
understad that the end result of a committethtsnship is worth the effort and compromise
even though few of them had perfectedHowever, the dvelopmenbdbf mature interpersonal
relationshp cannot occur untihen to begin making lasting commitments that are built on
honesty, responsiveness, and unconditional degar

Although all the other men in romantic relationsHipsionly been in them foa few
months to two years, Davithdbeen in aelationship with his girlfriend for almost five years.
Davidos relationship with his girlfriend has
much of it to his masculinity and inability to know how to have a healthy relationginen he
first started dating his girlfriend in high schoold#d he was a really angry young man and
quite theplayer. Hetold the groupfil coul d have | i ke four girls.
stuff, so | <cheated on heddaeérireally wrengwhemeas a n d
younger . o0 He woul d | a tcheatand thely Workbditsmogeiforwiartl r i e n d

togethereven after his infidelity Of course, in a five year relationship, things change, people

change.In theMen ard RelationshipsessiorDavidreflectedi Li ke n o w, |l strive
ishe deserves the worl d. Sheds great to me,
feel l i ke | 6mocbangi begt Bpithe thsk in frohtoDavidwas noto

easy and higability to express his emotions in a healthgnneris what theyarguel about the

most. fiShe wishes | -inclioed.l Sthe wamts torhear that Idoveoherieveny a | | y
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day. | say that atingght madel 6mBwobr ki wgspoat
hard to be agmitedtdregroup.e, 0 he
It wasclear that Davidvasdeeply devoted to his girlfrienButheis still working on
being more emotionally intimate and learning howdaomunicatdetter ManTalkgavehim an
opportunity to see himself and his flaws more critically &melped him realizéhathe needs to
do a better job emotionally connecting with gidfriend while alsomaking himselfvulnerable
Davidw a s n dohly onehstuggling to understand #gmmotionallanguage of his girlfriend. For
some of the guys, the struggle of understanding a woman and her emotions and feelings is so
hard it derails a relationship before it even starts. fCadtratingly assertedi Da mn, women a
hard to understand sometimes. | am never quite sure what they want. Yes means no. No means
yes . I t s | i k eFraonno tah eprs yl cahnogsucacgiea.l0 per specti ve,
theresuof hi s, and mo sitytotharaughly undeestaiddshe commuamibatioh
practices of women and speak their language, thus making it hard for him to devklop rea
intimacy.
Developing mature interpersonal relationships with wonegumires men to strive for,
what Bednall (1996) cl Bilinguality. He defineghis languagéetweerthegenders, by saying:
It will be the language which enables them to enter intimately and respectfully into
dialogue with females, to learn from that dialogue and to see the feminine perspective as
enriching and relevant to their growth as complete males. But they will not forsake their
own masculine language. Rather they will learn to be bilingual in gender, able to hear
and speak the feminine with the same empathy and comfort as they speak and hear the
masculine (Bednall, 1996).
Those men that have mastered tBiknguality tend to be the most successful in their romantic
and committed relationships. If only there were a college caung®re programs and services

similar toManTalkthatofferedmenan opportunity tanaster thidBilinguality, instead othem

learning it over a lifetimef mistakes and failuresithin their malefemale relationships.
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However, because ast men speak the same languageasculinityi the samesexrelationship
often timesisless confusing and overwhelmife men.
Male-Male Relationship

Most mensay theytruly value their male friendships anelationships. ¥t,manyyoung
men struggle with understandindhattrue malefriendshigs looks likeand whatt means to be
intimately connected to another man in a4serual contextTheinability to connect intimately
with other men is usually a resultmfe nmasculinity andheir subscription tdeing stoic,
inexpressive, and independent combined withmostn 6 s i r r ehobicearsa |l h o mo p
(Kilmartin, 2007). For many college merthe fraternity experience providégsemwith an
opportunity to developonnections and relationships with other men that are deeper and closer
thanwhatthey previously have eveadin their lives. As fraternity chapters continue to grow,
with some being as large as tlhvandred mena lot of fraternity men are still searching for a
deeper connection with their brothess a programManTalkprovidesan avenue fothe
participants to dig deeper into their male friendshipgxamine what may be missing, and to
reflect on how they can strive to take their male friendships to the next TBvwelmajor findings
that emerged from the data within the context of theemmlle relationship included the
compari son and cont r a-Baterna gplatiorfships, fragernplar t i ci pant
relationships, and theManTalkrelationships.
Non-Fraternal

Kimmel (2008) considers the development of a genuine -saxériendshp perhaps the
biggest risk a guy can take, it means being strong enough to show vulnerability, independent
enough to brave social ostracism, and courageous enough to trust aBottaining dong-

termsamesex friendship is even harder, because at gmwiré a man may have to connect on a
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deeper level may have to get intimatemay have to talk about their inagrost emotions and
feelings. As a result, ost of theparticipantan thestudy hadnly one or two really close male
friends throughout chdhood and high schaoFurthemore, the data showed thiath e s-e fis o
cal | ed o-frgernal &iendshipsrhave deteriorated over time for one reason or another. For
some of the participants it was simply a result of life transitions, for others it laels af
empathy due to the competitive nature of their samefriendships, for a few it was a false
sense of conferred intimacy as a result of time spent in engaging in shavédekes, and for
some it was homophobic fear that resulted in the de&tioor of their norfraternal friendships.
For Ben, his friendship with his best high school friend has faded over the years for
reasons he canod6t really explain:
We hadbeen best friends from sophomore year in high school until probably sophomore
yearEastern Statel mean, we use to hang out every day for every summer. | knew his
family. He knew my family. We did everything together, but | $tive had different
values. Lilei | would think one way, and he would think a different way. Things ov
the years kind of separated us. Whil e webo
same way that | interact with a few of my brothers.
When | aske@bout this relationshiBen could not really articulate why this friendship has
deteriorated.Maybe it was distance, maybe it was a change in priorities, maybe dusds
lack of shared interest&¥h at ever t he reason, Ben wishes the
ti me, isnbét quite sure how t o camotcompareto it , an
what he has with his brothers.
Connorhas had male friends come and go throughout his life and over time he just seems
to have grown apart from a | ot of them. He t
friends andi ké@egndéWhéas agusetyou doing? Who are

definitely grown away from a strongOffgrer cent ag

ti mes because young men dondét communlese ate ver
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touch with them over time, as was the cagb Ben and ConnorSeidler (1992) makes it clear

that this isoftennot because of anything significant or negatluat, simply becausmen, as a

result of their masculinitynake sdew demands on their malggndships
For David, it has been his lack of empathy and the competitive nature that he brings with

him into his sameex friendships that has caused many of hisfregernal friendships to falter.

He told the group
Oh yeah. | freahgudo@da walbe, hbw to consol e
when they start crying | f youdre Bat f efrmayrealog edrsy ifn q,e .|
| i KOkay. Fixyourstuff 66 Il lk ta&® you, and. Butéwhyldoygu ve vyou

have to start r y i |waséalking to my friend yesterday, andst art ed cryi ng,
know what to do. But, I think it has a lot to do with me and how jacked up | am in the

head, and I 6m really jacked up in the head
empathatc t o people who complain about situat:.i
youbdbre taking 12 credits, and youbre compl

can | empathize with you crying right now when my life is shit compared to your life?
6m trying to figure élutf aelwalyi k@ iwth@es ehilnda
friendi all my hardships.
Because David has had such a troubled life, he fails to be empatie:tic be able to relate to
what he sees as his friends minor straggHe has overcome so much he expects the same of
his male friends. He expects them to find solutionsjusbbitch about havingroblems Many
collegeaged men, like Davidsometimes find it difficult to relate to each other maregonally
or to gve supportpbecauseheyoftenassume that what is being called for is a solution to a
problem(Seidler,1992. Through conversation and reflection, David and many of the other
participants came to realize that the development of mature interpersoraesafriendships
requires thathey firstdevelop a willingness not to judge condemn others differences, that
theybecome more tolerant and empathetioto h e r me n arsthat theyleagp tpl e s

appreciate the varied backgrounditutir malefriends regardless of how it compares to their

own (Chickering& Reisser, 1998
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During our conversations on the male friendship, there wkae participants that spoke
up about how tair nonfraternal sameex friendshipsffered them everything they needdebr
example, Brad and Leargued thathey hadhonfraternal relationshipthat weredeep and
sincere, that thelyadno-guards upn these relationshipand that thegouldtalk about anything
with these nosraternad friends Fom our conversations it seemed as though Brad and Leon
were assuming a lot about these fi@ternal relationships even though they had yet to really
take these relationships to a more intimate pla&mxording to Stuart Miller (1983), mosten
are so used to living without a true and genuine friendship they do not even recognize that it is
missing in theitife. Mostcollegeagedmen just like Brad and Leoraveyet to masteexactly
how to have @eep andnature interpersonal relationphwith another man so they simply infer
intimacy and closeness throughared activity.However, tue intimacy and closeneasenot
simply a biproduct of shared activity and time.

Bradsaid @Al 6 m mo she friemdsehe leseewfien, the oneso come out to
s t u febncancurred, sharing! hangout witha lot ofguys. Wedrink together. Weéhangout
together. Weyoto movies togethegoto baseball gaméasgetherand stuff like that. It was
always a good time, nothing eversafiingora n y t h i n g Tyler tkleemetthiatarne ofdis
best friends at the time was one of the guys in all of his engineering classes, because they study
together, have the same humor, and think similarly. However, none of these men really talked
aboutactellys har i ng i nti mate connec¢(ascdedsmKuperConsi st e
1993)findings, Brad and Leoachievel a falsecloseness with their noiffraternal friends
through shared activitieend onthe basis of shared activitieSince most maleiendships are

referred to as sidby-side relationships (Kilmartin, 2007), often tintegy fall short when real
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intimacy and emotional disclosure is introduced and/or when the male friends begin spending
less time involved in shared activit which iswhat happened within Brad and Leon

For some men, homophobic feaas a result of following the prevailing discourses of
masculinitydoes not allovthemto build healthy samsex friendships oget Do close to other
men. A majority of men justrongly assume thdiecomingtoo intimately and emotionally
connectedvith another mamaymake them gay or lead otheéesassume they are gay.
Homophobia is perhaps the greatest barrier to friendships between men (Reid & Fineari®92)
this homophobic feasiexactly what most men are taught throughout their lifetime as a result of
masculine discourse that is embedded in sacidgmophobic fears and jokegere directed at
John in high school as a result of his clbgndship with another mafi | t hriendks tah el ot o
homophobia builinto [male friendships]. Becausee and my best friend were just the bane of
that all throughout school . got eanb6Thouwgre!| Wayoao
this did not slow John from developing a close refeghip with this male friend, it did make the
friendship a bit more difficult to navigate, especially within the context of high schaol. H
thinks this is the reason why so many other male friendships fail, which he discussed in our

session oMen and Faternity:.

|l think a | ot of guys are afraid of that,
another guy, because there is just that ho
maybe we or others put it there, and are afraid to take ittoutt hi nk t hat 6s a p
|l think thatobés a problem with a | ot of peo

heartto-hearts, because they gt sets up that alarm in their head.

The alarm itTm e nheeads that John references is an ibleasemotional line that other
men canodét and shouldndét cross, for if they do
Because some men have difficulty making a clear distinction between sexual and nonsexual

intimacy, getting close to anotheran may feel similar to being sexual with him; to avoid this
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discomfort Kilmartin (2007) found thame n of t en keep ot her men at a
physically and psghologically Taking this one stefurthe, O6 Ne i | an2liasper 0s
researcldemonstreedthati t 1 s me n 0 spresailirg snasculing tdeolognesd teeir
gender role conflicthat oftenleads tatheirinability to make a distinction between sexual and
nonsexual intimacy, which often timesverelycomplicategheir samesexfriendships

The homophobia that debilitates many sesae male friendshipsecomes even more
complicated whewne of the men in the sarsex friendship is gay. Darren, who is openly gay,
toldt he glr ougal Iiy di dndt h avighschdolaltwasmavayyaliglery f r i €
bit, | guess, hasty around guysinhighscol , &écaus e Youlkandwnmieyveas f el t | i
always some type gbke. 0O Many of the jokes that Darren endured and that keptfrom
having many close guy friends in higbhool relatd back to his sexuality, him being openly
gay, and most young mends irrational homophob
make them gay or makehars think theyaregaypar r endés experience is id
(1992) fownd in his research younggay men have far fewer male friends than their
heterosexual classmates, and their deepest and most intimatsesamendship tend to be
with other gay men as a resulDapoffeam@at menos
experience has offered hianew opportunity at developing true and intimate friendships with
other men, friendships that have been deeper and more fulfilling
Fraternal

When fraternities were first founded one of their primary purposes was frierzghip
camaraderie (the other being intellectual pursuit) (Syrett, 2009). Fraternities were, in essence, a
way to institutionalize friendship, a means to guarantee that a man might havended peers

upon whom he could depemt all times. Fast forwartB7 years and now many young college
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men are joining fraternities because they desperately seek intimate male friendships in a world
that devalues intimacy between men as inappropriate at best, deviant at worshastdlavays
asunmasculine An analysis of the datguggestshatt h e p a r ftateroal rplationshg
seento be deeper and more fulfillirgs compared to their ndraternal relationships, btite
data also showthat many of the participanttilsdesiremore fiom their fraternity bothers. The
ManTalksessions helped promibie men to think more critically about what may have been
missing in their fraternal friendships, especially as a result of tisenessand intimacythey
developedvith other participants as a result of thelaredvianTalk experience.

Brad wrote in one of his journals that the main reason he jéiapda Omegauring his
first year was because he lacked close male friendships in high school. Although he had many
close femal e fr i enodheminthe sproesvay as he thbught e would witha t e
a male friend.Bradacknowledgedi| have few guy friends from hi
comparison.! 6 m half asclose to being as tight with them as | am with my brothers because |
think the bothers are alwgs there through thick and thinBrad may feelcloser to his brothers
as compared to his ndraternal frienddecausehere is more sticture within his fraternal
relationships as compared to his other samefriendshipsFor exampleKilmartin (2007)
explains thasocial structures like tasks, rituals, requirements, and/or activities thatrfem to
work together, enablemen to feel more comfortable with other men and develop closer ties with
these men as compared to their othenfisd whi ch may be the i mpetus b
that he is clogewith his fraternal brotheras compared to his other friends

For many of theparticipantdn this study, although moderately content with their
fraternal friendships, theyreatlydesired morgrom their fraternity brothersConnorsaid | i

would say I 6ve definitely |l earned that my ear
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my relationships witliKkappa Omeganen have had, but | am al ways
lovesthe dea of having so many brothers, but he si
looking forin these fraternal relationships
So now thatomévet lyeont B0ot hers, 1 tds great,
themislike myga o g uy uded tk leavinig & my life. They are all amazing
people, but | havenotlyréliable.n d hawvyehody fwhodi 4
person that | can just |ike call up at any
right now, or youwanttojgs come hang out ?0 That 6s a proc
For Jared and David, even though they say their fraternal relationships are deeper than
their other relationships, they say they are still working to build greater levels of trust with all
their brothers. Jaregkplained
After being in one year, | know that this fraternity is different from the other fraternities
butwe still need to work on the trust between brothers. I've been talking to multiple
brothers and they were sagihow they can only trust only onetwo of their brothers.
Is this how a fraternity should be?
David felt he same way as Jared and he too desires more trust within his fraternal relationships
outside of one to two brothers who he is alre
closer with some of my brothers as compared to my other friends, | naturally have a guard up.
|l 6dm trying to tilriulse laltdr wst myhérfod Woelaisht | am
and David they are learning that trust and honesty inarelations doesndédt happen o
because they are in a fraternity together and are involved in shared activities.
While manyof the participantsvould never admit to the fact that they want and
desperately nedatothers hat ar e mor e btuldaln ejoitbketmsdarytoi n ki n g
struggle with understanding the difference between these two types of relationgtaps

Adrinki ng buddy.oManysofthetpdrtieipaftalso stragglén figurengaadit how

to take theifi b e e r b u d dips todeepeileels. CaleneBehted
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I believe that | wantetbosthbhahg oot e Ohaheij

somethingnorel i ke, O0Are you having gir] probl ems’
right now. Can | talk to you about ¢hi? | know weodve talked abo
like that.

Sometimes mehavemany buddies, but few true friends. Buddies (in this case, brothers)
tend to be peopléhat merbond with around an object or activity; friends are people with whom
menshare an intimate connection witkora lot ofyoung men it is hard to understand the
distinction. While there is nothing wrong with having buddies, it becomes unfulfilling for a lot
of fraternity men when they realize that a lot of their brothersustébjuddies instead of true
inti mate friends. Al t hough it provides a mea
that tends to happen in fraternity houses tends to be a poor substitute for the deeper connections
of intimate friendshipsManyof the participantsn thestudydid not begin to fully understand
just exactly what they were missing from their general ssaxefriendships and/or their fraternal
friendships until theyvere challenged to more closely examine these relationships asgpa gro
ManTalk

One of the main goals dlanTalkis to help men build healthi maleto-male
relationships. Howevert is not just about building healthisamesex friendshipsvithin the
ManTalkvacuum; rather, the hope is that once merttse®enefitand richness of the
friendshipsthey have with other men in the group they will begin to realtzatmay bemissing
from theirother male friendshipslt was clear from an analysi§the data that the participant
ManTalkrelationships were drasticalthfferent than anything they had befoM/hen asked to
describe theiManTalkrelationships asompared to their other sarsex friendshipshe
pari ci pants offered the folblrewiemg yfi Mouglhat K: tioAd
comfortablngd MACorussitswoer t hyo fAiBett ertromgeonnect i on

AMor e emot iecerpaelro. dand AD
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A fraternity brother is more than just a friend, but many fraternity men are still searching
for a deeper connection. Trey found that deeper connectiongthiManTalkand shared his

thoughtsin a journal entry

Wedre no | onger just fraternity brothers;
ot her, who are there for each other emotio
when youdrieg a fraternity is that youdll h
youol l have, | ike, physiyalButsthinkphe r t . A br
emotional support is more available to those who went through Man Talk because we
practiced,yok now, sharing. We dondét wusually ope

environments, but ManTalk allowed us to open up immediately.
While one would assume that a deeper connection would take weeks/months to develop, several
of the men noticed a difference almastmediately. David wrote the following in his journal
afterthefirst ManTalks e s s lilearned a It about my brothers and developed a higher respect
for them alreadylt takes a lot for a man to make himself vulnerable and many of them did it so
freely, | feel like it has made us more conneabded. Wiasinteresting aboubavidd s ¢ o mme n't
is that hepreviously had talked about his struggles with trustinglisrothers Through
ManTalkheseemed to findomfort and connection @t her 6 s oevesmpardl made e ms
themselves vulnerahlen so doing, they gave himfeee-pass to do the same when he was ready
and willing.
With deep conversation comes deeper connecyieina lotof the time men seem to
struggle getting deep with their male friends fiear of failure and/or rejectiorManTalkcuts
through the small talk and creat@safeandsecureenvironment wherparticipantd o rhave to
be scared of rejection failure. Rye described the ManTalk environment the best, safiitgje r e
we leavehe small talk anevhatevertrivial BS you 6r e worri gopdknewrout at t
Just let it happen. So | am definitely closer to thogelved witht he gwedalplé t al k mor

and stuffo When the small talk is left at the door and men get realavithaiwther the trust
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issue that tentb be theAchilles heel of most of their relationships no longer becomes the barrier
between them and deep intimate relationshils other men Tyler talked about the trust built
in ManTalk fiFor themajority of theguys in theManTalkgroup, | would say | have a better
connection with them. | feel | can trust them more, as well as empathize with them @ale
concured with Tyler, and reflected:
| feel closer to thegople that are iManTalk | trust them. Ad | can more easily talk to
them about the struggl es | haweasualfrienthy dai |
I dondt even know his middle name, and | w
know that well and try having a really deep caisation with them, because ldomn  h a v e
the foundation tha¥lanTalksgave me with the other brothers.
There is evidence that many of the nirethis study seerto have developed deeper and
healthier connections witbther men in thdanTalkgroupi as canpared tolteir other male
relationships.Hopefully, as a result of the programmatic experieacd the richness thégund
within therelationshipghey formed through the prograthe participantsvill begin to demand
more out of their other mat®-male friendships.
Summary
The intent of this chapter te explore thentersection omasculinity and relationships
More specifically, the data thamerged centereatound threevila r el at i onshi ps i n
familial relationships, female relationships, and male friendsHipgeneral, many of the
participants had a realstonnection with their fatheisas a result of both theirs and their
father sd mas c i andthesdesparatelvanted fohtivie a lmetterelationship with
them For the few men that discussed their mo#wr relationship failures, the findings showed

thatthis had major impact on their masculinity @ahdse men also seemed to be the least

emotional and relationally awafea common occurrence when there is motben disconnect.
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In regard to the participants female relationships, many of the participants struggled
navigating the tricky waters between platonic friendships, hapksand trying to find a
romantic and comrttied partner. As fraternity men, most of tharticipantsn this study hoped
that their fraternity experience would provide them with gpde&vel of male intimacy.
Although many of theminitially saidtheyhad found deeper friendships their fratenal
experience, many of the participants also desired more thiofraternal relationshipsAnd
the data thaémerged showetthat neither theinonfraternalor fraternal friendships compatré
the deep and meaningful relationships they formedrasudt of theilManTalkexperience.

TheManTalkexperiencegyaveparticipants an opportunity toitically examineand
deconstrucall of their different relationshipand the role their masculinity plays in how they
navigae these different relationgis. This type of critical examinatias vitally important in a
mands overal/l p s y c bevedopigiMatlre Intezpersonad Relatomships a s
(Chickering and Reisseros fourth velhtouhsg ,
critical pedagogical framewoitkat embraced student voice, sedflection, critical analysis, and
actionManTalkeducatedsupportedand challengethe participants as they workedrough
some otther underlyingdisconnectionssueswith their fatheras theyexamined the role their
mother has played in shaping their masculinity, as they wrestled the detrimental impact of the
college hookup culture, as they talked through theé@siresand needs and issues and struggles
inside of their romantic and caonitted relationships, and as they broke down their male
friendships and how their masculine subscriptioergeseverely constricted these relationships.
The following chapteexaminathe participant®verall experience and how they made meaning

of ManTak both individually and collectively
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CHAPTER SIX
MAKING MEANING OF THE OVERALL EXPERIENCE
The tenweek journey these men embarked on together was filled with ups and downs,
critical conversation and introspective reflection, tears and laughtechatidnge and support.
There were times when | had to lead and facilitate the conversationisargledly to times
where the participantgist took the topic and ran with it. There were topics the men gravitated
towards that they wanted to criticallysdect and reflect dmmediatelyas well agopicsthe
participants wantetb avoid. There were some men that immediately began applying the lessons
they learned outsidef theManTalkvacuumandot her s t hat just werenot |
conversation outside of the walls in which we talkédvas through thesdifferentmilestones
that theparticipans came to makeneaning of their owall experiencend its impact on them as
men. Themajor findingsexamined here relad¢o how the participants made meaning of their
ManTalkexperiencginclude reasons for participating, biggest lessons leanmest impactful
sessios, critical conversabns,action and applicatigmecommendationfor wherefurther
conversationsreneededandimpact of tke changing group dynamic.
The Reasons for Participating
In order to best understand how participants made meaning of their overall expdérience,
is first important toanalyze why they wanted to participah the first placeThe datgointsto
three main reasons for participation in ManTalkprogram For some it waan intentional
opportunity to learn more about themselves as mertcemch s wer t he i nternal qu
the only one dealing with h i Fordtbersit was about having the opportunity to get to know
their brothers on a deeper level. And for a few it was a therapeutic way to talk through some of

those things that they hadndét ever talked abo
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Am | The Only One Dealing With This?

As college men struggl®e negotiatehe boundaries dheir masculinity, emions,
feelings, and identities, awdth few people to talk tabout itwith, they oftenare left
guestioning whether they are unique in dealing with these ist@sTalk as a prograngives
men an opportunity tpurposefully reflect as they seakswers taheir questionselatedto their
masculinity and identitiesFor exampleCaleexplained fiwell, | think it would be really cool
for me to learn more about mysalidmy emotiondy participating in something that will
compare my views of the workthd problemsvi t h ever yone el s eobafity | t 0 S
check. o0 A Il ot of college men are | adetlingli ke Ca
with cettain problems and issue&)nfortunately, @ n gubscriptiongo the dominant norms of
masculinity which promote emotional constriction and lack of-skdtlosurepften leave them
feelingstranaédon their own personal islar{&ilmartin, 2007). This lack of emotionis what
Brannon (1985) labeled being t&turdy Oakwvhile Kimmel (2008) called this phenomenoh,
Culture ofSilence

Rye, who was tired of being &tudy Oalas a result of th€ulture of Silencéold me
during our firstinterviewid o wl dndét mind just hearing what ot
just to see i f thereds arnytadd for@bandalbtafthe ng t h
other men in the group, hearing the stories of others helped them to make more seirse of the
ownstoryandlife Ryeds comments about hearing otheros
Grothoés (2010) rhe lsestway toelpsytuogwmemugpadk thairtmadculinity
and lives is through creating safe male spaces where men cahssppeed time together
reflecting and disclosing their own story while listeniogthers theexactintent ofManTalk

Hearing othero6s st opesopastaond nealditzitrmatt Matf
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bad as they firstuspectedanbuild a mands ¢ onf higbeeraltselfesieerd | ncr e a

awareness of self, and compassion for other renew level ofselfawareness and clarity was

what Leon had been searching for avitht hewas hoping to find through hidanTalk

experience.He commented
| think the main reason why | wanted to do it was because having the opportunity to learn
more about myself, having somewhere where
thoughts ar e, or other thi ngeetotmyldet butttchey 6 v e
get a sense of, | guess get a sense of clarity.
Although, rot everyone can find clarity and confirmation in who theyaara man by

simply justlistening to the stories of otheré. man can only gain clarity and confirmatiorhi

story is somewhat simil ar anghyBackmaninmked to so

fraternity, thereare not a lot of peopliat share a similar story. For fgesecalledii o tsh e r

they are on the outside looking in, wondering where they fi gveryhing. Darrenexplained

that it was this questioning of AWhere do | f
|l just participated d6écause 1 6m really tryi
there are a lot of people outther t hat ar e | i ke me but they d:¢
themselves or try to figure out, you know, how to voice themselves. And, you know, |
think itdéds jJjust a good way to express myse
the world.

For many gay dtege mengspeciallynonWhite gay merike Darreni socialized gender norms
may not fit them appropriately and many times these men receive conflicting messages about
masculinity (Berila, 2011)Thesecontradictorymessages the result of the doubleindi are

what have drivearrento experiment with different types of masculinities and identities.
Ultimately, Darrenwill continue to search for the perfect niche in these varying communities in
which he is deadcharacteii the queer community, th@ampus community, and his fraternity

community.
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| Want to Get To Know Brothers on a Deeper Level

Thefindings alsgpoint tothe fact participation was fueled by a desire by most of the

participantgo get to knowtheir brothers on a deeper levdaredput it thiswayi I j ust f el t
it would be a good way to | earn moreéabout br
most of them very wel!/l becauseél feel l i ke th

rather than actually being brothérs. Ghasét was about learning more about those brothers
that heh a s awaysinteractedvi t h , AThere are some brothers t|
a |l ot about them. Some of the other brothers
participate t oo, s oA filatergitgis justlike akyrothevgrduphnad m bet t er
organization and there are bound to be cliques of people that share similar interests.
Unfortunately, many timethese clique&eep brothers from really getting know alltheir other
brothers on a deep levieinstead of just théour or five they are closegb or live with

The fraternity experience gipposed tareate a band of brothers, but often times it falls
short. Fraternity brothergo to partiesogether, they go on retreat together, they bond through
performing the ritual together, but for some reason or another they do not reach the deepest
levels of intimacy with their other broh e r s . A | ot arceheganieely affecteti byi e nd s
competition and jealously, selsteem and rejection, selbntainment and fear of vulnerability
all of which can rear their head in-aflale environments, such as fraternity houses and/or locker
rooms Treyspoke tchow his seHcontainmat and fear of vulerability obstructed him from
getting toknow his brobers on a deeperlevél:l dondt f eel |l i ke being a
and just like laying out all my issues and being a downer. | try to beropeted and positive
around them, so I thinkthisj ust a g o o dlregip munique as & lotyf.hig

brothers o desire deeper relationshigsef most oimenareconstrained by themasculinity
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which emphasizesompetivenessejection and seHcontainmentissues Siedler (1992) points
ot t hat -anemtoasi rs@e dfthe wags,weagimensustain power and control in
relationships i s p.\2l).dtethedasdd for deeperanalg friendships that 0 (
arenot obstructed by setfontainment and powatynamics thainfluenced many of the
participant s o6 dasitheysdpedthatthmulfaaralktheyccoufd degia |
creating relationships that were more meaningful.
PseudaeTherapy Could Be Benefcial

For a few of the participantos t ManJalkc hose
as atype of therapy and a wag talk through their struggles and worries irafesand conducive
environment. Participation iManTalkas a resultfoseeing i as pseudoherapyis an important
finding, sinceseveral recent studidsaveshown that collegeaged men are stihesitant to go to
counseling, even when it is offered as a free service on their calegpeus (Courtenay, 1998;
Good & Wood, 1995Pedersn & Vogel, 2007) From a psychosocial perspective, Chickering
and Reisser (1993) found thaemare less likely to haymositive attitudes toward hekeeking
when they falsely believe, as a result of their masculinity, that being fully autonomous is
neessary.With that said, it is easy to see how vdal experience likélanTalkcan be for
college menespecially since they are highly unlikely to seek out counseling or other forms of
help. Take for example] o h measa@ning for participating:

| h &nealynhad an opportunity to sit and discuss issues with anybody. | mean, | used
to do counseling when | was in middle and high school, jusborane, me and the

counselor, the psychiatrist. |l di daadt tak
a point in my |ife where | was I|ike, 6This
not telling me anything that | need to kno

actually probably a lot of stuff that | could have learned from tAat | think this is just

kind of a good opportunity to just sit in a safe environment and just discuss any issues
that | have about being in college, masculinity issues, and exactly the sort of things that
you were saying that we would discuss.

149



For othersthey neededlanTalkmore than they couldven know at the time. Unlike
Johnwho had experimented with counselinglaherapy when he was youngBavidwo ul d n ot
becaughtdeh on a t herapistodés couch. Moowaedst han | i K
counselingare adirectresuwh at OO Nei | and Casnpchaseleliaicd 1) de s«
and denial about being interdependambthersi both of whichare ofterbarrierstoa man 6 s
overallidentity development and growtlButManTalkseemedo bethe perfect environment
for David to start a journey of selfiscovery andt wasone that allowed him tiet go of some of
those things that have been holding him back. He wrote in his journal:

| know | found out growing ujp of not having my dad #rei not really having another

male to talk to, you really | hold everything in. | definitely do it a lot to this day. |

found myself at times getting so overwhel m

heart for 16 years. | feel like this is a tgajood opportunity a controlled opportunity

to kind of talk about stuff.

A crosscomparisoranalysisof them e nréasoning for program participatiafongwith
the desired objectives MdanTalkshowed that there waslatively strongalignment betwee
theirreasomgand t he program objectives. The next s
biggest lessons learned, whiglsohad a major impact aine meaning they gave to the
experience

Biggest Lessons Learned

Even though the men were learning more and more about themselves and their brothers
as the sessions progressib@, findingsalsopointto the fact thaeach participant seems to have
wal ked away from the program wi tiha hoamentsor t wo
could also b classified as the participartiggest lessons learned ahdse moments/lessons

also played a major part in how the group made sense of the totality of their experience. The

findings related to the biggest lessons leawcstbe divided into three distinct areas: things the
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participants learned about themselvégngs the pdicipants learned about others, and things
they learned abouheir masculinity.
Lessons Learned About Self
For the most part, it would sedhmtthe 1520 hours the men spentianTalkwas
probably the most uninterrupted sedflection time that most of these men had dasat. Harris
and Edwards (2010) posit that tlaek of reflection time by most mesidue in large part to the
social privilege thabeing a man grants mespmanymeni like theparticipantsn the current
studyi have not spent enough time thinking aboutritically examining their masculen
identity. As a resultthe datasshows thatone of thebiggest lessons learnég the pairtipants is
primarily focusedon themselvesnd isrelated tatheir maturity, confidence andpnfortability
with oneself
Leonds biggest |l esson | earned involved him
and realizing where he needed to grow and matDteing his last interview he commented
| think that | really realized that a lot of me was immature still becasgpecially when
[ you] had haoavluk as trotlzels,domtwe picked on each otAed how we
of ten daoncéht ohtuhielrdh agp éwadde al wtheydownbt eaki ng
think thatl was mentally breaking dowmnyself and others throughotnet semesterAnd
it justkind of made me realize a lot of me wasnature and not ready to move on, even
in situations dealing with my parents and dealing with other people when it comes to,

like, joking arouncand different situations.t justmade me id of want to change that
aspect abounyselfbecause | am notyecoming an loder member in the fraternity.

For others, their biggest lessons learned came from just better understanding who they

really are, being comfortable/confident in themselvesrodgss of what others think, and

|l earning to take off their masculinity masks.
just about having true confidence, il |l ear ned
and more confidencetotalkabde per sonal things with otherséi:

J e s fake@anfidence and false bravattonot make him uniquas a college mams Kimmel
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(2008)found thatcollegeagedmentendto couch their inscurity in bravado and blustemd tre

same merdesperatelgtrugglingto conceal their own sense of fralighce, can smell it on

others. A the researcher and facilitator it was easy for nsetse d s sfalsesnfidence and

bravado as well as others who tried to extinike artificial confidencein lieu of having actual

confidence in themselvedHowever, Jesse was one of the few men that was able tiorsagh

his own h¢gade of bravado and confiderased realize it wapartially fraudulent.
Ben shared a similar lesson learned albejgiction and confidence, saying:
Well, I mentioned in my beginnginterview abouhow not having enough moneas,
like, a huge thingtome,ause | coul dndét dress a certain
reali zed, I i ke, thatos really not the issu
rejection by my friends or whatever, and | needed to realize that, you know, the friends
that | hawe now are not the friends that | had in high school. The friends | have now are
notgoingtost op hanging out with me because | do
whatever, you know? So itdés kind of 1ike
in my life, and you have to change as a person when those things change and be more
comfortable and confident in who you are.

TheManTalkexperienceggaveBenan opportunityto see how his masculinity, sedéteem, and

confidence had previously been so wrapppdn how he thought everyone else viewed him,

instead of how he viewed himself. But the confusiosafimage with seHesteemnis

something Selvarajah (2000) found happens with most cedlggd men, as they often fail to

rely ontheirown personal sindardsand instead@onstantlycomparghemselveso others Ben

was able to realize this dichotomy and become more comfortable with himself as a man,

regardless ofiow others may view himJ o h lniggestiesson learnetlad to do with realizing

that hewas holding himself baday creating seHimposed obstacles
| learned that | have the right tools to be sort of, like, a strong, depefidaiale. And,
sometimes, | let | get inmy own way. When we talked about these topics, you know,
we discussed at of the problems that everybody had, | realized that, you know, | get in
my own way sometimes, just with my negativity or, you know, myassiéem and things

l' i ke that, when it, |like wedve talked abou
out in the confidence. And, you know, whenever | have that confidence instilled in me,
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| 6 m not getting in mytwagk bhat ogoank&nofv,
|l earned about myself is that ceanhidingdence ha

Sometimes viewing yourself from a different vantage pelpful in restoring some of

the lost selfconfidence thah man catose when theye triesto fit himselfinside therestrictive

masculinity box and/or alwayeels as though heas to wear enask. Cale understood this first

hand and his biggest lesson learned was realizing that even though he may have felt like he had

low selfesteem and setfonfidence, others around him saw him in a completely different light:
| found outthat ooki ng in a mirror doesnbét give you
see different things in you than you see yourself, especially when we were talking about
things like confidence. Everyone was not confident about themselves in sorie way
includingmyselfi and most everyoneintheiom woul d turn around an
arwj ®6h whatever theydére having confidence
conflicts, external conflicts, but whatever you see is not the same as everyone else sees,
so ités nice to take into account all aspe
These selfevelations show justdw psychologically detrimental it can be when men try

to act out and perform in a way that is akin to the dominant discourse of masculinity just so

othes wi |l I see t h ManTakseeks to firovieleanhen with an.ogportunity to learn

more abouthemselves as they deconstruct the taergranted assumptions of what society has

toldt hem it me an s.0Insodbimgtheyledintodenhore maedhware and

confident in who they arieregardless of their inadequacies, flaws, and/or ifepgons.

Lessons Learned About Others
For a lot of theother participargthe major findings illustratthattheir biggest lessons

learned involved learning something new about one of their fraternity bgotfibe stories and

new revelationgearnedabout their brothersaught a lot othe participantby total surprisé

especially since they readily assumed they knew everything there was to know about each of

their brothers.Though nuch of what these men knew about each other ahdtshared

previouslywith one another was only surfalevel orlittle more tharm few layers deepBrad
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described his biggest lesson learned, sayihttought | knew thenfother participants] a Idt
this kind of asked for more personal stuff, not so much like saitéa@l things like a lot of us
talk aboutmostly. dMr e t han méneti sttemeé ngyeana under standi |
stories and challengéisey were given a bettperspective on theirven life/story, andhey could
thenpotentially applytheselessons learned directtyg their own life.
Ben shared:
| 6d pr ob a brhoypensfer yne veabor soimething that, blew me away was
whenChasealked about his first time having sex and how he did it out of, like, peer
pressure and it really upset him. | had no idea, and T wasas really embarrassed for
my fraternity, that we would have that impact on somebathu know, maybe you
saying me commenorjoket o somebody el se that you might
phrased correctly could have a profound impact on them, you know? | think if everyone
had that kind of sense, that everything th
place People wouldnét put each other down a
more. People would actually look at someone for who they are and not how their hair
looks or, you know, what they wear or how they walk or whatever.
Thetype of aggressivena demoralizing jokinghat Ben is referring ts sometimes the
foundation by which male relationships are built on, especially in the fraternal environment.
Lyman (2007) found that the fraternal basaftenalmost entirely built off of a joking
relationship; a relationship that allows men to be aggressive, hurtful, and demoralizing to other
men through their usage of joking amgultsi a finding that holds true in the current study.
Through joking and insults fraternity men can often enact theiirdoroe over other brothers as
they all vie for the top position, a particularly destructive habit perpetuated by hegemonic norms.
ManTalkprovided an avenuef@@en and ot her s fordhefirgtinreandabaa s e 6s s

result theywere able tdbegn realizinghow demoralizing andlamagingheir joking can be on

others.
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ForRyehearing another parti cihipkiaggestdessonst ory ab
learned, because it gave him the perspective he was missing regarding his own relationship with
his father:

For me, it was when one of the brothers talked about forgiving their father and stuff and

t hat whole thing. |l was | i ke, OWhoa, I s
But,liit 6s constantly on myawaytmdbthis,lyauknew,| s h
because myihekadddbersmenrying | ately, but h
|l kind of got that from him at | east. T
kind of stuck injhuisgs wayd, keoi hbd @ othmray idne
So, | should at the very least, try.

h
oy
e 0
he
4.9
Emotionally and/or physically distant fathérs k e sdétneten@ssleave their sons with feebng
of disappointment, animosity, and an@€iimartin, 2007)as a resitiof their failure to connect
intimately with their son Fortunatelythrough hearing the @ty of another participanRy e 6 s
biggest lesson learned wilbpefullyhave gpositiveimpact on higelationship with his father
andthus minimizehis unpredictable feelings disappointmenand anger as aselt of this
relationship
Lessons Learned About Masculinity
Since most of the men could not even properly define or describe what mageudisi
at the beginning of thigrst ManTalksessionit is not surprising thathe dataalsorevealssome
of the participants biggest lessons learned invodvedwunderstandingf how their
masculinity is intertwined in everything they do, say, think, feel. Jasded that every person
has a differenand unique understanding and definition of masculiritg.told mefi Pr et t y
much, thereds a different meaning to mascul in
describe masculinity for everybody else. Pretty muoh, lyave to define it yoursedf For
example, iis clear from the data that Jared, as an Asian American dedines and perfornes

masculinitythaisv er y di f f er east gay Afrecan ADeicam nean.0 s
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Anothermajorlesson learned about masculinity by the pgdicts,consistent with
Harris andEdwards (2010) researaias howmasculinenorms and expectations that dictate
whatcollegeme n A dborhloev c ol | e g eactroféen gofurgdtagnizedlby most
men in thei daily lives and interactions. For examgdDayvid was not able to see how impactful
these masculine norms were on his masculinity and his life until after this expefiegoess
we need to reevaluate ourselves, reevaloater | limeam-anére specifically, reevaluate
masculinity. Masculinity dfects every part of our lives. It really drives owels and people
dondét vDealize it.
One of Chaseds biggest | essons | earned was
aware man that has a healthy sense of masculinity can be extremely difficult:
| | ear ned i masalinityi t Olstnéhsasrgdot oat e, but 1 tos al
everyone goes through the different phases of being a man, and in the end you have to
look in the mirror and love yourself for who you are. The choices you makg day,
no matter in school, outside the classroom, towards women, or towards your brothers can
affect how people see you.
Chase isi0 different than most other collegged men, internallgtruggling between being the
manhewants to be and being themanhis friends and society tdlim he has to beBut for
Chase and many other men, the external pressures and expectations toglenfeorthe
dominant discoursavhich they have all learned and internalized during theicpliege gender
socializaion and which have been reinforced in college, are so strong thaiftaeprevent
them from being the men they truly aspire to be (Harris & Edwards, 26t@wing this,
ManTalk as a program, seeks to help men deconstruct these pervasive noaikizem in
better understamalg their masculinity, its intersections, and its impaBecause, as the data

illustrates as men come to deconstruct hegemonic masculinity and betterstand their own

masculingdentity they gain increasembnfidence and awareness in who they are as fiamy
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of the participants fiahao moments and biggest
conversations that occurred during the sessions teeysald were the most impactiuas
detailed next.
Most Impactful Sessions

As a progranManTalkseeks to provide men with opportunities to engage in critical
conversations around some of the most impactful and relevant lmsnégce in their everyday
life. At the conclusion othe study, as | sought to battunderstantiow the participants made
meaning from their overaManTalkexperienceinterviewdata was analyzed ttetermine whgh
sessions were most impactand why. Thdindingsdemonstratéhat,althoughthe participants
seemed to have enjoyed bad the sessionandconversations, there were two sessithas
really stood out as beinggsificantly more impactful anteneficial to them as mé&nMen and
FamilyandMen and Relationships
Men and Family

Meno6s f ami | itiershipawitd family rmembersyhethergositive or
negativeare probably the two most influential factors that steape m aderdity (Kilmartin,
2007) Because familial relationships have such a profound impact on men and their masculinity
and becausdlanen share the commonality of family it is gde see why the findings illustrate
thattheMen and Familysessiorwas one of the mogtsightful and relevanbpics

For Chase, thevlen and Familysession was most helpful and beneficial because:

lad ual I 'y f ound goingonwithaltmy brdthers. Fer leXardpeon

hadihe doesnét hav ewithahis gionp Idsawrtreslbefareiwe actdly p
hadManTalks He woul d al ways get gkeMasdedasd st uf
really good tMarTakhdpedne sep themaly déep down inside he
really has a bad relationship with his mom

other women. So | got to see tipaint of views of JesseTyler, evenConnor. Like
Connor 0sountisdikaithe perfect stooy all of themi | thought it was just really
funny that he was the only one that didnét
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Without theMen and Familysession and/or these conversations Leon may have eser
challenged to refleain his promiscuity isse&and its connection to his familial relationships and
Chase would have never had the opportunity to
and familial issues.

For Brad, theMen and Familysessbn was the most impactful because of all the emotions
it stirred up in the men as we discussad topic He told me fiFamily was probably most
impactful session| think you probably heard that one a lot, because | think that one got the
most emotionssh en we t al ked a bsomany metery before thener sincever se
WOW. o Interestingly enougteven though the research of Kilmartin (2007) demonstrates that
mends Iinexpressiveness and emoti onerkarhcronstri c
familial experienceghe data from the current study showed thaMiea and Familysession
provoked the most emotional and expressive reactions fromehe This may have been
because many of the parti ci ghdomir @anddisbuasuheir nev er
familial issuesand its impact on them as men. So when they did get the oppottutati
through their familial relationshipga ManTalkther emotions poured out of them.

Even those men that hadhealthy familal relatonshipthought theMen and Rmily
session wabeneficial and eyepening. Bke Jared for example, hemmented Faiily was
my favorite sessicdh | have a really great relationship w
so much, | earned a aoddfeel eavénimere grageetuldgn Whatdlsay & a mi | y
Hearing the stories of others helped Jared and a few of the other men who hadhséally p
familial relationships get some much needed perspective hbautortunate they reallyere

Besides struggling with familial relationships most collaged men seem to have the most

158



difficulty navigating the female relationship, and the methis study were no differeiithence
the reason it was mentioned by the participan
Men and Relationships
An analysis of the findings shathatnineof the fifteen men listed théden and
Relationshipsession as the sessithat stood out the most to theamdwas most applicable to
their lives and where they struggle as meor David, the relationship session really hit home
because he was in the procesgyhg to fix his five-year relationshipvith his girlfriend. Prior
to ManTalk Davidseemed to struggle with really understanding what was causing the
difficulties in hisfemale relationship but theMen and Relationshipsession opened his eyes to

how his emotional constrictionas damaginghis five-year partnershigHe said

Recently, i1itdés beginning to affect [my relsz&e
expressive, everythingdéds just piling up, |
session really hit home and made mdizedhat | was struggling with talking about my

emoti ons. And t hat Ispenialeitllwantto make thip my g a me

relationship continue to work.

For David, he was raised by his mother to think crying and talking about deep emotional
issteswasa sign of weakness. And even though emotional constriction and inexpressiveness are
not generally considerqubsitive or healthy characteristics the pervasive masculine discourse
teaches men otherwise, including many colaged men like DavidOver time, emotional
constriction and limitedsedd i scl osure | ead to problems in a n
othersias seen in Davidodés situation.

For Johnandsome of theothersthe Men and Relationshipsession was the most
beneficial andnsightful because it gave them a chance to see and hear from a lot of other men
that were alsmot into hooking up. This was hugely beneficial because prior to tlezierpe

many of the participasthad just wrongly assumed tmabstof their brothersvere hooking up
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every weekend or were at least interested in hookindBupas Kimmel (2008) found, ia

given weekend only about®% of guys are actually hooking up even though most men thought
upwards of 80% of their male friends were hooking up @astkend Thus, theMen and
Relationshipsession gave the men an opportunity to really understand more about thgphook
culture, the pressure its places on rteekeep up, and the distorted visidm tculture creates in
youngme nmirgls.

John told the group the following at the conclusion of the ses$ibnjust nice to see
othermenin the room think, likep | 6 m not satisfied with just hooct
bunch of girls. 6 Wedr e oV eThismaybexeasersadera dy f or
done, aKimmel (2008) declares:

Thehook-up culture so dominates campus life that many older guys report having

difficulty making the transition to serious adult relatiopshi They all say that eventually

they expect to geharried and have families, but they have no road map for getting from

drunken sl oppy 6Did or didndépld8e?06 sex to
Because so many young men argikpared for adult relationships as a result of the college
hook-up culture, programs lik&anTalk with specific sessions on relationships, hbgeome
increasingly more importamind desired by men looking to prepare themselves for the future.

Hence the reason tiMen and Relationshipsession was consistently ratedfas most impactful
session.
Tyler felt the same way altohnand was also glad to see that many of his brothers were

not just about hooking upAlthough T y | davodts aspect of the session was talking about

love and what it really means:

| enjoyedhearn g peopl esd tChhawsghtyssuormelacve.eopl e sa
| oved her. She was my first |l ove and now
everybodyds opinions on what | ove actually

How it forms and just all that. To actually see, like, where the man plays his role in that
part. Is he is supposed to, like, chase the girl at all times? You know, where does that
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line get blurred? Just different aspects of what our roles are and hqwabably
differs with a heterosexual or homosexual relationship.

Tyler and others halouble understanding what love means and what a healthy
relationships looks likbecause they have such limited experience, and rarely have had the
opportunity to have critical conversations about laveé kealthy relationships. sAmen get older
and prepare for life after college they develop a stronger desiesin anintimaterelationship
with a woman.But, mostcollegeaged men (including many of the participariaye limited
practice in the skills required (salfsclosure, reciprocityempathy, emotional availabiljtyo
evensustain a healthy loving relationship (Kilmart207). The lack of mastery of the skills
necessary to sustain a healthy relationship by most men, and many of the partisipactise
theseare the exact same skills that the dominant discourse teaches and perpetuates as feminine.

For the few menhat hadnever really had a lontgrm relationship, thegnay have
benefited the mogtom theMen and Relationshipsession Jareds ai d, A Hraealiyng neve
been i n a trhedtatsieosnssihompéwas t he most beneficial
andd o n, the¢ Iznefits and challenges. And, like, | actually feel a litdeerprepared and less
scar®Bhlr @augh di al ogue, r ef | eicsomemithe ceatraldendissofar i n g
critical pedagogy Jaredand some of the others whadhnever been in relationships were able
to developa more critical understanding lbw to sustain a healthy relationshigone of this
would have been possibleNfanTalkwa s n 6t i ntenti onal about chall
critical conversatins abouthese different topics.

Critical Conversations

One of the main goals dlanTalkis to give the participants an opportunity to have

critical conversations with other men, with the hope that these ceticaangesvill better

prepare them to continue having thesaversationn their everyday lives Before | could
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understand how the programay have better prepared and equipped the participants to continue
these critical conversations moving forward, | first needashderstantheir experience with
these types of daussions befortheir ManTalkexperience.The findngsshowthat many of the
participants had an increased interest in regularly continuing these critical conversations in
between théManTalksessionsand that the participants felt more comfortable having these types
of critical conversations as a result of their experience.
Lack of Experience with Critical Conversations Priorto ManTalk
A majority of collegeaged men do not and have not katlcal conversations abotheir
masculinity, sexuality, identity, emotions, relationships, and life andatefrom this study
showsthat thesgparticipants were no differen&or the most part colleggged menjust av e n 0 t
been given the opportunity or righnvironmergin which to have these conversatioaad most
are ill-prepared teventalk in-depth about these things on their own with&armeguidance.
Thelack of experience with critical conversations played a major rolp the t i dnitigd ant s 0
ManTalkexperience.For exampleCale said he had never had these types of conversations
before with other peopleHe told me fil nevertalk about this shit Thatdos why | rea
progr am. Whenever | 6m ar owetalk abott & the featerpity.e t h a't
And that gets ol d. o
For Chasethe questions and conversationManTalkar e A Lev el 100 and h
really gotten as deep before with other merot even with his dad or fraternity brothers. He
explained
ldomealtyii t 6s sad, but | really dondét talk to
sad. He should be there foranyofthqse e st i on s, aDag, wibashouldi o s e | i
do when t hli sr dhaalplpye nd®?mét tSanetimesatdlkdouGod t hes e t
aboutite Wel | , thatodés t he t htypesepfdeep quesiiokse Heeo one

are like, in the recruiting terms Bappa OmegalLevel 10 questions. Yowdn 6t me et
someone and be | ike,andt®le,n vreetha ké&ise ywomu i
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on mascWwliunidtondd s@pesotf hagituestTlonse | dondt e

brothers. t 6s | i ke that magic trick where you p
goi ng. That 6s why. | t 6 s gaingltobear.mearfd.ou as k
Youdbd better be ready to take it. nof hat s
one knows what truly happened in my family right now. No one knows but me. | really
dondédt bring that up, because when wedre to
want to talk about the funny. We want to talk about girls, anything but s¢imawices,

and real problems, so thatoés why.

But over time and through experiences ManTalk that giveparticipantsopportunities to
critically discuss an dmenbedomebetter peparedith lavwe ¢hese 1 0 0
conversations in their everyday lives.

Continuing Critical Conversations In-BetweenManTalk Sessions

An analysis of the datalso show that dter the first few sessiomaany of the
participantsdeganto continuehese conversations-betweerthe ManTalksessionsvith their
brothers, girlfriends, and family. I[#aoughthe participantsnay not have perfectdtbw to have
these conversations andigerenot able to get to the same level of depth outside of our sgssio
it did seem as though most at least tridthep a r t i @angnaation sf these conversations
in-betweerthe sessions demonstrathe positive impact the program had on them as anen
the value of their overaéixperience.

Bent ol d me, @Al def i[grlfriend]lalyout it. AftetMandalkyuistt h Ky | a
talking with her about what | realized, thing
things | want t o cTyla,mare ofthe iddad ayidouyled hp teak froon For
ManTalkkf | owed over into his everyday conversati ol
definitely continued talking and thinking abddanTalk A few times |1 6ve brc
ManTalksor | 6ve r el at ed ManTakd\othirg toslang or detailed. aBatkit t o
has played a rol e i nComot wlud smed,e cflinbvvea sdd fi iomist

people who are iManTalk like outside of the talks and just talked to them about things that
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they mentioned and bedike,6 howd s t hat gCoail neg ?e x piyahain aoekd?, 6 of
everyday basis if | can, because when youore
devolve into trivial stuff like drinkingomjst st uff t hat doe®dma matt er
about how he had a conversation with another brother (ManTalk about his drinking
becausénewas worried thathis brothewas dr i nki ng because he coul d
emotions and angérsomethingChasemight nothave done par to ManTalkor before he grew
more comfortable and at ease having these types of conversations with his friends.
IncreasedComfort and Easewith Critical Conversations

Even though many of thgarticipantscame intaManTalkwith minimal opportunities
and/orexperiencewith critical conversationghe data illustratethatmost of them left the
program feeling more comfortl) better equipped, and more excitedhave these
conversationsnoving forward Thep a r t i meéwgoand tosnfwt and ease with critical

conversations certainly impacted the meaning most gave tdMhaifalkexperience.

Bensaid in ourYeéalt I ntervk ewdminmore comfort
conversations. | def iBradhbdal v i sne ¢ aa bhoaddrt , s @
comfortable with 1it. After hearing all the m

| feel a little more prepared to talk about this kind of situfiy everyday life 6 Leénoeven

though he saitie has always felt comfortable talking about things, he said he is more excited
moving forward, Al ffeel l i ke | was al ways com
and depth that we talked. linlk that made me more confidearid | more exited to have these

di scussi ons now PRurithérihoreParrent my df meend@3he seeds t
through our conversations ManTalkhave definitely made me more comfortable talking about

these things. | t 0 stheseotypesefdeep thingsd kautyl anyready ahda | k a b
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wi | | i n §oshpariicipants were not only ready and willing to have critical conversations
about their masculinity, identity, sexuality, emotions, and relationships as a result of their
ManTalkexperiencenany of them weralso ready to take action and apply their lessons learned
in their everyday lives
Action and Application

One of the key tenets of critical pedagogy is moving from theory towards action and
application. TheManTalkprogram, informed by critical pedagogy, strives to do the same thing
T help men ilrmoving from reflection and conversatitowardsactively applyinghe lessons
theylearned to their everyday lives. This is extremely important because theory, reflaation,
conversation do not necessarily create critical change; rather, it is the actions and applications of
an enlightened individual that create changer that reasori,was interested in analyzing the
data to better understand how the participardaghave alreadwacted on and applied some of
their lessons learned in their own ldador how they might do so in the future

Immediately prior to the last session, the chapter had elections for the upcoming year.
Cal e, who hadnodt Ghapar®resddnt aofew weelsrpnor, ended tipominning
the election to everyoneds surprise. When |

planning on running a few weeks earlier, | wasigued as to what created the change in Cale.

He tdd me:
Totellyout he trut h, | probapblegiweuwlt dManTalkh a we s m a
A lot of the people that | was ManTalkswith and other people came up to me kapt
telling me to do it. But emtuntlMahfatktlt r eal i ze

helped mecceptimyself more as man, as leader, and as a normal person. | think
ManTalksreally helped me cross that boundary and because | am more comfortable with
myself | am more comfortable taking action in my life.

ManTalkalowed Cale to more clearly see and accept his strengths and flaws as a man and as a

leader, which gave him a nelwund confidence As a result of this experience, Cale took action
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with his newfound confidence and setioto run for Chapter Presidenitle put theory into
practice. He moved fromritical conversatiomnd reflectiorto concreteapplication.
After theMen and Alcoho$ession, Brad told me that he decided to quit drinking alcohol
until he turrs 21 (approximately two years). Bredormedme i | 6 m qui tti ng dri nk
now, because this conversation really hit a nerve with me and because of my past experiences. |
just think Iitdéds not somgtmangahdsasubaadhoéeael dby
AlthoughBradmay have been thking about quitting prior to the sessi@ur conversatiom
theMen and Alcohosessiom bout my br ot herds addiction to al
played in his untimely deatB,e 8s6t or y about , hasedsifrgterds BUbDry
dadbs drinking seemed t ®Brad hike€alehasdrethof mearingor | mpac
ot her s& st o selfreflectican Brdd tdok actmto lgedin abstaining from alcohol
Some of the other manoved theory into practice and toa&tion wihin ther differert
relationships. After leaving osessionsthey began to actively use their lessons learned in order
to repair and strengthesome oftheir familial relationships and romantic/committed
relationships.For exampleConnor began apprdaiag his family and his relationship with his
girlfriend differentlyafter critically reflecting on the innevorkings of these relationship$ie
told me:
| took action by working t@pproach my family differently. | talk to them a lot more and
alotmoe i n depth and | de fantedithataspectof mylifk e, d o n ¢
And it has made my family relationships a lot stronger and deep, Alsbéve tri ed t
better boyfriend. me a n , | d o n 6 a&bad doyfrierd, buit,6youdknotw,k e ne 6 s
alwaysi you alwayswant tobe better and yowant tobe the person you wato be with,

youknow? 8, definitely, | 6ve tried to step my
everything like that.
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Although Connor was one of the participatitat camento ManTalk alreadyhaving ahealthy
relationship with his parents and girlfrieridese findings seem to demonstrate MahTalkcan
benefit any and all meineven relatively selawaremen with healthy relationships
David, on the othelnand, had recently been struggling with his lbinge girlfriend as a
result of what he describeda hi s femoti onal unavai lfranbhisl i t yo w
subscription to pervage masculine norms. ffer numerous conversations and opportunites
selfreflect inManTalkhe took action in his relationshgmd applied what he learnéd
relationship that might have ended otherwise. He shared with me how he applied his lessons
learned and the impact they had on his relationship:

| can reallyapply ittoalltomy gi r |l fri end. Thereds just be
distance relationshipisi t 6 s h aAndit was dffectingl her morhan mebecause

| had to be strong for her. And, now, recentiypeginning to affect me really hard and

being that |1 6m not |justypilingupplikeeasfadey @, ietv@s ylt ihk e
hold allthatin.l di dndét really think | WwWadwantdip posed
to seem like a little bitchSo, you know, towards the end of fm@gram is when | kind

of got that realization and actuabdly exp
me an, |l think if | didndédt actually final
up because she was finally at the point she wagggoih o br eak up with
been that way before. So, t haitl sgeulefs saves
beenisheds dehydrated when Bqlactualipeasdowno t h
with herand talkel to her about the relahship, my feelings, my worries, and what the
future may hold. And damn did it make a d
but she |iked it. | candédt be that way al
expressivé even if it is just foher and this relationship. That is how much it means to

me.

Hearing how the participangtively applied the lessons they learneMenTalkin their
everyday livegprovided another layer for understanding how the participants mmeaning of
this experience. But, there were adg@cificareas in which the participants felt like further

conversation was needadd/or would be helpful as they moved forward.
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Further Conversations Needed

| never expectetManTalkto cover every male issue or solve every problem as it relates
to masculinity and college mem did hope thaManTalkwould create a platform for the
participants to begin having critical conversations so they could staetter understand
themselvestheir masculinity, and the roleplays in everything they do. With that sdiue
findingssuggesthat some of the sessions just got the men going and whssnghdicular
sessios enced many of the participanssiggestd that further irdepth convesations were
needed.The three areas in which a majority of the men suggested that footinesrsation and
time to work through specific problems was needed incluggationships, alcohol, and
emotions
Relationships

The one area in which a majgriof men told me thethought further conversation was
needed and where they were left wanting nvegis the exact same areavdinTalkthat they
found most impactful and beneficiarelationships. For Cale, he was and continues to be self
conscious aboutimself inside of hisomantic relationshipsHe told mefii 6 m al ways tr yi
gauge other relationships and how those work. So being able to have more congetsatibn
what works and why it works, what people are looking for, and how to havéthyhea
relati ons hi p Fordohnit vaasjusteabott inglieg.th@ time to talk througfs
relationship strugglesith and theMen and Relationshipsessiorwhile hdpful, really left him
wanting more Johnsaidil| never have,tmgtotalkdboubtivese enough
[relationship] issues and it seems that they have always just been predominant in my life. You

know, a lot of the other ones come and go, but relahips have never gotten easier.
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Cale, John, and some of the otparticipansreally just struggled to understand how to
have a healthy relationship be wmsidesfé¢henmpthepy have
havendot gotten enough good advice and counsel
friends, and becauskghooku p cul t ure that dominates todayos
serious relationships the outlier. As a restithe college hookup cultureand without
intentional programs likManTalk manycollegeaged mere n d kmgwjing] fittle more about
themselves and their sexuality at 28 than they did at 18, and the more subtle aspects of romance
and partnership | i Kiemmel 8688pri82mai n a mysteryo (
ManTalkseeks to help meon their psychosocial journey aad they begimeveloping
Mature Interpersonal Relationshighrough providing them with opportunities to critically self
reflect ontheir relationship strugglesvhile also teaching thehrow tolay the foundation for
establising a healthy mature interpersomalationship Butallofhi s candét be taugh
ninety minute session, so it is understandable that many of the participants wanted to further this
conversation and still had things they wanted to work through.
Alcohol
Another area in which several of the ndgsired furtler conversationwas in relation to
alcohd (usage, abuse, impactYhis was no surprisespeciallysince so much of the

college/fraternity experience revolves around alcohol and partyingiaoe theoverwhelming

majority of risky/negative behavior occurs when people are intoxic8eeln t o Thdmeme , i
and alcohol thing could be expandedupBnre c ause thatdés one a | ot of
0Ha ha, I got so dreurckd sl aas tp rrmoibg hetm G fbou tt 6rse alalp

ConnorandJessalsohadrelatedthoughtswith regardto continuing the conversation about

alcohol. Connors har e d, Al think something thmdn as f ar
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often kind of brustoff is the alcoholonas bei ng something thadt they
JesseeiteratedConnad s  psoa ynitn,g Al wil |l say, not jJust me |
needs more education and support around alcohol usagewilSsaly alcoh®.o
As a researcher and a student affairs professibkagw a majority of these ménnot
just the ones who brought it ipcould and would benefit from additional conversations and
education in regard to alcohohlcohol education within the frateal environment takes on
added meaning upon an analysis ofréeent literature which shows titaat80% of fraternity
men could be considered binge drinkers and 6% waguidify as alcoholic (Wechslet al,
2009). The men in this group were no diéiet. They tended to drink to get drunk, on occasion
they drank too much, and they usually tended to engage in their riskiest behaviors while
intoxicated. In this regard, they were stereotypi@alternity men Through theiManTalk
experience and the sessionMan and Alcohothey were challenged to reflect amaderstand
how damaging their alcohol usage could be on themselves, their relationships, their academics,
and their overall welbeing. But, alcohol plays such a huge rwehe college/fraternity
experience that it is groblem that must continue to be addressetione in which the
participans wanted to further help
Emotions
A lot of collegeaged memo notfully understand their emotior@d are not equipped to
expressor talk throughtheir emotionsvith othersi a developmental task that must be tesed
before ma can progress towards a deepederstanding and awareness of themselUeg
ability to | abel, experi ence,derditydtvelopmpniand s e mo
overallgrowth( O6 Nei | & Ca sMpndalkprovRiés Bohetime ogparttinity for men

to reflect on and work thralh their emotions and feelings.uBavid andRye are two
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participantghat mentioned they desired further cersatiorand helpn this area David, the
participantwho hadthe most challenge with talking about his emotions, shared the following
with me during our last interview:

Yeah, | mean, it would be great to have additional support in every airagetif okay, |

me an, |l guess for every area of the emotio
mean that you canodot be, | guess, aware of
struggle everywher e el sb@ggeststiuglei émotiomse | I i ke

For Rye, it wasmore about talking through his emotions instead of bottling them up or letting his
emotions and feelings cause anger and anxiety.
Yeah, just like angegnxiety. Just the proper way to deal with emotions, | guess. |
meaa, sometimes, itos | i[&ckinrmyownlitdetworklhlut down
just do whatever it is that keeps me distr
sometimes itds not a probl em, buometimgat of
l'ittle more constructive and, |l dondt know
that, it would help me, like, at least get an idea of what | should be doing and helping me
focus on it.
The problem is that when men, like Davidd&g¢g e, arendt abl e to ef f
their feelings(anger, ariety, depression, guilt, shajeseemotionscan become so
overwhelming that they disrupt sleep and learning proce$sgsexample, allege men that
endorse a masculigithat teachethem to restrict their emotionsByay i ng t hat HAevery
okdo even i f they are in pain and suffering, a
probl ems ( O6 Ne i Altho&ghMaaTalgpeovided Radidlabd Rye with an initial
opportuniy to critically reflect on their buried emotions and helped them begin to unpack some
of these emotionk theystill hadthings that they wardto work through and continue to
discuss.Even though this was only a tereek program and there were plentyacéas wherée

conversations could have been expanded and/or contitneechanging group dynamic was

vital in the increasing depth and intensity of the conversations as the sessions progressed.
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The Changing Group Dynamic

In trying to better underandall the ways in which the participantsade meaning of
their overall experience and its impact, timelings showthatthere was @hanging group
dynamicthat also played a role in how the participantsde sense of theilanTalkexperience.
This evolvinggroup dynamic played a major role in how the participants experienced each
session and in their individual and collective growth and development asTinepwent from
barely wanting to share their inaerost thoughts and feelings with each otih@ring session one
as a result of a very closedf group dynamico fully owning and regulating the conversations
depth and intensity during session téine two majoisubthemes that emergenl regards to the
changing grouglynamic include: mincreasng depth and intensitgnd anincreasimg level of
ownership and selfegulation
IncreasingDepth and I ntensity

An analysis othe datasshowsthat as the sessions progressed so did the @roepth and

intensity of conversations, and as the depth and intensity increased so did the |&arieing.
saidthe fird session was a little awkwandGuys were, obviously, afraid to share certain ideas
because wdnetobedi dn@tuess, | ooked down upon or |
for having an idea. o However, he | ater told
conversations were by the end of the progr am,
evelything we could from porn and everything. And it definitely showed our comfortalsidly
as a group of guys whogtiopen up with anything we have while learning from others

| think Rye put it best when he compared the increasing depth and igtehsit
conversationgnd its impact on learnirtg the way a middleschool dance progresses

Session oneéit was | i ke theThgerte twa skmbdtw a ot
learning goingonEver ybody wasél i k eniddleschoolwang, yoi | ower s
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know? And then, once it started, everything kind of went into motion, you know?
Everybody got more comfortable, evident by
the end everybody was able to form a thought, opinion or think a little moreltyitic
their masculinity anébout what was being said.
Harris and Edwards (2010) experienced sase increased depth and intensity over time in their
studies with college mea,r t i cul ati ng, AAfter some initial h
insightfuland poignant thoughts regarding their identities and experiences as men. In this way
their [masculinity] was like an egg shell. It appeared firm and impenetrable, but once cracked
everything poured outo (p. 57).
Beforethe conversatioa inManTalkcould ever go deep, the men had to understand and
realize that it waalsook to take off their masksChaseexplained
[The] first session was awkward, because everyone still had their cool mask. By the fifth,
people understood how to do it and undemdtabien we talk here, it means something.
We understand that wedbre not trgangtp to bul
talk about real shit. Around eight and nine session, we just came in and hit the books and
started talking about stuff, soegh. The last session, it was just lidda n , | canot
believed i tds done
C h a speignantcommentgave me a glimpse into the inagorkings of hisfraternal
brotherhoodandhowi s and hi s br ot he tesdGobeawmolelptblhy convet
Af |l aoarbsfhéputdi, fAnot adThenainreasan th@baseand the other men
havendt had a | ot of these ndeabéecvcogiveesat he
opportunities or environments to have #hestical convesations. A the conversations took on
increased depth and intensity the paraasalso began taking on increased ownership and
regulation of the sessions.
Increasing Ownership and SelHRegulation

In order forthe participantgo really buyin and gt behind théManTalkprogram Istrove

to steadily decrease my ownership and regulation of the group while encouraging them as a

173



group to take on increased ownership andrsgtilation. Critical educators, Freire (1998) and
Shor (1996), believe that bydreasing the power of a facilitator within a classroom or group
over time while simultaneou s eéxperiancesis ceeatsdithaty t he
(a) allows the participant to have more control of their leggnivhich stirs excitement))
validatesalpar t i ci pant 0 segardiedoehovedifferentthey mayg leagd; (c) r
forces the participants to critically talk and reflect while alsosatitrolling the group As the
part i ownprahipamséli-regulation of the progm andndividual sessions increased so
too did the positive meaning they attached to their ovetafiTalkexperience.
Two of the men commented about how they really took ownership of the sessions and
conversation as we got further into the programwhat that meant to them. John pointed out:
Wel | , t he ifwagjusstlike hadstasgetgaing. But, | think, by the end, |
mean, we were really owning the whole thing and we had some really relevant questions
and we got some really good groundeo And what was most cool wasw we
regulated anél called out each other during the last sessiofsu know,whenlike
peopl e wer emtbitorm ao/ri nwge raed tsecr ewing aroundél f
level of ownership it may have got boring or like been less fun.
Caleagreed with John, and added
You let the grounds be open to us in the last couple, and we talked about everything from
moneyto sexuality in a mature way, not just trying to get around it using jokes like we
usually do. | think the change from like joking about everything to talking about it in a
mature way is a sign of us taking more ownehipwhi ch ul ti matmly mad
more impactful
Theparticipantswene 6 t t h e noticmg) tlgat teere @vas a shifting of ownership
and regulatioras the program went on. As early as session four | also began noticing a

difference in the group dynamic and felt like they were ydaljinning to own it. Aftesession

four, | had the following observation notes:

(@)

| have comd¢otherealk at i on t hat |ourtsthddank thisvsreascaliaitye hi t
stuff is really starting to make sensdliem Theyreally seemed to get it lasight and |
loved thatheybegan challenging each other on things, asking each other questions, and
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being able to relate things back to masculinity without me even suggestirgnte that

meant a lot, because it meant ttietywere really owning theanversation.Theywere

learning and listening to each other and applying lessons we had learned in previous

weeks.
In the end, thenicreasing depth and intensity of the conversations combined with the participants
increasing ownership and regulation of the sessermedo have major impaain how the
participants madsenseof their overall experience.

Summary

Although each of th men in this study had a unigManTalkexperience and each made
meaning of it in different ways, tHmdingsdiscussed in this chapter paint a holistic picture of
how the groupnadesenseof theirexperience togethand its impact For the most parhé men
participated in this experience because they wanted to know if they were the only ones dealing
with masculinity issues, because they wanted to get to know their brothers on a deeper level, and
because they saw it as psedterapeutic opportunityAs they progressed through the
experience together they grew and developed as men through lessons they learned about
themselves, others, and masculinifjhe sessions that seemed to be most impactful based on a
review of the data were tiden and Familysession and th®len and Relationshipsession, two
of the most I mportant owdverManFalki na sa a opurnagg rmeam,d Sc
cover all subject matters or solve all the participants problems, thus many of the participants
expressed a desifor further conversatiorad opportunities to engage in critical reflection,
specifically in theareas of relationships, alcohol, and emotions.

Even though many of thgarticipantscame into the program with minimal experience
talking about such dical topicsas a result of a lack of opportunitiglse findingsdemonstrate

that most seemed to grow increasingly comfortable having critical conversations as a result of

their ManTalkexperience.As they became more comfortable with these critical emations
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they also began apphg the lessons they learned in their everyday livikgeereby moving from

theory to practiceTheme neaxeriences and how they made meaning of it was also impacted

by the changing group dynamic that occurred as the weegsegsedWh i | e t he parti ci
experiences and how they made meaning oMaeTalkprogram washe most important part

of thestudy i my viewpoint and how | made meaning of the experiaasthe researcher and

facilitator, which will be discussed in the next chapter, is also important in capturing the totality

of our experience together.
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CHAPTER SEVEN
CONCLUSIONS AND RECOMMENDAT IONS

A majority of collegeaged men do not have a firm grasp or understanditigeof
masculinity and how it impacts and intersectdwaill aspects of their identity. One of the main
reasons for the | a c k yowrig mann et the particgpantsiofthgg 1 s t ha
study,are coming of age in an era with no road maps, no blue prints, and no primers to tell them
whata man is or how to become one (Kimmel, 2008s a resultcollegeagedmenoften
struggleto navigatethe college environnmg and all their newiound responsibility and freedom.
In an effort to prove their masculinity, with little guidance and no real understanding of what
manhood is, they engage in behaviors and activities that-amnikeived and irresponsibly
carried out

Over the last thirty years there has been a new body of literature that has begun
examining ancddressingssues related to masculinitgdithe collegenale experience. But,
O6 Nei | and Casper (2011) argue t hvanthomgbhch gr ou
many studenaffairs professionals recognitgat men have problemthey have not anstill do
not know how to create psychoeducatigmalgramdo helpmen ManTalkhas been my answer
to OONei l and Casper 60s c gteventdtivarogransaimedap sy c hoed
helping collegeaged men better undémad their masculinity, and the presstudy ®rves as one
of the first indepth qualitative studies examining fratermitye nedxsper i ences i n a me
group.

This chaptesummarizesind dravg conclusions from theverallfindings and themes of
thestudyand theManTalkexperiencehrough@ anal ysi s of t hlhe studyods

strengths and challeeg of thestudy and thélanTalkprogramarehighlighted providing
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insights for othes interested imesearching in this topical area or who have interestaatinga
m e ngvosvth group.A set of recommendations for future research and praatézdso
provided,along with adetailed look into mpanTalkexperience anddw | was impacted as a
result.
Analysis of Key Findings

The primary purpose of thiesearch studig to gain a foundational understanding of
fraternity men 0 snalegiowta group and hwmayhelptfeem unadrstand
their masculinity In an effort to bring this study fullircle 1 offer an analysis of thiave key
findings that emerged and how these findings intersect with the-dikinsional theoretical
framework that undergirded tiManTalkexperience.
ManTalk, Masculinity, and Identity

One ofthe main purposes of this studytasfind out how the participantshderstandnd
makesense of their masculinity, how it impacts and intersects with all aspects of their identity
(race, gender and sexual orientatibogdy image, feelings and emotions, sedfeem and
confidence), and how a program liklanTalkcanbe beneficial in helping them become more
critically conscious selaware men. In order to assist the participants in making more sense out
of their mascuhity, their masculine subscriptions, and the role their masculinity plays in their
everyday life the unconscious hesbecome conscious, thevisible has to become visible, the
unknown ha®ecome known.

The unconscious became conscious as the mencivallenged to think critically about
how they defined, learned, performed, and understand multiples masculinities. Through deep
reflection and conversation the participants became enlightened about the power of hegemonic

masculinity and its alpervasive takenfor-granted, consensual nature which has led many of
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them to just unconsciously accept it as the gospel of manhood. As the participants challenged
each other and their subscriptsdn the dominant discourse they developed a deeper
consciousnes®f understanding how their masculinity is situated within a historical, political,
and social context and how it is greatly impacted by race, gender, social class, and sexual
orientation. Through this questi@osing journey the invisibility of multiple asculinities
became visible as the participants wrestled with and disentangled the intersectional nature of
their masculinity an@ll aspects of theidentity. In so doing they began to recognize the
multiple, contradictory, fragmented, incoherent, difed, unstable, and fluid nature of their
own masculinity and their ability to reinterpret andmegine it moving forward. And the
unknown became known as the men explored the contradictions of their masculinity and its often
constricting impact on tleability to develop competence, manage emotions, develop mature
interpersonal relationships, and establish their identity.

As the men traversed deeper into kh@nTalkexperience and began breaking down the
dominant discourse they learned: that altifothey were born male they mustiaety work
towards becoming methat although the dominant discourse of masculinity is predominantly
White there is much to be learned by how men of color comeno deal define their
masculinity;thati ma | e 8 m®tthe absence of gender but simply the result of the invisibility
andprivilegethatmenhave held in society as asult of being the dominant sehkat
heterosexuality is something that should be questioned and more deeply understood much in the
same vay that homosaality is questioned in societthat regardless of how perfect or sculpted
a man can make his outward appearance there will always fosbélf and confidence issues
that arise if he compares himself to other men instead of his relyiogmpersonal standard,;

and that feelings and emotions are not something to bury or hide from but something that should
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be embraced and expressed/hile ManTalkdid not itself create healthy men or solvetht
par t i assupsaididast@as a powéul catalyst nudginghemen in the right direction,
creating a more permissive environment whbksy coulddo the difficult emotional and
transformational work necessary to be more critically conscious about all aspects of their
masculinity and its inteections. Now that the unconscious is conscious and the invisible is
visible in regards to masculinity and its intersections, the participants are prepared to live more
authentic lives that are less constrained by hegemony and the dominant discould¢hehco
choose.
ManTalk, Masculinity, and Relationships

Chapter Fiveprovidescritical answers to understandingé t ot al ity of t he
relationships, specifically, their familial relationships, female relationsamstheir male
relationships.Although each of thearticipants discussed and described unique challenges and
issues that they were having inside of their differenticeiahips, the data demonstratieat the
underlying issue for many of these relatibproblems isan adherence to traditional masculine
ideologies.Upon having a safe and conducive environment in which the participants felt
comfortable sharing their issues and struggles inside of their different relationships they came to
realize thathe individual issues they were dealingwitle r e n 6t so wuniahere or ab
they were all dealing with nearly identical issues that were merely part of the trial and
tribulations of the developmental process of learning to establish mature isberger
relationships.ManTalksimply served as a vehicle for helping the participants better understand
how their masculinity impacted and intersected with all of their intimate relationships and it
helped them become more consciously competent abountdrisection so they could be more

successful in navigating these relationships in the future.
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For example, as the participants began deconstructing their own masculine subscriptions
and better understanding how their masculinity has often constiegdtvn lives and
relationships they began developing a more critical framework for making sense of their
relationship with their fathers. ThrouganTalk the participantsame ¢ realize that the
disconnectklungeror Wound most had with their fathersas not because of some lack of love,
affection, and/or intimate connectidmjt was reallyesultan from their own fathersubscription
to the pervasive maslioe norms and the participaniaconscious emulation of treesame
constricting norms. As program ManTalkhelped thearticipants realize that one of the keys to
developing healthgdultrelationships and becoming comfortable with being interdependent on
othersis acceping that all individualg including their parents will fall short of theideal.
Making this known to the partichepamésdstpeosagl
storieshelped them move forward their familial relationships, while also aiding them in
developingncreased tol@nce, a capacity for intimacg,wilingness to forgive, and a love that
is free from the wish that thegparents Bould have been different.

The formation of romantic relationships, sasex friendships, and crosgex friendships
is a critical part of adtmaoleyessetpngig anhmpaertant i al de
context for the development tifese relationships (Chickerig@gReisser, 1993). Through this
experience the participants were given an opportunity to critically examine and deconstruct their
different femalerelationships (friendships, hoalps, romantic) through a more gendered lens
that took into account their masculinity and its impact on these relationgkrpsnalysis of the
datashows hat t hrough t he panTalktbey gamedthattér e x per i en c e
understanding of: the reasoning behind why their female friendships tend to be more nurturing

and honest as coraped to their male friendshipiie detrimental nature of the college hagk
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culture in regards to building a satisfying contedtrelaionship in the futurethe role
masculinity plays in their romantic relationships and the best way to go navigating andreyista
a longterm relationship; th8ilinguality between genders thatenmust master in order to be
more successful in theielaionships with women. Bking all this known to the participants
throughManTalkonly better preparasento navigate the emotional challenge (men benefit
more emotionally from their dérent crosssex relationshipsihe sexual challenge (sex can
often ge in the way of many crossex rdationships)the equality challenge (men are typically
thedominantplayer intheir crosssex relationshipsand the audience challenge (managing
assumptions of ot iteosssex elatmnshipsynrenrth@iscrosssex f er e
relationships and friendships

The men in th study alsdalked a great deal about the importance of tinaile
friendships, but prior to themManTalkexperience, many of them had noadew superficial
many of thesdriendships werand what they werlacking. hrough this experience they were
better able to see how themmesexrelationships including their norfraternal and fraternal
have been restricted as a result of the aggressiveness, competiveness, homophobia, and lack of
emotional intimacy that is bred into these relationships via traditional masnolimes.
ManTalkalso providedhe menwith an opportunity taollectively reinterpret and deconstruct
the systematic social mechanisms that have constricted their méensgs. As they re
examined their male friendships and what was missing they came to realize that they had the
power to fiunmakeo and fAremakeo t heopen honest,ends h
communication and less altgust drinking beersogetheror playing sports togetheMost of
the participantgeft the program even more excited to rebuild and reframe many of their male

friendships as a result of experiencing the positive benefits ofMfagim alkrelationships, which
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they all agreedvere deeper, healthier, and more intimate, trustworthy, and satisfying as
compared to any of their other male relationships (per the data).
ManTalk and the College/Fraternity Experience

Many masculinity scholars argue thaghrer education professionals need to do a better
job arming men with a roadmap for more successfully navig&uydandi as a stage of lifé
more consciously, more honorably, and with greater resili@gGioamel, 2008). The findings
from thestudy showthatManTalk as a program, educatedipportedandoutfitted participants
with some of the necessaskills and tools tanore successfullpavigate the college/fraternity
experience in a more congruent and critically conscious manner. For examplgh eI alk
the men were given numerous opportunities to critically analyze and expose thadictiotrs in
their livesthrough an examination of their espoused masculinity and identity with the masculine
identity they actually perform and liv@ut in ther everyday life. As the men grew more
enlightened about the incongruity in their life between the men they said they wanted to be
versus the men they really were, they gained a consciousness that shotlidreipore
successfully navigatintheir collegeitraternity experience in a more happy, healthy, and
congruentwayF ul f i | | i nf2908¥Kequasnte hefp snen more successfully navigate
Guyland theManTalkprogram equipgarticipants with anap forbetterunderstandinghe
intersecting roads of tiremasculinity and identity while also helping them bettavigatethis
often difficult landscape.
ManTalk and Critical Conversations

The first rule of the guy code, a rule that many of the participants subscribed to prior to
the experiencas thatyou can express no doubts, no fears, notiems, and no vulnerabilities

(Kimmel, 200§. The findings presented in Chapter Six show k@t Talk provided a free
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weekl y pass QGultue of Sikencéhan a inajosty of collegaged men subscribe to
and push on to others. The emerging data presehteusthat as the men became more
comfortable having critical conversations about their trials and tribulatiohgegards to their
masculinity and idetity developmentnside ofManTalk they also grew more comfortable and
prepared to have these conversations in their everyday life. For example, as a result of having a
safe environment in which David felt comfortable initially working through his isslated to
his emotional constriction, he felt more confident in addressing this issue inside of tyisdive
relationship with his girlfend. Although the data revedtet the conversatiorgarticipants
began having outside danTalkwith their fricnds and familiesnay not have been as deep or
critical is irrelevantasthe firststep in movingheoryto practice and trasrming hegemonic
systems ishroughcritical dialogue (Friere, 1970).

The studyalsodemonstratethatthrough critical convesationsManTalk as gprogram
hel ped to humanize, validate, and normalize p
masculinity, race, gender and sexual orientation, body image, feelings and emotions, and
relationships. Through dialogue, reflion, and storytellingdanTalkprovided an avenue for
participants to begin deconstructing the pluralistic ignorance that is perpetuated via the dominant
discourse.For example, the findings illustratieat participants often falsely perceived that their
i ssues and struggl es wer e diwhentinaktrealitytyey di f f er e
wer enot a tthe pdrtitipantsare intoahte progfam thinking, | am the only one who
feels insecure in myself as a man, | am the only one whodhiaea how to talk about my
emotions, | am the only one who really dislik
drink all the ti me, I am t-bapeanddhaving/sexomtherandomo i s n

people. However, as they progressedughiManTalktogether they were able to collectively
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breakdown and critically question these faulty tak@ngranted assumptions, and in so doing
they gained increased awareness, confidence, and reassurance in themselves as men.
Making M eaningof the ManTalk Experience

The participants created meaning individually and collectively from khanTalk
experience as a result of having an opportunity to openly dialogue about masculinity, to reflect
on their lives and experiences as men, to critically analyze the social and political structures
created by the dominant discourse, and as a result of Healigrgged to take action in their
everyday lives.Because naming and critiquing masculine ideology is a new intellectual terrain
for many male students, achieving success in this area is best done through a critical pedagogical
lens that embraces dialogselfreflection, critical analysis, and actioAs described in Chapter
Six the participants also made meaning of this experience via the lessons they learned about
themselves, their brothers, and masculinity, via the increasing depth and-naticalof the
conversations that the men had witManTalkand outside of it as they continued these
conversations, and via the changing group dynamic which became medeesskd and self
regulated as the sessions wore on.

The process of learning and kirag meaning however does not occur simply as a result
of an experience. Rather, Dewey (1916) argues that an experience creates meaning only when
critical reflective thought leads to growth and the ability to act and react within a more informed
perspectre. ManTalk as a program, met each of the men at tiespectivalevelopmental life
stage and through recurrent critical reflection and conversation about the discourse of
masculinity ad its impact and intersectiorie participants wear pushedsp heir edge of
knowing. Through the deconstruction and interrogationh df e p a r rhasculineidemtities, 6

belief systems, and the larger social systems at play, meaning was made as they began to reform
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and transform both individually and collectivgli their habits, assumptions, and perspectives
about what it means to be a man.
Strengths and Challenges of the Study aniflanTalk Program
As a novice researcher | encountered many ups and downs as | embarked on the
dissertation journey, undertook tilgaalitative study, and simultaneously facilitated this
program. As a result, | have come to better understand and appreciate all the specific strengths

and challenges that were embedded in this study. Because the body of research on college men

andmase | i nity is so young and because there is

groups and their impact, it is vital to discuss and reflect on the strengths and challenges of this
study. In so doing, | hope to better equip and prepare those resaand practitioners who

may do further research or programming in the area of college male development.

Strengths

The key streniips ofthe study included(a) theamount of diversity amongshd within

the participants(b) my connection and reianships with participantgc)thepar t i ci pant 6s

\

honesty and vulnerdily with each otherand még)t he par ti ci pant s i ncr esé

program and curriculum; ar(é) the parallels ad similarities in the participangswers across
all data sourc®i interviews, group sessions, personal journals.

The greatest strength of this study is probably amoudivefsitywithin the sample
population. The participanted varied backgrounds regard to their ages, races, religions,
sexual orientations, and socioeconomic status. The participants truly were a patltiijack,
White, Hispanic, Korean, Vietnamese, gay, straight, lower class, middle class, upper middle
class, Catholic, Bapst, and Atheist The diversity of the sample takes on even greater

significance as an overall strength when it is realized and remembered that this diversity existed
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inside of an IFC fraternity which tend to be predominately White. While qualitatesearch is
not primarily meant to be generalized to a larger population, the diversity within this sample of
participants, allow the results herein to be more applicable and generalizable (Patton, 2002)
across the spectrum of all male college studentsrapared to other qualitative studies.

Another key strength of tretudyis the connection and relationships that | developed
with the participants. Althougl@Glesne (2001) argues that the monefunctiors as a member
of the group, the morenerisks losing the eye of the uninvolved outsidee; also makes it clear
thatthe moreoneparticipats, the greateopportunity one has to learn and build relationships.
Coming in as an outsider | was nervous thatparticipantsnight not open up or that theyight
se& me as just eaemdtqlueButigwassvioitgylo nd ifAdth 6t real i ze h
of a connection | made with the participants until | started getting the rafidbrm a n ktextg o u 0

ard calls during the week from the melRor example, Daien texted me after olvlen and

Familysessi on, saying, AThanks Shane for all you
thing. Divorce isnod6t easy. But | appreciate
during the study l alsoreceiveda unexpected text from David, sa
my emoti onal self or the girlfriend is going
You are the man. o The best part aboutis my con

that | have even been able to maintain many of them evenladtprogram ended
Themends honesty and vulnerabilityiswith eacl
another key strength of tlsudy. An honest and vulnerable man is something toeiqte.
Fifteen honest and vulnerable men meeting weedkndweek out for a semester is an
inspirational and transformational experience. After | showed up on the first day waaring

ancient Hawaiiamask andook it off as a sign that ogpace was place wherall the men
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could take off theiarmor andnasks and be real mehonest and vulnerable mént was easy
for the partigpants to try and dthe same.John wrote in his journal about his thoughts on the
mends honest y lameant evanythingeto naepbiedausd | know riow that other
people so close to me are going tHrfoudhk temeig
created was not one that bred open and honest dialogue and vulnerability, the program would
have hadess ofan impact on the men and how they made meaning of their experience

An additional strengtbf this studyis how the participants gradually took ownership of
the program, the curriculum, and the weekly conversations. As a critical educator being guided
by the theory and practice of critical pedagogy, | strove to steadily decrease myicasttbe
facilitatori over the sessions and conversations while simultaneously empowering the
participants to take more control. Although | had session outlines that helped guide the
conversation each week, | embraced the reality of not knowing just exactly where each lesso
woul d go. | n t h ethdiwhgn | etrgo of the ris if thegoarticipants woula
be ready to steer and guide the conversation. What | came to realize is that even though they
took the conversation inoavdrseattbanwhsdbtnasts
would have likel, none of that really matterdag@use as Dewey (1916) points aalt,social
interaction is |l earning. As soon as | embrac
where the participantodés wanted the conversat.i
conversations, they became critically active leamestead of just passive observers.

A final strength of thestudyis the parallelsand similarities in participagbanswers
across all data sourcésnterviews, group sessions, and personal jourrfailsce | approached
this study from a critical catructionist viewpoint | expected to see multiple realities created by

participants depending on the type of data instrument used, whether or not they were alone or in
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a group, and/or whether or not they were talkingvoting down their thoughts. | wagrong.
What | found through an analysis of all the data vperellelanswers, parallel stories, parallel
emotions, parallel masculinities, and even parallel realitieg.the study also had unique
challengeghat had to be overcome

Challenges

Therewere three specific challengéhat | encountered during tetady which should be
notedand discussed in greater detéal) data richness of some participants) issues elated to
the personal journalgnd(c) attendancdnased issuesAlthough thesehallenges may have had
a minor impact on the overall study, most were negated as a result of data triangulation and
sample size.

When conducting interviews or grodgased sessions there are always some people who
haved ot t o say wdomdpeoplethahhave sn irdriguing $tory they want you to
know about and o tveakas such abautttherdselvednte peo@erthiat kmow
exactly who they ar @& oranidlat®whb thay areAs & rasearcbes, h 6 t
facal this obstacle as a part of theidy and it led to some participants being more information
rich and others being lessformation rich. The challenge whaging to paint a holistic picture
of the different parti ci ppamdpantwenptas i ences
information rich as others in the study.
be information rich, it probably just happened as a result afuh®er of men in the groughe
limited time we had to converserthyg our interviews and each week during our group sessions,
andas a result acfome participants not being as articulate or critically reflective as others.

The persongburnals of the participantdso created minor challenge throughout the

study. Although personal journals can brtremely beneficiah the data collection process,
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they are only beneficial if the data contained within them is rich and each journal entry is written
while the participant is still being critically reflective on thigoughts and emotions resultant
from a session. The personal journals were a minor struggle for two main reasons: a lack of
follow-through by some participants and a lack of reflection within the journal entries by some
participants.Unfortunately, it tok a lot of prodding and poking to get the some of the men to
submit their journal entries each week and a few men did not get around to submitting all their
journal entries until the end of the program. Besides a lack of falloough with the personal
journals by some participants there was also a lack of reflection by other participants. For
example, some participants gave only very brief, one sentence answers to the different journal
prompts each week and most others only wrote a few sentencearageaph.

Attendance isnother minor challenge that | faced as part of this qualitative study. At the
beginning of the programimformed all participants that throgram was voluntargoif they
needed to miss a session for a legitimate reason it would be ok. But | also stressed how the
ManTalkprogram was a series that builds upon itself week afeek and topic after topic.
Only severof the participantgsittended all teManTalksessons and had no absences. Three
paricipantshad one bsence,liree paitipantshad two absnces, one of the participants had
three absences, and one participant (Larmyho bastally dropped out of the studyhad six
absencesThough most participastusually informed me that they would be absent for a specific
session and most of the participant absences were excused (death in family, test next day, sick),
it still may have had an impactalbeit minori on their overalManTalkexperience and how
they made meaning of the prograidowever, none of the challenges just discussexnild take

away from the influence and impact this study should have on future research and practice.
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Recommendations For Future Research and Practice

The academic discwse associated with understanding college men as gendered beings,
how college men understand and perform their masculinities, the obstacles and challenges they
face as men throughout oadle, and how maidspecific educational programmimggay aid them
as nen in navigating the college environment in healthier and more successful ways, is himited i
its overall scope and depthadvance and recommend that further research and practice
needed in the following areasxamination otritical masculinities whin the college settinghe
linking of stucent affairs practice tetudent developmengpadigmsand mendés | ssues,
programming for mergolleg e me nds g r o mamber devetmpmerd withiathed
fraternal setting.
Examination of Critical Ma sculinities Within the College Setting

The findings of the currerstudy provide further support that the privileged nature of
dominant group identities (college men in this case) often leaves them unexplored and
unexamined not only in the literature but also in the individuals themselves (Johnson, 2001,
Jones, 1997)Because dominant identities and systems, like hegemonic masculinity, often go
unexamined, @ing individually as atudent, administratopractitioner or researcher against
thesocial,political, and cultural tidef the dominant discourgealmaost ensuefailure.
Therefore, he study and exploration of critical masculiniteesl masculine identity development
embedded within the colleg®ntextmustbe on-going, systemati@ndmulti-pronged Harris
and Barone (2011) argue that it will takeubstantiband longtermcommitment to examining
intersections of identities and a dedication to understanding men and masculinities from a critical
and social justicperspectivbeforeadministratorsill be able to do thé&ransformative work

that their instituons, students, and specifically college men, desefne. Kimmel and Davis
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(2011) pose that only, AA critical perspectiyv

sociol ogi cal as p e owill sransfdrmGuandandd s ( e vE4 op ment
Whilethisstdy used a critical approach to exami

their experiences in a menods growth group, fu

educators and administrat@e to transform the system of patriarchy, powed, llegemony

that most college men subscribe to and benefit from, and that often oppresses and subordinates

men of color, gay men, transgendered men, as well as female stuslieices so many people

contribute to the socialization of gender and the retgiment of hegemonic masculinity within

the college setting, further researcheeded to better understand hgander queer individuals,

women, and even faculty and stafivho oftensay they oppose arveactively worled

against the destructive natwkehegemonic masculinifly perpetuate it via their actions,

behaviorsyrelationshipsand teachings (Wagner, 201Davis (2010) calls forurther research

to be conducted that explores how men see themsasvemrwithin the context of the

restraintsconstraints, and expectations of the male gender Exlwards (2007) advocates for

additional researcthat helpsadministratordetter understand how the practiceerposing men

to personal influences, literary and historical influences, alternat®nrgo$ masculinity, and

consciasness raising academic coursesyhelp thenmbegin to transcentther subscription to

hegemonianasculine normsThrough a continual and mulpronged approacimcused on

additional research and practical application bedps college men bettanderstandhegemonic

masculinity the dominant discoursandthe systems in which it is embeddstijdent affairs

professionalfiave the unique opportunity to aidllege meras they reinterpret their

masculinities toward a moredalthy, adaptive, seduthored identity.
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Linking Student Affairs Practice, Student Developmentheory, and College Men

Although student affairs practice, student developrttezdry and the current issues
facing college men are all innately intertwah¢he link between these three distinct phenomena
has been mainly unconnected. This study sought to connect thiswvéydimk by qualitatively
studying the experiences of fraternity men pa
trained stident affairs practitioner, through a critical student development paradigm. However,
this is but one study that has actively sought to connect this link, which has been greatly missing
from theresearch and practicélnfortunately, nost student affairprofessionals falsely believe
that they critically understand men, their development, and their geglderd experiences. But
as Laker (2011) points outeither the graduate preparation programs nor the workplace of new
student affairs professionalseazonnecting the bridge between male identity development and
student deglopment paradigms. Asares@p Nei | and Cas pteerlackoR011) po
understanding of masculine identity development by student affairs professsdhalseason
whyvery Il ittle theoretical | iter attude® exi sts o
development paradigmsdopefully, as new and current student affairs professionals are better
trained and educated in addr e xlsandpyacticeghatdt s 1 s s u
connects this thremay link between student affairs practice, student development paradigms,
and mends i ssues.
Campus Programming for Men

Over the last fifty yearsolleges and universitidgeave made great strides in creating
offices and programs that assist and support female students, multicultural students, first
generation students, international students, and students with disabiitie$ which were and

still are greatly neededBut nowmore and moreollege men are struggling both inside and
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outside of the classroom, and some would argakthiey have been left behinBecently, there
has been a push aimed at helping metebanderstand their gender and arming them with the
tools and skills tanore successfully navigate the college experience throughedyvafi
campusbased programsThe recent question student affairs adstnaitors have been asking is,
A Wat type of programs dwe need tocreateand develop to help cotlee  m eTheadswer is
campusbased programs likglanTalki programs that support and challenge college imen
programs that educate and enlighten college inograms that are critical in nature yet fun
and interesting programs that help men deconstrtheir masculinity while simultaneously
giving them the tools to rebuilahd reinventthemselves.

There needs to be more orientation programs that are focused specifically on men and
that address and challenge their preconceived notions of wharsrtebe a college man
(Harper, Harris& Mmeje, 2005). The men themselves need more programs and services that
are actiororiented and that engage them in conversation simultaneously (Davis & Laker, 2004).
Universities need more programs that address¢ ege mendés choices with
alcohol (Courtenay, 2004). There is also a vital need for more programs that educate men on
healthy living and the consequences of risky behavior (Courtenay, 2000). Universities need more
programs that addresexual assault, bystander intervention, and the relationship between
masculinity and violence (Capraro, 2004). More restorative justice programs are needed that
help men connect their conduct and behavioral issues to their masculinity (Ludeman, 2008).
And there is also a need for more mspacés gr owt
where they can dialogue about manhood, masculinity, the issues and challenges they face as
college men, and the process by which they become the author of thedtesityi(Davis,

LaPrad, & Dixon, 2011). Of course, these programs and services should not take away from the
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programs and services focused specifically on supporting and assisting female college students
and/or other traditionally marginalized student plagions; rather, they should exist on campus
together in harmony.

There is also a vital need for further research on how each of these daaspds
programs (listed above) specifically impact male participants, how these programs may benefit
college ma in understanding themselves, how these programs may aid men as they navigate the
college environment, how these programs may help college men in becoming more health
conscious, how these programs may aid in decreasing the risky behavior of collegewnen, h
these programs may help in decreasing male conduct violations, how these programs may aid in
decreasing the alcohotlated incidents involving college men, and/or how these programs may
aid in decreasing the number of rape and sexual assault casa® thetpetrated by college
men. As more maispecific programs and services are created, developed, and implemented,
and as additional research is conducted in understanding the impact of these programs, student
affairs professionals will come to bettarderstand which programs are the most and least
impactful in helping the men matriculate on their campuses.
Coll ege Mends Growth Groups

Based on my extensive |iterature review th
would seem to be one of thiest in-depth qualitative studies focused specifically on
understanding the i mpact and i mplications of
how participants made meaning of their overall experience. Although the present study provides
muchneeded insight into the overall impact of@aéale growth groups on college men and their
understanding of their masculinity, it does only represent a aime contexbound snapshot of

the participargdperspectives. Additional research and pragieceeded so as to further our
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understanding of the | mpaManTalgésapotentals gr owt h g
programmaticolutionfor helping men better understand themselves, their masculinity, and how
to more successfully navigate the collegiateesignce.

Vareldzis and Adronico (2000) recommend st
to see how t hregstanding @& mdsculmigomething that has still been
overlooked in the research. léngitudinal study examining the impadttbe ManTalkprogram
on participantslong after their participatiors vitally needed in order to better understéiid
andfhowo participation in this type of athale growth group may have lotgrm benefits on
participants in helping them become maritically conscious sediware nen. The proposed
longitudinal studywhich could be qualitativejuantitative, or mixeanethod,could survey past
participants at specific points in time (6 months after, 1 year aftelorehgleas after) over a
pre-deermined period to gain additional insight into the potentiali@mm impact of this
growth-group. Results fromlongitudinal studyexamining the impact of a program like
ManTalkwould help researchers and practitioners better under$tarsrengthand
shortcomings of oréme programming (singldose) vs. ongoing, systemic, and mpltonged
programming on college men, which Harris and Barone (2011) posit as being much needed.

Further research should also be conducted that examines the patgpizt] of such a
program or a similar orsavithin different altmale student populations, such as with: male
residence hall communities, mends athletic te
cadets, men who are a part of the LGBT community/cndale students who are a part of a
uni v er s-scholad progfammNotsonly are these groups already intact, but many times
they are the groups of men that are struggling most with understanding their masculinity, gender

role conflict, and navigatg the college experience (Davis, LaPrad, & Dixon, 201tiyvould
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also be highly beneficial if additional research was conducted that looks into how men of varying

ages angradesnay make meaning, benefit, and/or be impacted by participating in aprogr
like ManTalk For example, do firsfear men make meaning of the program and/or gain more
from partcipating as compared to fourtlear men? What about the difference in impact and
meaning for traditionaaged college men vs. ndraditional older cdege men? Lastly, further
research should examine how profession@tyallmale growth groups compare and contrast in
their overall impact on participants compared to gaeilitated programs.

Professionals who plan on creating their own program anefioing their current
program need to be critically conscious of the following program variat#ash of which may
impact their program in some way, shape, or form:

Length of programi Tenweeks, twelveveeks, alsemester, alyear

Number of particimntsi Five, ten, fifteen, twenty, thirty

Facilitator of programi Professor, administrator, student/peer

Location of programi Classroom, locker room, chapter house, living room

Session topics Men and relationships, men and family, men and pornography¢c €
Conceptual framework for prograni Critical masculintyChi cker i ng and
Seven Vectors, Baxt e-Authdrahipol dadés Theory

= =4 =4 -8 -8 -9

Member Development within Fraternal Setting

Although fraternities and fraternity men have been studietbpth for many years there
is very little published research that specifically examines the impageafificmember
development programaithin the fraternity settingMany organizations, inading Kappa
Omega havefailed to gather empirical data that would tidmin truly understanding ithey
are successful itheir endeavor to aid ithe overall growth and developmeinboth personally
and professionally of their approximately 15,000ndergraduate membersor example,
Kappa Ome dgave infarneason id tegards to understanding howfrtiternity

experiencgheyendeavor to provide imptstheir members intellectually, socially, relationally,
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professionally, and/or as leaderShe organizatiom o e $avédear evidence besides retention
and GPA that proves members are betteasfd result gbining theorganization. An&appa
Omegad o0 e havédata that showiif 0 andfhowd the developmental experience of a member
leads tancreased masculine awareness and understanding of gender identitiapfa,
Omega s thédnly fraternal organizaticsearching to findhis data

The currenstudy providegreat insight into the areas in which fraternity men are
struggling, areas which fraternity men want and need additional support, and how -tpasgx
discussions may be beneficial in providing a more impactful and developmental membership
experience for fraternity men. But this single @inee program within one organizatiom one
campus is just the beginnin@here are 75+ fraternal organizations within the N@uherican
Interfraternity Conference with over 5,500 chapters located on 800+ campuses comprising over
350,000 total fraternity men (Norimerican InterfraternitfConference, 2013)Many of these
organi zations only provide an educational and
eight weeks. Té lack of active programming outside of the new member prograledge
program- has left many fraternity megesiring and wanting more out of their fraternity
experience and these men deserve more.

Fraternal organizati@aneedto do a better job in how they go about creating and
designingtheir member developmentqgrams andh how they assess argtaluatehese
programsa determine their effectiveneésvhich is vitally needed if these organizations are
committed to truly aiding in the personal and professional growth &30@®00+ fraternity men
across the countryKappa Omega, as an organization osmitted to leading the way in the
important endeavor of changing the fraternity experience to one that more closely aligns with the

student 6s curricul ar aeexguesigningerpregrams té-better abgrn a mp | e
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them with gender develapent and student development modtisyare putting together a
comprehensive assessment strategy to measure growth and developnidetly aedusing a
variety of professionals in the field to d@ltemin this endeavor. But there is still a lot of
resarch and practice to be done in this dare@t only by the fratenal organizations themselves,
but also by researchers and practitioners in the field of student affdiGraek Life who are
advocatdor theseorganizations.
Researcher Reflection

Although the primary purpose of this study wasndarstand how the participanmnade
meaning of their experience in a men6s growth
felt it was important for me to also examine how | too was impacted by tdig stMhat follows
are my thoughts and reflections on how, through this experience, | have grown, developed, and
become more critically aware as a man, as a researcher, and as a student affairs professional.
As a Man

As acritical constructionist | believe that | am who | am, as a man, only because of the
relationships and experiences | have had throughout my lifetse result of each new
experience and relationship | am given the opportunity-exeeanine my common sense, éak
for-granted assumptions as a man and what | knowtabgself as a gendered being. But
through myManTalkexperience havelearned more than | could have ever expected about
myself as a man and my masculinifylearned that even though I try to e tvery best man
possible | am still a flawed individual. |learned that, even though | am always working with
men to help them understand the impact their masculinity has on them, their identity, and their
emotions, | never even realized how overwhelnang painful coming to better understand my

own masculinity was going to be on my psyche. | learned that, just as | talked with the men
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about building and rebuilding their familial relationships, | need to do the,ssspecially with
my brother. With regard to masculinityl,learned that still struggle movingheory into practice
in my own life. 1 know my hegemonic masculine tendencies have caused me to sometimes have
low seltesteem and poor body image, bdtdb n 6t know howkndwony aut ocorr ec
masculinity and how | saw my father treat my mother has impacted my relationships with
women and how | treat them, but it has been so ingrained in me that sometimes | conduct myself
in a way that is not becoming of a gentleman. Thankfully, througlexiperience | had the
opportunity to reexamine myself and my masculinignd was given another chance to
proactively work on becoming a better more sslfare ma.
As a Researcher

Throughout this study | was constantly learning, growing, and evoasrayresearcher.
While | came into this study with a foundational understanding of qualitative research and the
research proceskby no means was an expeAs a researcher, this experience has helped me
become even more critically conscious of ev@ng around me and everything | do and say.
When you become so ingrained in your work as a researcher your theory truly becomes a part of
you. | understand and study masculinity through a critical lens and work with college male
students through a studetevelopment lens, and as such | am constantly viewing the world
throughthesetheoretical lenses. Now that | have put on these theoretical glasses and see the
world through theni like a superher® they are my blessing and my curse in that | can never
take them off. It is impossible now, as a researahdrpractitionerto not always be fully
cognizant fully awarei of all the masculine hegemony that surrounds me and how it is

embedded in a social, political, cultural, and economic context.
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As a Student Affairs Professional

While | never planned on making student affairs my profession, | think after almost ten
years of work at a several colleges and universities across the country, two masters degree, and a
doctorate, | am in for the long haurhroughout the past ten yearsavie learned a lot about
myself andhe profession of student affgif®wever, this study and the meso participated
have taught me more than | ever learned in the classroom or through a textbook atwauetite
stateof college men where they are struggling, where they need help, and how I can have an

impact on this generation of college men and future generations as a professional within the

field. Theexperience haalsoreminded me that sitting belira deskdacen 6t change | i ve
How can we aid in the development of a mal e s
desk? We canot . We do it through our intera

them, through our mentoring of them, through swpport of them, and through cedlucational
disciplineof them (if necessary)

This experienceeminds menow important our work is, as student affgirefessionals,
in providing an educational, developmental, impactful, and engagingf-aldssroom
experience to college men. The typical colegale spends, on average, onlyhbbrs in the
classroom each week, which means he has roughly 153 hours outside of the classrgom
week or 92% of his weekly time. The literature presented in Chapteri§aear in showing
that when college men are not or choose not to be actively engaged or invebad s or in
the community they tend to fill their time with video games, engaging in risky behavior, binge
drinking, hookingup, and being otherwise umgluctive. Thus there is a vital need for
additional programming that will aidenin adjusting to college, being successful while in

college, and effectively trangning out of college. None of thisiisally taught in the
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classroomyet it is expectethat collegemen will just figure it out. ThélanTalkprogram,
although it was only a few hours each week, is just one possible programmatic solution for how
we can better engagand challenge college males.
Final Thoughts

Many college men on campusssoss the countgreunconsciously and invisibly
strugglingas they navigate their masculinity, ident@ydrelationships They may be doing
well academically, they may be engagedcampus, and they may even be leadestuafent
organizations, but there is often an internal struggle that is brewing inside of these men. Without
a roadmap to help guide them through the college experience, or a support network that they can
turn to should they have questions|legemen ofen struggle internallgs a result athe ever
constanpressure to confm to hegemonic masculine norm&s a result these men amitand
perform their masculinity in ways that are often destructive, damaging, risky, and unirealthy
an effort to proveheir manhood

The fifteen fraternity men that participated in this qualitative sardyo different than
the stereotypical college male. Thagmainly good and decent men who wamtlo well
academically, who wartb be engaged outsiaé the clasroom, and who watd be leaders in
their fratermty and oncampus. They enjdyanging out with thie buddies, partying and
drinking on the weekend, and randomly hookupgwithwomen. But they also struggle
navigating their masculine identity and thesychosocial development without a true support
network or a safe space where tisaypdialogue about theseternal struggles and dilemmas.
Prior to theManTalkexperience,itese men were alsmconsciously incompetent about the
critical nature ofthei mascul i nity and how much of fAwho th

men is embedded in a very historical social, political, and cultural context. The problem is that
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most men, including the participants, often never see or fully comprehend the ptivdgdeave
sustained and continue to maintain in society simply as a result of being thatas, until it is
pointed out to them and deconstructé programs likevlanTalk

Although the research has shown that college men are struggimgcolleges have

done ittle in the way of creation of new programmatic interventions aimed specifically at men.

AThe | ack of active programmi nginligher men i s on

educati onéAnd the real c h al épevonlgemblefcollege méne pr o f

are a speci al group that need our Thhefopd and s
news is thathere is a newbody of researcthatoffers avariety of ®lutionsto address this
problem TheManTalkprogramhas been my attempt at a solutidhhas beemy attempt to
provide men with a safe and conduce environment where they felt comfortable talking about
their issues and struggles as it relates to their masculinity. It has been my attempt at providing an
intentional spacevhere mercandialogue, reflect, analyze, and deconstruct their masculinity, its
intersections, and its impact on them as m&lthough Ihavebeen facilitatinglanTalkfor
many years prior to this experienme several campusesneverhad indepth data toruly
understand how memakemeaning of their experiensen ManTalkand how it maympacttheir
overallmasculine awarenes3 he esults of this study would suggest tManTalk as a
programmatic intervention, can be successflidlping participants becarmore sekaware,
critically consciousnenwho are more intentional about theavigationof their masculinity, its
intersections, and its impact@verything they do as men.

This qualitative study joins with only a few otkehat have sought to examine and
understand the meaning and impact of participation amak growth group by college men

and is the only one, to date, that examines how fraternity men make meaning of their experiences
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i n a mends gr ashouldgrgatlyconpibute toThk limsted bady of research

focused orunderstanding howollege/fraternity memninderstand their masculinityithin a

critical contextits intersection with all aspects of their identgyydh ow mendés gr owt h g
can bea successful vehicle imetter educatingnd empoweng college/fraternity men to become

more critcally selfaware individuals.It is my hope that future practitioners will use this initial

study as a guidpost and resource as they go about designing and develogng6 s gr oups
and/orotherprogrammatiopportunitiefor men on their campusbecaus, as Kimmel and

Davis (2011)de| ar e, A The need for a band of brothers
a place where they can be vulnerable, honest, and open with each otherrahdve® become

meno (p. 13).
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Appendix A
Participant Consent Form

Attention: Study Participant

RE: ManTal k: A Qualitative Study Examining Fr
Group

From: Kelly Ward, Professor, Principle Investigator

ShaneVicKee, Ph.D. Candidate, €Rrinciple Investigator

Researcherd6s statement

This letter is regarding the research project that Kelly Ward Ph.D and Shane McKee are

conducting through the Washington State University, College of Education. We are asking your
consent to conduct this research as approved by the WSU institutional review board number
#12136001. The purpose of this consent form is to give you the information you will need to

help you decide whether to be in the study or not. Please read the fefallga You may ask

guestions about the purpose of the research, the possible risks and benefits, your rights as a
volunteer, and anything else about the research or this form that is not clear. When | have

answered all your questions, you can decigeuf want to be in the study or not. This process is
called o6informed consentod. I wi || give you a
Purpose and Benefits

The purpose of the research project is to gai
a mends growth group. Benefits to the partic

themselves, their masculinity, the role masculinity plays in thairyday life, how other men
make meaning of who they are and their masculinity, and how to navigate the college
environmeni as a mari in healthier and safer ways. Benegfits to society may include a better
understanding of how college men/fraternity nuexerstand who they are and the role
masculinity plays into their lives; and how innovative programs may aid these men in more
successfully navigating the college experience.

Procedures

This project will be conducted during the fall 2011 semester, dwinch time participants will

be involved inthetewe e k men 6 s Yandakprogram)r Allumpn will be given a

sheet outlining the description of the research and a consent form from each agreeing participant
will be collected either before thedt interview or first session of the program. Any man not

giving consent will not be used in the research project; however they may still participate in the
program. Students consenting to the study will be informed that they may discontinue their
involvement at any time.

Participants will be interviewed prior to the fildanTalksession and then immediately after the
last session. These interviews will last from fefitye minutes in length to ninety minutes in
length. Participants will also be &skto journal about their experiences in the program and
provide these to the researcher as well. Each interviewlan@alksession will be audio
recorded.
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Risks, Stress, or Discomfort

There will be minimal risk associated with your participatiorhprogram, the personal

interviews, and/or the journaling exercises. A risk is minimal where the probability and

magnitude of harm or discomfort anticipated in the proposed study is not greater, in and of
themselves, than those ordinarily encounterahity life or during the performance of routine
physical or psychological examinations or tes
such topics as: male friendships, intimate relationships, your fraternity experience, your

experiences with atdol, sex and sexuality, etc.However, these conversations will occur in a

very supportive, nofjudging, confidential environment where men in the group can discuss

openly al participate at their own fresill .

Confidentiality

Participant confidemta | i ty i s of wutmost i mportance to the
be coded to ensure autonomy throughout the study and into any publications that may come from

the data. All personally identifiable material will be kept solely by the ressraaciul destroyed

at the conclusion of the class project.

Subjectds statement

This study has been explained to me. | have had a chance to ask questions. If | have general
guestions about the research, | can contact Shane McKee (shane.mckee@siddpmaes). |
guestions regarding my rights as a participant, | can call the WSU Institutional Review Board at
(509) 3359661. After review, please check the boxes below that you consent to and then sign
and date the bottom line to acknowledge that you uratetstnd give consent to the research
project.

| consent to having information collected from:
Audio recordings oManTalkSessions
Audio recordings of individual interviews
Journal exercises | participate in

Researcher Date

Participant
Signature Print Date
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Appendix B
Interview Protocol

Name: Date:

Pseudonym Reference:

Consent
Explanation of Recording

FIRST INTERVIEW

Thanks for agreeing to participate in this st
am excited to get to know you better and hegiore about your experiences. Before we begin

you will need to read and sign an Informed Consent Form. This form will tell you more about the
study and asks you to sign indicating that you agree to participate. Do you have any questions?

We are going toecord this conversation so that | can listen to it later and transcribe our

conversation. | will summarize our conversations before the second interview so that you can be
sure that we are both as clear as we can be about what you have to say. D@ yamy hav
guestions? I n order for this to be as confide
that | will use in any written material related to this study.

The first interview will focus on introducing the participants to the study, gettinginitel
thoughts, and getting them thinking and reflecting on their masculinity.

|.  Understanding the participant and their background

1 Tell me about yourself: Family, age, hometown, major, year in school, race, ethnicity,
religion, socioeconomic status.

Why did you agree to participate in this experience?

How would you define masculinity?

How have you come to understand what it means to be a man?

How do you construct and perform masculinity in your everyday life?

How has your understanding of what ieams to be a man changed over your life?

How would you describe your relationships with other men?

How often and with whom do you have critical
issues, and/or the effect these have on all aspects of your life?

Where do you struggle the most as a college man/fraternity man?

In what ways do you ever feel alone or as if no one truly understands what you are going
through as a college/fraternity man? Why do you think that is?

= =42 =4 -8 _-49_-9_-9

= =

SECOND INTERVIEW
The second interview i | | focus on participantsd6 experien:
they make meaning of the experience. This interview will alsxamine some of the topics

discussed during the first interview and explore them moedepth to see how participars 6
reflections have evolved over time.
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Making Meaning of Experience

How would you describe your overal/l experien
What did you | earn/gain as a result of your
Whatwouldy ou say was-habembmggesfofiayou during tfF
How would you describe the mends growth grou
What is the meaning of a program likanTalk?

A wWNPE

Il. Understanding yourself, your masculinity, and the role it playsur life
How would you define masculinity?

1 Do you think the way you understand and define masculinity is different than when | asked
you during our first interview? Why, why not?

1 Do you think the way you construct and perform masculinity in your eagriyi is
different than when | asked you during our first interview? Why, why not?

1 Has your level of selawareness as a man changed throughout this experience? If so, why do
you think that is?

lll. Navigating the college/fraternity experience

Where do youstruggle as a college/fraternity man?

How do you think the conversations and experience in the program may aid you in how you

will go about navigating the college/fraternity experience, if at all?

1 How will you apply what you learned/gained through yoysegience in the program in your
everyday life as a college man/fraternity man, if at all?

1 In what areas do you think you need additional support as a college man/fraternity man?

E

IV. Preparing men for future conversations
1 How often and with whomdoyouhavec t i c a l conversations focus
issues, and/or the effect these have on all aspects of your life? Is this different than when |
asked you during our first interview? Why, why not?
1 How would you explain your level of comfortability witonversations on masculinity,
mends issues, and the coll ege male experienc
in the mends growth group, and i f so why?
What specific topic do you wish you had more of an opportunity to further discuss? Why?

Understanding the stories/issues of other men and making meaning

What did hearing thstories/issues other men shared dutinig experiencenean to yo@
How did hearing the stories/issues of other men affect how you understand and make
meaning of the isges in your life?

- —a < A

VI. Building Healthy Relationships

1 How do you make meaning of the relationships you developed with the other men who
participated in the mends growth group?

1 How would you compare your relationships with these men with other men in your
fraternity? Your male friends outside of the fraternity?
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Appendix C
ManTalk Session Guides

Session 1 Guide
Defining and Understanding Masculinity and
What it Means to be aCollege Man

I. Welcomei Lets take off our masks, our cool caps, and share our stories, triumphs,
challenges, worries, and challenge ourselves and each other to be better men

Il. Goals/Objectives ManTalkand are used to objectively assess the program:

6. Give men an opportunity to come together with other men and have a meaningful
experience that empowers them to become better, moraveaié men that critically
examine who they are, why they are, and who they want to become

7. Help men better understand themsslvtheir masculinity (construction and
performance), and the role it plays in their everyday life

8. Serve as an instrument to challenge and su
positive and supportive way, thus aiding them in navigating thegmkxperience

9. Supply men with an avenue to discuss important issues that they might not otherwise
discuss or have had the opportunity to, thus increasing their level of interest and
comfortability in continuing these conversations in their everyday lives

10. Allow men to learn from the stories and experiences of other men, thus aiding them in
how they make meaningf their own issues/challenges

11. Aid men in building more healthy mate-male relationship

lll. Ground-Rules- There are six rules dflanTalk
1. ManTalkis confidential and the lives and experiences of other participants should not be
shared with others outside ianTalk
2. ManTalkparticipants need to show due respect for other participants
3. ManTalkparticipants must actively listen
4. ManTak participants should not interrupt
5. ManTalkparticipants should not laugh at others stories or experiences; and
6. ManTalkparticipants should challenge each other in a positive manner

IV. Defining Masculinity - According to Whitehead and Barré®001),Mas cul i ni ty i s,
behaviors, languages, and practices existing in specific cultural and organizational locations,
which are commonly associated with males and
15).

1. In the United States, the dominal$course of masculinity is epitomized by personality
traits such as: strength, achievement, independence, toughness, aggressiveness, emotional
constriction, competitiveness, forcefulness, acbaented, risky, defiant, confident,
heterosexual, and sekliant (Kilmartin, 2007).

2. And the four major themes of the dominant discourse of masculinity in America, include:
(1) antifeminity; (2) status and achievement; (3) inexpressiveness and independence; and
(4) adventurousness andgagssiveness (Brannobh985).
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3.

Hegemonic masculinityoncerns the dread of and the flight from women. A culturally
idealized form, it is both a personal and a collective project, and is the common sense
about breadwinning and manhood. It is exclusive, arpatyoking, internalf and
hierarchically differentiated, brutal, and violent. It is pseadtural, tough,

contradictory, crisigprone, rich, and socially sustained. While centrally connected with
the institutions of male domamce, not all men practice ithdugh most bendffrom it.
Although crossclass, i often excludes working class and black men. It is a lived
experience, and an economic and cultural force, and dependent on social arrangements. It
is constructed through difficult negotiation over a-tifee. Fragile itmay be, but it
constructs the most dangerous things we live with. Resilient, it incorporates its own
critiques, but it is, nonetheless, unravel{gnaldson 1993;. 4)

V. The Perils of being a college man/fraternity man

1.

From elementary school to higchool boys have lower grades, lower class rank, and
fewer honor s t h apercegtimore likely to repdateaygrade & elémeritaryy
school, onehird more likely to drop out of high school, and about six times more likely

to be diagnosed witattention deficit and hyperactivity disorder

College men study less (Kellom, 2004), are more likely to miss class, not come prepared,
and not complete homework or turn it in late (Sax & Arms, 2004).

Studies show that college men outnumber women tnally every drinking category of
drinking behavior used in research for comparis@nevalence, consumption, frequency
drinking and intoxication, incidence of heavy and problem drinking, alcohol abuse and
dependence, and alcoholism (Capraro, 2007).

Resikents of fraternity houses and nmsident fraternity men experienced many more
problems as a consequence of their drinking as compared to nonfraternity men, including:
hangovers, doing something they regret, missing class, getting behind in school work,
arguing with friends, engaging in unplanned sexual activity, and damaging property
(Wechsler, Kuh, & Davenport, 2009).

Among college students specifically, men engage in fewer kgadthoting behaviors

than women including wearing safety belts; eating walbnducting selexaminations

for cancer; and behaviors related to driving, sleep, and exercise (Courtenay, 1998).
College men also engage in more risky behaviors than college women do, among them
behaviors related tdriving, sex, drug use, carrying weaps, and physically fightop
(Courtenay, 2004).

According to Courtenay (1998), among college students, men begin sexual activity
earlier in their lives, have more sexual partners, and are two time more likely than women
to have had more than ten sexualtpers.

Fisher Cullen and Turner (2000) found that 25% of college men reported in engaging in
sexual activity with a woman that could be considered sexual assault.

Compared to noifraternity men, fraternity men are a more sexually aggressive group
(Lottesand Kuril off, 1994); have a greater bel
more likely to have friends who have gotten women drunk or high to have sex, and who
did not disapprove of this practice (Boeringer, 1996); and are more strongly associated
with the sexual objectification of women through pornography, displaying sexually
degrading picture of women, and using sexually degrading language when referring to
women (Bleecker & Murnen, 2005; Murnen 2000; Sanday, 1990).
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9. Two studies found that, among depressed college students, men are more likely to rely on
themselves, to withdraw socially, and try to talk themselves out of depression
(Courtenay, 1998). It is these types of behavioral responses that most explain wdy youn
men represent six of seven deaths from suicide (Department of Health and Human
Services, 2000).

10.Male students in comparison with their female counterparts disproportionately violate
policies and are sanctioned more often for violence and disruptia®ibefhon college
campuses across the country (Harper, Harris, & Mmeje, 2005).

VI. Understanding the struggles of your brothers

Of course none of the statistics we just tal
may relate to the struggles of ydawrothers. Do you know where they struggle the most as a
coll ege man/fraternity man? Let s discuss o

we can better understand each other and how we can better support one another moving
forward.

VII.  Understandng what you mean to your brothers and why they look up to you as a man
Before we conclude | want us to reflect on what our brothers mean to us and how/why we
look up to other men in this room. For many times we never take the chance to tell someone
just exactly what the mean to us, or why we might look up to them. However, this may be all
they need to hear in order to reaffirm to themselves that they are doing a good job as a
mané.that they are the man they vasamandgoo beét
handandhand with how they perceive themselves.

VIIl.  Where we go from here
Men and Family, Men and Fraternity, Men and Alcohol, Men and Spirituality, Men and
Diversity, Men and Relationships, Men and Body Image, Men and Sexuality, Men and
ManTalk

IX. Journal of the weeki

1. How would you describe your overall experience (thoughts, feelings, opinions) in this
weekods session?

2. What did you | earn/ gain as a r

3. How might you applywhatyo e ar ned/ gai ned i n
life as a college man/fraternity man, if at all?

4. What did hearing thstories/issues other men shared dutingi s weekés sessi o
you and how you make meaning of this week©o

esult of vy
this week

O>O

X. Attendancei All participants were in attendance
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Session Luide
Men and Family

I. Welcome Recap last week, ask participants if they continued the conversations outside of
our session, remind them to take off their masks and cool caps, reiterateutiergtes and
showing respect for everyone during sessions, and talk about reschédiaimglkson
October 18 and October 30

[I. Men and Family-

What did your family structure look like gromg up?

Has your family structure changed since childhodd@, when?

How difficult was this on your family?

How do you think your masculinity has been impacted by your family structure?
How do you think having/not having a central father figure affected your masculinity?
How do you think your masculinity affects your relationships with family members?
What things do you appreciate the most about your family or family life?

What things do you find tough about your family or family life?

Who are you closest with in your fag? Why?

10 What relationship do you struggle with the most in your family? Why?

11.What are some things that you want to do similar/dissimilar to your family?
12.What could you do to be a better brother or son to your family members?

CoNooO~WNE

lll. Where we go from here
Menand Fraternity, Men and Alcohol, Men and Spirituality, Men and Diversity, Men and
Relationships, Men and Body Image, Men and Sexuality

V. Journal of the week

1. What did you | earn/gain as a result of vyou
2. How mi ght you apply what you | earned/ gained
familial life?

3. Continue to contemplate that relationship you struggle with a little more and discuss how
mascul inity (youif 8make)hadefieceteddbiretaonship dhes on 6 s
discuss those things that YOU can do to repair this relationship as well as those things
that YOU need from this other person to make the relationship better. And if you feel
strongly enough send a copy of this to that person!

V. Attendance
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Session 3 Guide
Men and Fraternity

I. Welcome Recap last week, ask participants if they continued the conversations outside of
our session, see if participants followep with the familial situations they were struggling
with, address the journal prompts and necessity of getting them back to mesfbkdoving
weeks session, provide outline for remaining topics of semester to everyone.

[I. Men and Fraternity-

1. List off the most common fraternity stereotypes. Why are most negative? How many of
these stereotypes do you play into? Does the chapteinpd&y

2. What preconceived notions to you bring with you to your fraternity experience? Did the
chapter live up to those po®nceived notions? Why or why not?

3. Which one of our three core values (virtue, diligence, brotherly love) do you most
represent? Les represent? Why?

4. Which one of our three core values (virtue, diligence, brotherly love) does the chapter
most represent? Least represent? Why

5. Within this group which brother best represents the core values?

6. Where do you struggle most as a membeé€agpa Omeg@ How does your struggle
relate to masculinity?

7. How do you think the famikgstructure of your chapter affects the overall closeness of
chapter? Does it create more/less cohesiveness?

8. In the past week how have you seen masculinity permeate chaptities? Was it
positive or negative?

9. Why do you need the PAB (pusagsbitch) award of the week? Does such an
emascul ating award really boost someoneos

10.What can you do starting NOW to be a better leader and chapter brother?

11.What do you want to challenge your other brothers in this room to do moving forward in
order create the best chapter experience possible for you and your other brothers?

lll. Where we go from heré
Men and Fraternity, Men and Alcohol, Men and Spiritualign and Diversity, Men and
Relationships, Men and Body Image, Men and Sexuality, Men and ManTalk

IV. Journal of the week-
1. What is the one thing you need from your fraternity brothers that you are not currently
getting?
2. How do you play into and not play mthose positive/negative stereotypes of the typical
fraternity man?
3. How has your masculinity and who you are as a man been impacted by your fraternity
experience in both the positive and negative?

V. Attendance-
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Session 4 Guide
Men and Alcohol

I. Welcome Recap last week, ask participants if they continued the conversations outside of
our session, address the journal prompts and necessity of getting them back to me before
following weeks session, ask everyone to challenge each other as wélhgsotisers to
speak up more.

[I. Men and Alcohol-

ogrwNE

o~

9.

When did wu first start drinking alcohol?

Do you think masculinity played into that experience at all?

Was your first experience with alcohol positive/negative? Why?

Why do you drink alcohol® it usually a positive/negative reason?

How do you think masculinity/peer pressure play into your experiences with alcohol?
How does masculinity play into the reasons you choose to drink and/or how much you
may choose to drink on a given occasion?

Whatdo you think about the AAl cohol/ Partyo
What are the positives and negatives that happen when you are with your brothers
consuming alcohol? How do these relate to masculinity?

Have you ever worried aboubaothesfriends drinking or your ownWhy or why not?

10. Do you think your alcohol consumption will change as you get older?
11.Do you think the legal age (21) should be lowered? Why or why not?

[1l. The Research

1.

Studies show that college men outnumber women in iytagery drinking category of
drinking behavior used in research for comparis@nevalence, consumption, frequency
drinking and intoxication, incidence of heavy and problem drinking, alcohol abuse and
dependence, and alcoholism (Capraro, 2007).

Caprao (2000) writes, AMy interpretation of
not only to enact male privilege but also to help them negotiate the emotional hazards of
being a man in the contemporary Ameri can
Among college male o#hders 64% were using alcohol or drugs prior to the rape

(Brecklin & Ullman, 2002) and in 780% of cases in which a male rapes a female

college student, the female is intoxicated (Lisak & Miller, 2002).

IV. Where we go from heré
Men and SpiritualityMen and Diversity, Men and Relationships, Men and Body Image,
Men and Sexuality, Men and ManTallk

V. Journal of the week-

1.

2.

Have you ever negatively used alcohol or been involved in a negative experience
involving alcohol, and how did masculinity play irtttat experience?
What did hearing my story mean to you and in relation to how you view me as a man?

VI. Attendance-
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Session 5 Guide

Men and Spirituality

. WelcomeeRecap | ast weekds session, ask particip
impactedthem as men in their everyday lives, and discuss remaining sessions

[I. Men and Sprituality -
1. As a child were you raised in the church?
a. If so, what type of church?
b. How often did you and your family attend church?
What is the difference to you between beieligious and being spiritual?
Where are you at with your owgligion/spirituality?
What do you strugglthe most in regard® your own religion/spirituality?
How do you think masculinity plays into your religion/spirituality?
Although you may be comfable with your own religion/spirituality how
knowledgeable are you on the other religions/spiritualities of the world?
How do you practice your religion/spirituality?
Do you live a congruent spiritual life? (i.e.: not just going to church on Sundayseand
swearing, drinking, etcé every other day)
9. How has your college experience affected your religion/spiritality
10.How does your religion/spirituality affect your relationships with yidappa Omega
brothers?
11.What can you do moving forward to be bettepracticing your religion/spirituality?

S e

o~

lll. Where we go from heré
Men and Diversity, Men and Relationships, Men and Body Image, Men and Sexuality, Men
and ManTalk

IV. Journal of the weeki NO JOURNAL ENTRY FOR THIS WEEK

V. Attendance-
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Session 6 Guide
Men and Relationships

. WelcomeeRecap | ast weekds session, ask partici

impacted them as men in their everyday lives, and discuss remaining sessions.

[I. Men and Relationships

1.
2.

w

©ooNOOA

Are you currentlysingle orin a relationkip? If so, how long?
What was your longest relationship?

a. Ifitis over can you explain what happened?
What do you look for in a relationship?

a. Did you have all these things in your past relationships?
What bothers you in your current/past relationshigéf?y?
What is your favorite part about being in a relationship?
What scares you the most about serious relationships?
How does masculinity play into your relationships?

What do you like/dislike about being single?
How does masculinity play into your desicebe single?

10 What are the advantagdsadvantage® just hookingup with girls?
11.How does masculinity play into your decision to hagkwith girls?

12.What questions/concerns involving relationships can you pose to the group for

discussion?

13.Have you ever éen in love?
14.What does love look like to you?

155How does the physical aspect (kissing,

a. What happens when you move to fast?
b. What happens when you move slowly?

c. What happens i foeyomubeidgpmséitea see eye

[ll. Where we go from heré

Men and Relationships, Men and Body Image, Men and Sexuality, Men and ManTalk

V. Journal of the week-

1. How has your masculinity affected your past/present relationships and/or the reasons you

2. What can you do to be a better and rAoealthy man in how you go about searching for

choose to be single or engage in hoqis?

relationships,hocki ps, | ove, etcée?

V. Attendance-

237

p

e X



Session 8 Guide

Men and Body Image

. WelcomeeRecap | ast weekds session, ask particip
impacted them as men in their everyday lives, and discuss remaining sessions.

[I. Men and Body Image
1. EXERCISE: Hand every participant a note card and have them make two columns. The
first column wil!/| be for them to |ist the
second column will be for them tonadei st t o
And, at the very bottom of the note card write down a number that represents your overall
confidence in your body image (1=low / 10 = high).
2. Was this activity hard? Why?

3. What column #ALi ke/ Disliked has more things
4. Ofthethingspu | i sted in the ADiIisliked column, h
change/ alter (height, hair, size, etcé)?

5. What do you take away from this activity and hearing the things other men struggle with
in regards to their body image?

6. How does body image affectipact your confidence as a man?

7. How does body image affect/impact your masculinity?

8. How does the media impact how you view yourself as a man and your body?

9. Is comparing yourself and your body image to others healthy/not healthy?

10.Have you ever been teaseidjculed, or made fun of for some physical trait (i.e.: parents,
girl friend, etcé)? How did that make you

11.Have you ever teased, ridiculed, or made fun of someone else because of a physical trait?
How do you think that made that person feel?

12.Why doyou think we tease others about their body image? Is there a deeper meaning?

13.What can you do today to impact your body image and your confidence in your overall
body image?

lll. Where we go from hereMen and Sexuality, Men and ManTalk
IV. Journal of the Week NO JOURNAL ENTRY FOR THIS WEEK

V. Attendancei
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Session 9 Guide
Men and Sexuality

. WelcomeeRecap | ast weekds session
discuss plans for the final session next week.

, ask particip

[I. Men and $xuality -

How and when did you first learn about sexuality/homosexuality?

Do you truly understand the spectrum of sexuality? LGBTQ?

How does sexuality affect/impact your confidence as a man?

How does sexuality affect/impact your masculinity?

How does thenedia impact your views on sexuality/homosexuality?

Do you have any family members or close friends that are gay/lesbian? If so, who? How
did you first find out and how did that impact your relationship?

7. Do you agree/support homosexuality or disagréegapport homosexuality? Why?

8. Do you believe that sexuality is nature (genetic) or nurture (choice) or both? Why?
9.

1

o wNE

Does homosexuality conflict with your religious beliefs? Why?
0.What questions and/or things do you want to know about heterosexuality/omlitye
that would make you feel more comfortable?
11.Do you consider yourself homophobic or that you may have homophobic tendencies?
12How do using words |i ke Ahomo, gay, fag, a
around you that might be gay or just takkeose of these derogatory words?
13.How does the fraternity experience support/not support openly gay members?
14.What can you do today to be more comfortable with your sexuality, the sexuality of
others regardless of preference, and create an organizatitineg that is openly
supportive of all brothers regardless of sexuality?

lll. Where we go from hereMen and ManTalk Pizza Party
IV. Journal of the Weeki NO JOURNAL THIS WEEK

V. Attendancel

**Session 7 and 10 were directed by the participants theretbexe was not a specific guide
these sessions. Rather, these two sessions were verfofragng and unstructured. **

239



Appendix D
ManTalk Journal Prompts

Session 1 Journal Prompt
Defining and Understanding Masculinity and
What it Means to be a CollegeMan

Name: Date:

Pseudonym Reference: Topic:

Thanks f or par tMakTalksession.nAs pant of shis siuelel lard asking

participants to journal about their experience throughout the program. These journal entries will
help you reflect on what we discussed and they will give me, the researcher, greater insight into
how you have been affected by this program. Please completeuinialjentry (preferably by

typing your answers) and submit it to me via emasla@ne.mckee@sigep.rmtfore the

foll owing weekO0s session.

T How would you describe your overal/l experien
session?

T What did you | earn/gain as a result of your

T How might you apply what you | earned/ gained
a college man/fraternity man, if at all?

T What did hearing the stories/
t

ssues other me
and how you make meaning of i

[
his weekds topi
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Session Journal Prompt
Men and Family

Name: Date:

Pseudonym Reference: Topic:

Thanks f or par tMakTalksessian.nAs paht of shis stelel lard asking
participants to journal about their experience throughoutribgrgm. These journal entries will

help you reflect on what we discussed and they will give me, the researcher, greater insight into
how you have been affected by this program. Please complete this journal entry (preferably by
typing your answers) and Ismnit it to me via email adhane.mckee@sigep.rmdfore the

foll owing weekO0s session.

T What did you | earn/gain as a result of your

T How might you apply what you \Woeareveryday / gai ned

familial life?

1 Continue to contemplate that relationship you struggle with a little more and discuss how
mascul inity (yourf 8mate)yhadefieeteddhis relatronsippe fhem n 6 s
discuss those things that YOU can do to repair this relationship as whedlsasthings that
YOU need from this other person to make the relationship better. And if you feel strongly
enough send a copy of this to that person!
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Session 3 Journal Prompt
Men and Fraternity

Name: Date:

Pseudonym Reference: Topic:

Thanks f or par tMakTalksessian.nAs paht of shis stelel lard asking
participants to journal about their experience throughout thegrogirhese journal entries will

help you reflect on what we discussed and they will give me, the researcher, greater insight into
how you have been affected by this program. Please complete this journal entry (preferably by
typing your answers) and subntito me via email ashane.mckee@sigep.rmdfore the

foll owing weekO0s session.

1 What is the one thing you need from your fraternity brothers that you are not currently
getting?

1 How do you play into and not play into those positive/negatig@eotypes of the typical
fraternity man?

1 How has your masculinity and who you are as a man been impacted by your fraternity
experience in both the positive and negative?
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Session 4 Journal Prompt
Men and Alcohol

Name: Date:

Pseudonym Reference: Topic:

Thanks f or par tMakTalksessian.nAs paht of shis stelel lard asking
participants to joural about their experience throughout the program. These journal entries will
help you reflect on what we discussed and they will give me, the researcher, greater insight into
how you have been affected by this program. Please complete this journgpesfarably by

typing your answers) and submit it to me via emaslr@ne.mckee @sigep.rmdfore the

foll owing weekO0s session.

1 Have you ever negatively used alcohol or been involved in a negative experience involving
alcohol, and how did masculinipfay into that experience?

1 What did hearing my story mean to you and in relation to how you view me as a man?
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Session @ournal Prompt
Men and Relationships

Name: Date:

Pseudonynireference: Topic:

Thanks f or par tMakTalksessian.nAs paht of shis stelel lard asking
participants to journal about their experience throughout the program. These journal entries will
help you reflect on what we discussed and they will give me, the researcher, greater insight into
how you have been affected by this program. Please complete this journal entry (preferably by
typing your answers) and submit it to me via emaslr@ne.mcke@sigep.nébefore the

foll owing weekO0s session.

1 How has your masculinity affected your past/present relationships and/or the reasons you
choose to be single or engage in hoqis?

1 What can you do to be a better and moealthy man in how you go about searching for
relationships,hockips, | ove, etcé?
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Appendix E
Participant Descriptions

Ben

Ben is a 21 yeaold senior, White, nomeligious, heterosexual male from a working class
background who grew up in Newport News, VA. He is a first generation college student
studying accounting. He has a tvdister (21) and younger brother (16). Bed ais sister were
one of the first documented artificialigseminated twins in the country, so he does not know his
fatherdés blood | ine. -tthd whenvBerr was Ghyeaskl antaiteyh e r  me t
conceived his younger brother together. @M owns a house cleaning company and his dad
works as a maintenance electrician. Ben has a girlfriend and has been dating her for about one
year. His girlfriend is African American and their interracial relationship has been a learning
experience for b of them. Ben has had a significant stutter since childhood and according to
him this has had a huge impact on his-ssteem and confidence. Ben joinéappa Omega
when he was a first year student and was most recently the chapter president.
Brad

Brad is a 19 yeanld sophomore, White, neslenominational Christian, heterosexual
male from an uppemiddle class background who grew up in Charlottesville, VA. Brad is
majoring in political science and minoring in religious studies. His parents araastiled and
are both retired army veterans, although his dad continues to work. Because both his parents
were in the Army, Brad moved several times during his childhood. Brad has two younger
brothers (17, 12). Brad has had a ktimge girlfriend thathe has been dating for approximately
two years. Brad joineappa Omegavhen he was a first year student and was most recently

the Vice President of Member Development.
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Cale
Cale is a 19 yeanld sophomore, White, nereligious, heterosexual male frammiddle
class background who grew up York County, VA. Cale is denotagring in mechanical
engineering and physics and is a part of the Honors College. He is achddlgnd says that he
is not very close to his parents, who have divorced onceemadaged twice but are currently
toget her . During high school Calebds father w
cancer from smoking. This experience had a m
Cale has a girlfriend that he has béating for about four months. Cale join€dppa Omega
when he was a first year student and was most recently the Vice President of Finance.
Chase
Chase is a 19 yeald sophomore, KoreaAmerican, nordenominational Christian,
heterosexual male from a middle class background who grew up in Stafford, VA. Chase is
majoring in kinetic imaging, which is focused on the production of video, sound, enaitiam.
Chaseb6s mother is 100% Korean and she grew up
Chasebs parents are both army veterans, but t
has an older sister (22) who also attends Eastern Stateegndre currently roommates.
Interestingly enough, both Chase and his sister also made the decision to serve in the Army and
are enlisted in the Army Reserves. Chase is currently single. He [Gappé Omegavhen he
was a first year student and wasstiecently the Vice President of Recruitment
Connor
Connor is a 19 yeasld sophomore, White, Baptist/nalenominational Christian,
heterosexual male from an upperddle class background who grew up in Hampton, VA.

Connor is majoring in biomedical emgiering (premed) and hopes to attend medical school
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after graduation. He is also a part of the Honors College on campus. His parents are still
married and his father is a government contractor and his mother is a teaching assistant at an
elementary sch@. Connor has one older brother (22) who just recently graduated college and
they have a relatively close relationship. Connor has a girlfriend who he has been dating for
about one year and she is of Asian descent. Connor jKmgos Omegavhen he was first
year student.
David
David is al19 yeaold sophomoreAfrican-American/Puerto Rican, nesienominational
Christian, heterosexual male from an uppeddle class background who grew up in Virginia
Beach, VA. David is majoring in finance and hagi working fulltime since he was sixteen to
support himself and pay his tuition. -Davi dos
American; however, his parents were never married. His mom married hasteyhen he
was younger, but he doast have close relationship with his father or slep d . Davidos f
is currently in prison and has been there for some time for an undisclosed reason. David has nine
half brothers and sisters (father had six other children and his mother and $ieg dacke
children together). David has had a lgimge girlfriend of five years and currently she attends
another university located two hours away. David joikedpa Omegas a first year student.
Darren
Darren is a 21 yeaold senior, AfricarAmerican, spiritual/norreligious, homosexual
male from a middle class background who grew up in Virginia Beach, VA. Darren is majoring
in international studiesandisdowsled nor i ng i n business and Spani
recently separated and plan anadcing and this has had a major impact on Darren. He has an

older brother (26) who is married and is expecting his first child. He was single throughout this
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study, but talked with me on numerous occasions about his struggle to find a partner. Darren
joinedKappa Omegas a second year student and has held a variety of leadership positions
within the fraternity.
Jared

Jared is a 18 yeanld sophomore, first generation KoreAmerican, catholic,
heterosexual male from a loweriddle class backgroungho grew up in Flushing, NY before
moving to VA in high school. Jared is also a first generation college student double majoring in
biology and chemistry withapggh ar macy concentrati on. Bot h o
Korea and his parents meti New Yor k i n the 19800s. Jaredos
an onlychild. His mother works in a hair salon and his father works for a hardwood flooring
company. Jared was single throughout this study. He jéiapda Omegas a first year
student.
Jesse

Jesse is a 19 yeaftd junior, catholic, heterosexual male from a loweddle class
background who was grew up in Monterrey City, Mexico before coming to VA when he was in
middle school. Jess is a first generation college student majorng bi oc hemi str y. J
parents are still married, but his father was absent for most of his younger life as he left Mexico
for Virginia thirteen years before the entire family moved up to Virginia to take a job in a local
paper mill. Therefore, Jessadha closer relationship with his mother. Jesse has one younger
brother (13) and two younger sisters (8, 3). Jesse was single throughout the study, but did talk
about several recent hoalps duringMlanTalk He joinedKappa Omegas a first year student
and was most recently the Chaplain.

John
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John is a 23 yeawld senior, White, nomeligious, heterosexual male from a middle class
background who grew up in Charlottesville, VA. John is majoring in public relations and
minoringin business, and is highly interested in going to graduate school to study higher
education administration/student affairs. Jo
for a fuel company and his mother is an administrator for an HVYAC amynp¥ohn has an older
sister who is 25 and still lives at home with his parents. During the study John was single, but
did discuss his interest in several women dulifamTalk John spent three years attending
community college before coming to East8tate in fall 2010. He joinedappa Omegas a
junior during his first semester @@ampus.

Leon

Leon is a 20 yeaold junior, AfricanAmerican, nordenominational Christian,
heterosexual male from a middle class background who grew up in AmhersLedA.is
majoring in broadcast journalism and minoring in business and criminal law with the hopes of
working on TV or going into law. Leon has seven Htfither and halkisters, as a result of his
parent s separati ng wh erasetbyg hiswaher, whad rentatrieda@bolt a b y .
six years ago. During high school his mother went to jail for over a year for drug possession and
breaking her probation. He was single throughout the study, but mentioned several hookups
during theManTalksessbns. Leon joined&Kappa Omegas a second year student.

Larry

Larry is a 21 yeaold senior, White, noidenominational Christian, heterosexual male
from a middle class background who grew up in Fairfax, VA. Larry is majoring in psychology
aad special educati on. Hi s parents are stildl

father has held a variety of jobs from carpentry to construction and his mother works for the
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Department of Treasury. Larry was diagnosed with ADHD when Isedm@lementary school
and spent most of his younger life on a variety of medications. He was single throughout the
ManTalkstudy. Larry spent his first year on a college lacrosse scholarship at Mercyhurst
College in Pennsylvania before coming to Eas&tate. He joine&appa Omegas a second
year student.
Rye

Rye is a 22 yeaold junior, AfricanrAmerican, nordenominational Christian,
heterosexual male from a middle class background who grew up in Stafford, VA. Rye is
majoring in computer sciencédis parents are still married, and he has a younger brother (19).
Both Ryed0s parents are army veterans and his
father owns his own business. He was single througWianfalkbut asked for my advice on
seveal occasions about a woman he was interested in. Rye spent four years at community
college in northern Virginia near his hometown before coming to Eastern State. Rye joined
Kappa Omegas a third year student.
Tyler

Tyler is a 20 yeaold junior, White,non-religious, heterosexual male from a lower
middle class background who grew up in Chester, VA. Tyler is first generation college student
maj oring in mechanical engineering with an em
are still married, bu he has four half siblings from his |
dropped out of high school in frade and worked for the same company for 25 years before
being laid off last year. Tyler was single throughout the study. He j&iapda Omegaas a

first year student and has held a variety of leadership positions within the organization.
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Trey

Trey is a 20 yeaold junior, first generation Viethamegemerican, nordenominational
Christian, heterosexual male from a loweiddle class bd@round who grew up in Arlington,
VA. Trey is the first person in his family to attend college, and he is majoring in social work.
His parents separated when he was younger and his father now spends most of his time in
Vietnam, so he has been mainly emidy his mother. Trey has an older brother (40), who has
acted as a pseudo fatHegure for most of his life and they remain close to this day. Although
his mother does work, Trey and his family grew up in affordable housing and lived most of his
life on food stamps and welfare. Trey was single throughout the study. HeKaippd Omega

as a first year student.
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